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SUMMARY 
 
A THERAPEUTIC MODEL FOR PARENTS FOR ENHANCING THE INTERNAL 
LOCUS OF CONTROL IN PRIMARY SCHOOL CHILDREN 
 
By G da Silva 
 
DEGREE:   Doctor of Education 
(Psychology of Education) 
STUDY LEADER:  Prof. HE Roets 
DATE:   FEBRUARY 2013 
 
This study reviews literature regarding the antecedents of locus of control. The 
development of locus of control in children is found to be related to parent attitudes, 
behaviours and interactions between parents and children. Literature was further 
consulted to understand the relationship between parenting and locus of control 
development. It was decided, based on continued review of literature, that parent 
guidance based on a social cognitive learning approach was a valid therapeutic 
model to enhance internal locus of control in children. The parent guidance model 
proposed in this study was based on parenting guidelines to enhance internal locus 
of control in children. The aim is to bring about transformation of parent attitudes 
and behaviours through therapeutic means, which will produce change in the 
parent-child relationship. This interaction was expected to lead to enhanced 
internality in the child participants. 
 
The empirical study engaged a predominantly qualitative methodology, using an 
action research design. The sample consisted of 14 families representing various 
racial groups and family structures. Data collection methods included 
questionnaires, observation and focus groups to determine the effectiveness of the 
proposed therapeutic model. Results showed that group parent guidance based on 
a social cognitive learning approach and focussing on development, responsibility, 
consistency, home environment, parent style, emotional intelligence, modelling, 
discipline and roles of mothers and fathers is effective in enhancing internal locus of 
control in primary school children.  
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CHAPTER 1 
INTRODUCTION TO STUDY AND RESEARCH QUESTION 
 
 
1.1 INTRODUCTION 
 
Parent guidance has been an interest of mine for some time. James Dobson 
(1987:9) says, “…babies come into the world with no instructions and you pretty 
much have to assemble them on your own.” It is my opinion that most parents have 
limited knowledge on how to parent their children towards adequate adulthood. 
Adequate adulthood includes responsibility, determination, constructive participation 
in social situations and self-evaluation based on social norms (Du Toit: 2000). 
Parents need to direct their children towards developing these traits from an early 
age. Locus of control (LOC) is associated with traits such as responsibility, self-
efficacy, behaviour, academic performance and psychological well-being. Internal 
LOC is correlated with positive aspects of the former mentioned traits (Da Silva: 
2010). Thus, equipping parents to encourage the development of internal LOC in 
children is advantageous. To accomplish this, I believe parents need to be guided 
through means of a therapeutic model. It is the aim of this study is to establish a 
therapeutic model for parents to enhance internal LOC in their primary school 
children. 
 
 
1.2 ANALYSIS OF THE PROBLEM 
 
To identify the problem statement, one needs to look at the dynamic interaction 
between LOC, parenting and possible therapeutic models. To effectively analyse the 
problem and determine a research question, the elements of the problem need to be 
discussed. Below follows a discussion of how I became aware of the problem, a 
preliminary literature study, as well as the statement of the problem and finally the 
research question is presented.  
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1.2.1 AWARENESS OF PROBLEM 
 
Awareness of a lack of internality amongst children became apparent in my 
experience as an educator. Many of the learners I taught displayed behaviour that 
was consistent with an external control orientation. It was my opinion that this 
behaviour was allowed and reinforced by the parents, inadvertently creating a cycle 
of continued development of external LOC. I embarked on researching this 
phenomenon for a Master’s dissertation (Da Silva: 2010). In my research I 
investigated the areas of LOC, parenting and childhood development through a 
literature study. I further did an empirical study involving case studies to investigate 
the relationship between parental behaviours and structures on the development of 
LOC. It was my aim to establish guidelines for parents to enhance the internal LOC 
of their primary school children.  
 
Through my research, I became aware of the following: 
• Much of LOC development takes place during the formative years, and is 
influenced by the parent-child relationship.  
• Parents were not fully aware that they were encouraging the development of 
external control orientation.   
• Parents were unaware of the relationship between LOC and a child’s optimal 
functioning.  
• Parents would prefer to receive guidance through group therapy, above 
individual therapy or written media. 
• The guidelines to enhance internal locus of control, established in Da Silva 
(2010: 110-116), are based on theoretical knowledge. The benefits of the 
practical implementation of these guidelines are not yet known. 
 
Based on this awareness, the present thesis aims to establish a therapeutic model 
whereby parents can be made aware of LOC, its relationship to optimal functioning 
and the parent’s role in developing LOC in children. Further, this thesis aims to 
establish a therapeutic model where the guidelines for the enhancement of internal 
LOC can be implemented into the parent-child relationship, enhancing internal LOC 
in children.  
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1.2.2 PRELIMINARY LITERATURE STUDY 
 
To further examine the problem and come to a research question, a preliminary 
study of relevant literature is needed. In this section I will briefly consider how 
parenting is related to the development of locus of control. Then, a brief outline of 
the efficacy of parent guidance in relation to the enhancement of internal LOC in 
children will be given. These components will constitute the foundational knowledge 
needed to begin establishing a therapeutic model for guiding parents towards 
enhancing their child’s internal LOC. 
 
1.2.2.1 PARENTING IN RELATION TO LOC DEVELOPMENT 
Locus of Control (LOC) is a concept introduced by Julian Rotter (1954,1966) as part 
of his Social Learning Theory. The core concept of human behaviour, according to 
Rotter, is that a person is likely to choose a course of behaviour based on the 
expectation of the outcome of the behaviour, as well as the desirability of the 
outcome. Individuals tend to develop a generalised expectancy about the results of 
behaviour (Meyer, Moore & Viljoen: 2003). Locus of control is the perception a 
person holds as to whether the results of his/her life is determined by his/her own 
actions (internal LOC) or by external forces beyond his/her control (external LOC).  
The measure of a person’s LOC can be one dimensional, and is measured on a 
continuum from very internal to very external (Mearns: 2010). However, LOC can be 
multi-dimensional, and may differ across contexts (De Jager: 2006). Internal LOC is 
found to be related to academic success, psychological well-being, positive and 
meaningful behavioural patterns, self-efficacy and responsibility (Da Silva: 2010). 
Because of the positive outcomes associated with internal LOC, it is the purpose of 
this study to determine how to encourage parents to enhance this trait in their child. 
 
LOC is learned behaviour that begins developing in childhood, and stabilises in 
adolescence. Research shows that parents influence this development (Dercon & 
Krishan: 2009). Parental behaviours, attitudes and parent-child interactions play a 
role in the development of control expectancies. Cognitive development and 
chronological age also play a role in the development of LOC. Parents encourage 
the development of internal LOC by ensuring that the need for relatedness is 
fulfilled. Further, competency and autonomy need to be developed and encouraged. 
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These components, relatedness, competency and autonomy, lead to motivation, 
which encourages a child to engage in certain behaviours. This allows a child to 
believe that his/her behaviour is within his/her control and that success or failure is 
linked with his/her behaviour (Da Silva: 2010). 
 
Understanding the role that parents play in the development of internal LOC, and 
desiring the outcomes associated with internal LOC for children led me to identify 
guidelines for parents to enhance internal locus of control in primary school children. 
These guidelines are (Da Silva: 2010):  
1. Promote the child’s mastery of their environment through encouraging 
development. 
2. Encourage responsibility by expecting a child to partake in age 
appropriate tasks and chores. 
3. Create a predictable environment by developing consistent parenting 
behaviours. 
4. Assist the child to gain control of their emotional responses through 
teaching emotional intelligence. 
5. Support autonomy, competence and relatedness through the creation of a 
positive, balanced home environment. 
6. Support autonomy and responsibility by adopting an authoritative 
parenting style. 
7. Behaviours, values and character that parents desire the child to display 
should be modelled 
8. Engage in discipline strategies that do not coerce or control a child, but 
create structure. 
9. Understand the role played by mothers and fathers, and aim towards 
effective parent-child relationships.  
 
These guidelines establish the basis for the current study. To enhance internal LOC 
in children, I believe that the above guidelines need to be implemented in the family 
system. However, one must note the following limitation: 
The guidelines offered in this study are theoretical in nature and the 
effectiveness of implementing them into a family dynamic is unclear. The 
value of the guidelines given can only be determined if further assessment 
is carried out (Da Silva: 2010). 
Thus, the practical implementation of these guidelines is the focus of this study. 
Further research into literature regarding parent guidance and parenting 
programmes is therefore necessary.  
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1.2.2.2 PARENT GUIDANCE AS A PROPOSED THERAPEUTIC MODEL. 
Parent guidance, from an educational viewpoint, is “…the deliberate guidance of 
parents with the purpose of helping them with their difficult task of raising children” 
(Du Toit: 2000). Through parent guidance, parents are trained and equipped for 
their parenting task. Parent guidance is therefore educational in nature. Parent 
guidance helps parents to transform information into skills for more effective 
parental functioning. The purpose of parent guidance programmes is to restore 
parent-child relationships where necessary. Parent guidance occurs on either micro 
(individual) or macro (group) levels. The micro level tends to focus on the 
therapeutic or remedial element of parent guidance, while the macro level tends to 
focus on the didactic (instructive) and preventative elements of parent guidance (Du 
Toit: 2000, Campbell & Palm: 2004, Sigel: 2006, Clayton: 2007)  
 
Parent guidance is often used as a tool in addressing child behaviour problems. 
Moreover, parent guidance is used to address a variety of childhood problems, 
including psychological disorders. It has also been found effective in strengthening 
the family unit and enhancing parental efficacy (Lee: 2009, Clayton: 2007, Sigel: 
2006). Because of the need for and efficacy of parent guidance and education, 
discussions are being held as to the formalisation of parent education as an 
occupation. Further discussions are being held regarding necessary certification and 
training needed to ensure parent educators are equipped to perform the necessary 
duties to ensure parent education is outworked effectively (Cooke: 2006).  
 
From the literature above, parent guidance is a valid therapeutic model to address 
the enhancement of internal LOC in children. Because parent guidance has proven 
to be effective in transferring knowledge into skill, one can assume it may be 
effective in transferring the above guidelines into practical ability. Further, parent 
guidance is effective in enhancing the parent-child relationship, which again is 
necessary in promoting internal LOC. Finally, parent guidance is a rapidly 
developing area of research and practice. Establishing a therapeutic model based 
on such a field can add to further developments in the practice of parent guidance. 
Considering this, the practical, theoretical and therapeutic elements of parent 
guidance are considered. Table 1.1 summarises the sources consulted in this 
regard.  
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Table 1.1 Literature regarding Parent Guidance and Intervention Programmes  
Literature reviewed Sources 
Comparison of the positive and 
negative aspects of parent 
guidance 
Gutierrez: 2006 
Smalls: 2010 
Sigel: 2006 
Lee: 2009 
Clayton: 2007 
Saunders: 2009 
Matsumoto, Sofronoff & Sanders: 2009 
Spoth, Redmond, Kahn & Shin: 1997 
Sanders: 2008 
Sanders, Dittman, Keown, Furruggia & Rose: 2010 
Bodenmann, Cina, Ledermann & Sanders: 2008 
 
 
Comparison of the various 
theoretical models used in 
parent guidance, and 
examples of parent 
interventions based on such 
theoretical models.  
Gutierrez: 2006 
Gordon: 1970 
Rogers: 1961 
Muller, Hager & Heise: 2001 
Du Toit: 2000 
Guerney: 1997 
Eadie: 2009 
Adler: 1930 
Dreikurs & Soltz: 1964 
Dinkmeyer & McKay: 1976, 1997 
Gibson: 1999 
Spence: 2008 
Skinner: 1953 
Bandura: 1977,1986, 1996 
Phelan: 1984, 2003 
Sigel: 2006 
Becker: 1971 
Fine: 1980 
Sanders: 1999, 2008 
Meyer, Moore & Viljoen: 2003 
Bronfenbrenner:1979 
Henggeler & Borduin: 1990 
Stroul & Friedman: 1986 
Berne: 1964  
Sello: 2007 
Glasser: 1965 
Jacobs: 1987 
Brink: 2006 
Elias, Tobias & Friedland: 1999 
De Klerk & Le Roux: 2003  
Guerney: 1964  
Clarkson: 1999 
Perls: 1969 
Bowlby: 1982 
Suchman, De Coste, Castiglioni, Legow & Mayes: 2008  
Landry, Smith, Swank & Guttengtag: 2008 
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Literature reviewed Sources 
Therapeutic tools used in the 
presentation of parent 
intervention programmes.  
Dreikurs & Soltz: 1964 
Dinkmeyer & McKay:1976 
Gordon: 1980 
Becker: 1971 
Du Toit: 2000,  
Bavolek: 2005 
Sharry & Fitzpatrick: 1998 
Brink: 2006 
Sanders: 2008 
Kumpfer, Whiteside, Greene & Allen: 2010  
Glasser: 1965  
Suchman, et al.: 2008  
Landry, et al.: 2008  
De Klerk & Le Roux: 2003 
Eadie: 2009  
Phelan: 2003  
Guerney: 1997  
Elias, et al. 1999 
Gordon: 2000 
Bert, Farris & Borkowski: 2008  
Evans, Hearn, Uhlemann & Ivey: 2004 
 
This study aims to make use of parent guidance in order to practically implement the 
abovementioned guidelines into the parent-child relationship, thereby equipping 
parents to enhance internal LOC in their children. The application of theory and 
practice from the sources mentioned above is crucial in designing a therapeutic 
model for parents to enhance internal LOC in primary school children. 
 
1.2.3 STATEMENT OF THE PROBLEM 
 
In this study the focus is not on internal LOC in children, but rather the practice of 
parent guidance to enhance internal LOC in children. Thus, the problem lies within 
the lack of knowledge and skills parents have in this area, and how the practitioner 
responds to this in practice. The direction this study needs to take is towards 
developing a therapeutic model, which will guide parents towards enhancing internal 
LOC in their children. This therapeutic model will aim towards educating parents and 
developing parenting skills based on the guidelines established in Da Silva: 2010. 
Thus the research question is  
 
 
 
What therapeutic model can be established in order to guide parents 
towards enhancing internal LOC in their primary school children? 
 
 
 8 
1.3 ASSUMPTIONS 
 
This study will predominantly engage in a qualitative research method, which is 
discussed below (Section 1.5). Thus, assumptions pertaining to the course of the 
study can be made. Based on the preliminary literature review, and experience in 
practice, I have made the following assumptions: 
• Parents are unaware of the concept of LOC and it’s effect on the 
development of children towards adulthood and effective, holistic functioning. 
• Effective parent guidance will take place once parents conclude the need for 
enhancing internal LOC in their children. 
• An effective therapeutic model will include reflection and self-awareness in 
parents, leading to a decision to make changes in the parenting tasks, values 
and attitudes. 
• An effective therapeutic model will include a means of practically outworking 
the recommended guidelines. 
• A successful parent guidance model will lead to enhanced internal LOC in 
children. 
 
 
1.4 AIMS 
 
The main aim of this study is to suggest a therapeutic model that will effectively 
equip parents to enhance the internal LOC in their children. However, to 
successfully fulfil this aim, specific steps need to be put in place and fulfilled. Thus 
the aims of this study are: 
• To compile a literature study that examines the relationship between parenting 
and locus of control. 
• To compile a literature study on the validity of parent guidance as a therapeutic 
model. Within this literature study, sources will be consulted as to the practical, 
theoretical and therapeutic elements used in parent guidance programmes. 
• To compile a literature study examining the design of a parent guidance 
programme in order to establish a working therapeutic model for this study. 
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• To conduct an empirical investigation by means of qualitative, as well as 
quantitative, research methods so as to: 
o Determine if the proposed theoretical model guides a parent towards the 
understanding of their parenting role, and the necessity for 
implementation of the guidelines for enhancing internal LOC in children. 
o Determine if the proposed therapeutic practices facilitate change in 
parent’s practices, attitudes and parent-child interactions. 
o Determine what changes should be implemented in practice to conduct 
such parent guidance based on effective theoretical models and 
therapeutic practices.  
• To compile and interpret the findings of the empirical investigation so as to 
present a therapeutic model for parents to enhance the internal LOC of primary 
school children. 
 
1.5 RESEARCH METHOD 
 
The empirical research will engage a mixed method research design. However, 
qualitative methods will form the predominant methodology. Qualitative methods 
use non-numerical data collection and analysis. It uses an in-depth approach to 
examine the research subject, and explores behaviour from the frame of reference 
held by those being researched (Blaxter, Hughes & Tight: 2006).   
 
To determine an effective therapeutic model in which to equip parents to enhance 
LOC in children, the practice of parent guidance needs to be explored. Thus an 
action research design will be used as the data collection method in this study. 
Action research can be described as a common methodology for improving 
conditions and practice in practitioner based environments (Craig: 2009). I employ 
an action research design as the basic method of research in the empirical research 
component of my Master’s study. I note that the aim of the study was to effect 
change in the area of parents’ participation in the enhancement of internal LOC in 
children. I write that the expected change should take place in practice (Da Silva: 
2010). As this study aims to further encourage change in practice, an action 
research design will be used.  
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Take Action Tell the Story –  
Share the findings 
Do Research 
Take Action Tell the Story –  
Share the findings 
Do Research 
Take Action Tell the Story –  
Share the findings 
Do Research 
 
Research Cycle 1 
 
Research Cycle 2 
 
Research Cycle 3 
Action research differs from research that provides findings without action, in that it 
is a spiral and cyclic research that leads to action and improvement. Practitioners 
interact with the environment and gain experience. They use the gained experience 
to inform practice. They further match their experience with evaluative skills to 
improve the practice environment. This evaluation process is facilitated through 
action research (Craig: 2009). Action research can be understood as a spiral 
activity, going through repeated cycles and changing each time (Blaxter, et al.: 
2006). McNiff and Whitehead (2009:11) indicate that action research involves taking 
action, doing research and telling the story and sharing the findings (See Figure 
1.1). Action research is community based in that it involves parties that naturally 
interact in the environment and is conducted to improve the community as a whole. 
It is also field intensive, as the researcher is an active part of the environment being 
studied (Craig: 2009).  
 
Figure 1.1 Cycles of Action Research  
 
 
 
 
 
 
 
 
 
 
 
 
The empirical study will explore the practice of parent guidance in the area of 
enhancing internal LOC in children. It will engage the environment of the practitioner 
and research participants. It will aim to identify how practice can be improved, by 
comparing literature and practice, and scrutinise whether the proposed therapeutic 
model and methods are effective in guiding parents towards enhancing internal LOC 
in their primary school children. This process will be repeated and the findings of 
each cycle reported. 
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1.6 DEFINITION OF KEY TERMS 
 
The definition of key terms assists in determining the perimeters of the study. To 
define each term gives clear demarcations as to the focus of this study. It further 
minimises confusion and misinterpretations of the key elements of the study. 
Definitions of the key terms in this thesis follow below.  
 
THERAPEUTIC MODEL 
Therapeutic is an adjective used to describe a service, or performed task, to 
maintain health (Dictionary.com). In this case, it is related to psychotherapy, which 
is “The treatment of mental disorders and allied problems by psychological 
methods” (Oxford Dictionary of Psychology). A model is “a simple description of a 
system, used for explaining how [something] works or calculating what might 
happen, etc” or “something such as a system that can be copied by other people” 
(Oxford Advanced Learners Dictionary). A therapeutic model in the context of this 
thesis can be defined as a suggested form of therapy, based on relevant theory and 
practical applications, for use in practice.  
 
PARENT/ PARENTING 
A parent can be defined as “a person’s mother or father.” (Oxford Advanced 
Learner’s Dictionary). Da Silva (2010:10) explains that the definition of a parent is 
often limited to the person that is biologically responsible for the conception of the 
child. However, a person not necessarily connected to the child biologically, could 
also be considered a parent. Legal guardians, child-headed homes, nurses, 
teachers and other caregivers are examples of people who parent children without a 
biological parental connection. Parenting, as defined by Hoghughi (2004:5-6), is 
“purposive activities aimed at ensuring the survival and development of children” as 
well as “to bring forth, develop or educate”. A parent can therefore be understood as 
an adult, or authority figure, that is charged with the responsibility of rearing a child. 
Child rearing, or parenting, includes the physical, emotional, cognitive, social and 
moral care, control and guidance of a child towards optimal functioning. 
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PARENT GUIDANCE 
Parent guidance, as described in Section 3.2.2, can be considered as a form of 
psycho-educational therapy aimed at equipping parents with knowledge and skills to 
enhance the parent-child relationship through practical and therapeutic means. 
Phrases that may be used interchangeably with parent guidance throughout this 
thesis include parent intervention and parent education. 
 
ENHANCEMENT 
To enhance is “to increase or further improve the good quality, value, or status of 
[somebody or something]” (Oxford Advanced Learner’s Dictionary: 2000). Da Silva’s 
(2010:10) definition of enhancement is relevant for this study: “the process by which 
a specific variable (internal locus of control) is increased by means of active 
involvement by an outside party (parents) as opposed to an increase, which is 
natural and progresses without external contribution”. 
 
LOCUS OF CONTROL 
Locus of control (See Section 3.2.1) is a psychological construct that describes the 
perspective a person has as to the control of his/her life. A person with internal locus 
of control  (internality) believes that the outcomes he/she experiences are due to 
his/her own choices and actions. A person with external locus of control (externality) 
believes that the outcomes of his/her life are due to external forces such as fate, 
luck, chance, powerful others or circumstances. Words that may be used as 
synonyms for locus of control may include control expectancies, control orientation 
and generalised expectancy. LOC is used to abbreviate locus of control in this 
study. 
 
CHILD/ CHILDREN 
A child is “a young human being who is not yet an adult” (Oxford Advanced 
Learner’s Dictionary). In other words, a child is a person between the ages of birth 
and 18 years. However, this study focuses on children in middle childhood. Thus, a 
child in this study is defined as a person between the ages of 6 and 12 years of age. 
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1.7 CHAPTER DIVISION 
 
This chapter introduces the background and a brief look at literature concerning the 
research problem. It further explored the aims and assumptions surrounding the 
research question. A research method is described and definitions given so as to 
better understand how the research question is understood and will be answered. 
Looking to the full body of research, the following chapters lie ahead: 
• A literature research is conducted over 3 chapters. Chapter 2 engages literature 
relating to parenting and locus of control development. Chapter 3 explores 
literature relating to parent guidance, as well as the theoretical models and 
therapeutic tools used in parent guidance. Chapter 4 discusses the literature on 
programme design so as to establish a working therapeutic model for this study. 
These three chapters together form the foundation of knowledge on which the 
empirical study originates. 
• Chapter 5 describes the elements of the research design used in the empirical 
study. The methodology and data collection processes are discussed. Ethical 
considerations are noted and carried out throughout the course of this study. 
• In Chapter 6 the findings are presented and the data interpreted. The findings of 
the empirical study are measured against the literature. From here the efficacy of 
the therapeutic model is noted. A therapeutic model for parents for the 
enhancement of internal locus of control in primary school children is presented.  
• Chapter 7 will conclude the study by presenting a summary of the journey of 
knowledge, from Chapter 1 through to Chapter 6. Limitations of the study are 
discussed and recommendations for practice and future research are given. 
 
 
1.8 CONCLUSION 
 
Parenting is not easy. Some learn from their mistakes, others take their lot and keep 
on going. Some struggle for years encountering the same difficulties over and over, 
others seek support and advice. Whichever situation, parenting a child is a 
complicated and intricate task. One of the key roles of parenting is to equip a child 
for adulthood and for his/her future (Du Toit: 2000, Cloud & Townsend: 2007). 
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Internal locus of control is associated with behaviours and characteristics that can 
positively effect a child’s functioning, encouraging optimal development towards 
adulthood (Da Silva: 2010). It is the task of this thesis to establish a therapeutic 
model that will equip parents to enhance internal locus of control in their primary 
school children.   
 
Chapter 2 engages current literature regarding locus of control. It further examines 
locus of control in relationship to psychological constructs that promote optimal 
functioning. Literature is also consulted regarding parenting, with specific focus on 
the role of parents and the dimensions of parenting. Finally, Chapter 2 discusses the 
relationship between parenting and the development of internal LOC, which will form 
the basis of the knowledge and skills needed to equip parents through the 
therapeutic model.  
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CHAPTER 2 
PARENTING IN RELATION TO LOCUS OF CONTROL 
 
2.1 INTRODUCTION 
 
Following the overview given in Chapter 1, this chapter initiates the literature 
component of the study. The consultation of literature gives one a theoretical 
foundation from which to build. Of the elements in this study, locus of control and 
parenting are considered key. An understanding of locus of control and its 
development is necessary if it is to be transferred to parents to encourage its 
advancement in their own children. Equally important is the concept of parenting. To 
design a theoretical model for parent guidance one needs to understand parenting, 
and its dynamics. Further, the relationship between locus of control development 
and parenting is of utmost importance, since it is this relationship that is the 
cornerstone of the development of the theoretical model.  
 
To explore the relationship between locus of control and parenting, relevant 
literature sources will be consulted. The construct, locus of control, will be explored 
within the boundaries of Rotter’s social learning theory and generalised 
expectancies. The relationship between internal locus of control and other 
psychological constructs will be examined. Parenting will be considered next. Here 
the role of parents and the elements of parenting will be discussed. From the 
assimilation of information of both concepts the relationship between locus of 
control development and parenting will be explored.  The awareness of this 
relationship is the key component in the therapeutic model to be proposed in this 
thesis.  
 
 
2.2 LOCUS OF CONTROL 
 
The construct, Locus of Control (LOC), was introduced by Rotter (1954) as part of 
his Social Learning Theory. According to Rotter, behaviour is essentially learnt, and 
acquired primarily in social situations and through the mediation of others (Meyer, 
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Moore & Viljoen: 2003). Rotter had a differing view than that of his contemporaries. 
He departed from the theories of Psychoanalysis and Behaviourism (based on 
instinct and drive-based behaviours) and based his theory on a psychological 
motivational principle – the law of effect. The law of effect states that people seek 
positive stimulation and avoid unpleasant stimulation. Additionally, Rotter believed 
that personality represents the interaction between an individual and his/her 
environment. Therefore, behaviour should be understood in the context of an 
individual’s life history, learning and experiences, and environment with which 
he/she interacts (Mearns: 2010).  
 
2.2.1 SOCIAL LEARNING THEORY 
 
Considering the law of effect, and the dynamic relationship of individual and 
environment, we can better comprehend Rotter’s theory. Rotter’s Social Learning 
Theory, for predicting behaviour, has four main components, namely behaviour 
potential, expectancy, reinforcement value and the psychological situation. We will 
look at each of these components in more detail (Mearns: 2010): 
• Behaviour Potential  
Behaviour potential is the probability of engaging in a certain behaviour in a 
given situation. In any situation there are a number of possible behaviours in 
which to engage, each with it’s own potential. The behaviour exhibited will be 
that with the highest potential. 
• Expectancy 
Expectancy is the subjective expectation that a behaviour will lead to a certain 
outcome or reinforcer. Expectancy is developed on past experience. The more a 
certain behaviour has led to reinforcement in the past, the stronger the 
expectancy that the behaviour will deliver the same outcome again. High 
expectancies indicate the confidence an individual has that the behaviour will 
result in the outcome. Low expectancies conversely indicate the individual’s 
belief that his/her behaviour will not result in the outcome. Behaviour with the 
highest expectancy is likely to be executed.  
• Reinforcement Value 
Reinforcement is synonymous with outcomes of behaviour. Reinforcement value 
is understood as the desirability of these outcomes. That which we are attracted 
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to has a high reinforcement value, while that which we try to avoid has a low 
reinforcement value. One tends towards behaviour with the greatest 
reinforcement value. It should be noted that reinforcement value is subjective, 
thus what is desirable to one, may be undesirable to another. Moreover, the 
value of a reinforcer may increase based on the possibility of future reinforcers 
to which it may lead. Finally, a reinforcement will be desirable if it equals or 
exceeds a person’s minimal goal (the least amount of reinforcement a person 
considers positive). Therefore, what one may deem a success another may 
consider a failure, dependent on the subjective minimal goal.  
• Psychological Situation 
The psychological situation remains a key part of Rotter’s theory. Different 
people interpret the same situation differently. It is in this subjective 
interpretation of the environment that meaning is ascribed and behaviour is 
determined.  
The prediction of behaviour is determined by the Predictive Formula: BP = 
ƒ(E&RV). Behaviour potential (BP) is a function of expectancy (E) and 
reinforcement value (RV). The probability that a person will exhibit a certain 
behaviour is dependent on the subjective belief that the behaviour will result in an 
outcome, and whether or not the outcome is desirable (Mearns: 2010). Figure 2.1 
depicts the process of expectant behaviour. Rotter’s theory allows for generality and 
specificity. As Mearns (2010) explains, “In social learning theory, all general 
constructs have a specific counterpart. For every situationally specific expectancy, 
there is a cross-situational generalized expectancy.”  
 
Figure 2.1 The Process of Expectant Behaviour 
 
 
 
 
 
 
 
 
 
 
 
 
 
(Da Silva: 2010) 
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2.2.2 GENERALISED EXPECTANCY 
 
Fourie (2009: 20) explains that in childhood development, behaviours are learned 
as the result of some reinforcement. Reinforcement increases a child’s expectancy 
that a certain behaviour will lead to a desired reinforcement. As children age, some 
will regularly experience their own behaviour as the direct influence on 
reinforcement, while others will experience external factors to determine the 
reinforcement. Bredell (2004:71) indicates that expectancies generalise from 
specific experiences to a series of situations that appear related.  Thus, the totality 
of a person’s specific learning experiences creates a generalised expectancy about 
whether reinforcement is internally or externally controlled (Fourie: 2009). Rotter 
conceptualised this phenomenon as generalised expectancies for control of 
reinforcement, or Locus of Control (LOC) (Mearns: 2010).  
 
2.2.2.1 INTERNAL AND EXTERNAL LOC 
LOC is a generalised expectancy about underlying causes of events in a person’s 
life. More specifically is the question of whether the causes of events are internal 
(influenced by a person’s action) or external (influenced by outside forces) 
(Robinson & Rose: 2009). People who interpret the consequences of their 
behaviour to be controlled by luck, fate or powerful others are known to have 
external LOC. However, those who interpret their own behaviour and personality 
characteristics as responsible for behavioural outcomes are considered to have 
internal LOC. Hock (2005, in Fourie: 2009) explains that internal or external LOC 
becomes an aspect of the personality. People can be classified along a continuum 
from very internal to very external. However, Rotter wrote on the problematic 
interpretations encountered regarding LOC. He warns that LOC is not a typology – 
not an either/or proposition. Further, since LOC is a generalised expectancy, it will 
predict people’s behaviour across situations. However, in specific situations people 
may display varied LOC. This is based on an individual’s learning history, with 
regards to reinforcement in that specific situation (Mearns: 2010).  
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2.2.2.2 UNI- VERSUS MULTI-DIMENSIONAL LOC 
Because of the variances between individuals, there have been many discussions 
about LOC as a unidimensional versus multidimensional construct. While Rotter 
proposed LOC as one-dimensional, other researchers have challenged this and 
proposed multidimensional attributes of LOC. For example, Levenson (1972, 1973a) 
proposed three independent dimensions – internality, chance and powerful others. 
Attribution theory (Weiner: 1985) considers three causal properties to explain 
success and failure – internal-external, stable-unstable, controllable-uncontrollable. 
Explanatory style (Buchanan & Seligman: 1995) adds a fourth property to attribution 
style - global-specific (Robinson & Rose: 2009). De Jager (2006:21) indicates that 
LOC as a single dimension pertains to the global belief of causality, while the multi-
dimensionality of LOC refers to variant LOC beliefs that occur contextually (health, 
academic, work, etc). It should be noted however, that for the duration of this study, 
LOC will be considered a global trait, and therefore one-dimensional. 
 
Robinson and Rose (2009) indicate that those with internal LOC tend to take control 
of their actions and make necessary changes to deal effectively with life 
experiences. They go on to explain that internal LOC has many benefits for one’s 
life, including health, achievement motivation and personal well-being. However, 
they continue that one cannot simply consider internal LOC as good and external 
LOC as bad. While internality is shown to have a positive relationship with desirable 
constructs, balance is necessary. One needs to know when and to what extent one 
can exert control and influence – otherwise one may become neurotic, anxious and 
depressed. Therefore, the enhancement of internal LOC for the increased benefits 
relating to psychological constructs is an aim of this study – not unbalanced 
neuroticism. It should therefore be understood that internal LOC can be enhanced 
globally through the parent-child relationship, however in certain situations external 
beliefs may still abound, and may even be beneficial.  
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2.2.3 LOC AND OTHER PSYCHOLOGICAL CONSTRUCTS 
 
Research indicates that internal LOC is found to have positive correlations with 
dependent variables, while external LOC is found to have negative correlations with 
the same variables (Bredell: 2004). Robinson and Rose (2009) concur, “Several 
decades of research indicate that internal control has positive benefits for many 
areas of one’s life…” They continue that a large base of empirical research shows 
internal LOC to be more desirable than external LOC. While there is much research 
in LOC in relation to psychological constructs such as causal attribution, explanatory 
style, hope, learned helplessness, optimism, self-determination, achievement 
motivation and even physical health (Robinson & Rose: 2009), this section will focus 
on the areas of academic performance, psychological well-being, behaviour, self-
efficacy and responsibility.  
 
• Academic Performance 
Academic performance and LOC are highly correlated (Gale, et al.: 2008, Dercon & 
Krishnan: 2009). Academic achievement relates to a child’s performance in school, 
and is monitored through test results and the achievement standards awarded for 
the completion of tasks. Internal locus of control is associated with better academic 
performance, higher marks achieved, displayed academic confidence and 
possession of academic aspirations and expectations (Bredell: 2004). It has also 
been found that a sense of personal control is associated with higher grades and 
test scores. In other words, a learner’s grades will suffer if he/she believes that 
achievement is beyond his/her control. Further, achievement and perceived control 
reinforce and enhance each other. Children who believe that they determine their 
success through their actions tend to perform better in school. Those who believe 
that they do not control their academic success tend to do poorly. Both outcomes 
reinforce and confirm the learner’s belief (Ross & Broh: 2000 and Skinner, Wellborn 
& Connell: 1990).  
 
 
 
 
 
!!
21!
• Psychological wellbeing 
Psychological wellbeing has been defined in many different ways, by many authors, 
over the years. Ryff (1989 & 1995, in Carmeli, Yitzhak-Halevy & Weisberg: 2009) 
suggests wellbeing to include self-acceptance, positive relations with others, 
autonomy, environmental mastery, purpose in life and personal growth. Internal 
locus of control has been found to be associated with general physical health and 
mental well-being, reduced risk of health problems including psychological distress, 
as well as the feeling of being able to influence one’s circumstances, which leads to 
less feelings of depression (Carmeli, et al: 2009, Taris & Bok: 1997, Dercon & 
Krishnan: 2009, Gale, et al.: 2008).  
Internals have been found to have a good self-concept or self-esteem. They have 
self-confidence in work, school, social and personal settings and strong feelings of 
self-determination and competence (Bredell: 2004, Tony: 2003). Internals tend to 
have better relationships with others. Those with internal LOC are more helpful, 
altruistic, cooperative and courteous. They are also more willing to do what is 
considered right, despite discomfort. Internals tend to view family more positively, 
and show higher marital satisfaction and willingness to invest into the relationship 
(Bredell: 2004). Children, who feel that they have control over their lives, find it less 
necessary to try control others, respecting relational boundaries (Cloud & 
Townsend: 2007). Internal LOC is the key concept in autonomy. Autonomous 
functioning includes independence, self-regulation and evaluation (Ryff: 1989). 
Erikson (1964) suggested that successful adjustment in psychosocial development 
involved active mastery instead of passive dependence on external influences 
(Tony: 2003). It is also found that mastery of the environment leads to feelings of 
control (Cloud & Townsend: 2007). Thus, feelings of control from mastery of the 
environment lead to wellbeing. Internals have a clear sense of purpose, as well as 
clear values and goals, which lead to meaning and purpose (Bredell: 2004). 
Internals also focus on self-development and growth. They set higher goals and 
expectations for themselves. Achieving these goals is also important (Bredell: 
2004).  
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• Behaviour 
External LOC was found to be related to maladaptive behaviour in school 
adjustment. Learners desire autonomy and freedom, and a lack of control leads to 
frustration and thus discipline problems as the person tries to gain some level of 
control and self-identity (Tony: 2003). Those with internal LOC differ in that they are 
willing to take action when they are dissatisfied with a situation, to bring about a 
different outcome. Internals are usually cautious and calculated in their choices as 
opposed to externals who may act spontaneously without consideration of the 
consequences (Bredell: 2004). 
 
• Self-Efficacy 
Self-efficacy is a person’s belief about their capabilities to function effectively in a 
situation. It determines whether a person will attempt to deal with a situation. It also 
influences a person’s choice of situation and their motivation and persistence in 
trying to control a situation (Meyer, et al.: 2003). Believing one can control and 
succeed in a situation increases the personal belief of self-efficacy. At the same 
time, self-efficacy leads to belief in success and determination to control the 
outcomes of a situation (Wood & Bandura: 1989). Self-efficacy is related to setting 
higher goals, and ultimately higher performance. Perceived environmental control, 
and internal LOC, relates to greater self-efficacy, while externality was associated 
with passivity and learned helplessness (Phillips & Gully: 1997). Internals have been 
found to exercise a measure of control through ingenuity and perseverance, despite 
limited opportunities and restraints (Dercon & Krishnan: 2009). 
 
• Responsibility 
Internals attribute responsibility to themselves more so than externals. 
Responsibility includes self-regulation and self-control. While responsibility does 
develop with age, subjective or personal responsibility comes to the fore in internals 
(Bachrach, Huesmann & Peterson: 1977).  
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In considering the relationship of internal LOC with the abovementioned constructs, 
it seems clear that the enhancement of internal LOC is desirable. The desirability 
increases when one considers the future impact of these constructs on a child’s 
adulthood experiences. Therefore, when considering a therapeutic model to 
enhance internal LOC in children, one should not merely consider the possible 
personality change, but the potential for long-term benefit. These benefits and 
behavioural changes can also be used as a measure of the effectiveness of the 
therapeutic model, in that if external observers note significant adjustments in these 
behaviours, one could assume an increase in internal orientation.  In Figure 2.2, I 
illustrate the observable behaviours expected to indicate enhanced internality. 
 
Figure 2.2  
Observable Behaviour used to Indicate Effectiveness of the Therapeutic Model 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.3 PARENTING 
 
Research indicates that the antecedents of locus of control are found in the child’s 
early environment. Control orientation is found to be developed in childhood (largely 
established by the third grade) and stabilises in adolescence. Research also 
indicates that parents influence locus of control development (Loeb:1975, 
Sherman:1984, Carton & Nowicki:1994 and Dercon & Krishnan: 2009). In 
considering a therapeutic model for enhancing internal LOC, the parent-child 
relationship must be considered. Insight into this dynamic interaction will allow one 
to consider the best approach to affecting change in both parents and children. 
 
Enhanced Internal 
Locus of Control 
Therapeutic Model 
Academic 
Performance 
Responsibility 
Wellbeing 
Self-Efficacy 
Behaviour 
Enhanced internal  
control in child indicates  
effective therapeutic model 
Variables observed in 
child indicates enhanced 
internal control 
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Parenting is not a science that can be pre-learnt and applied without divergence. It 
is a dynamic relationship between parent and child, and is adapted as needed 
within the family context. However, guidelines and parenting tools are available to 
direct parents as they commence the maze of experiences that parenting prompts. 
Parenting requires learning, patience, problem solving, courage and other strengths. 
It induces an array of emotions, as parents are not only responsible for keeping 
children safe, but raising another human being. Parents hold influence and effective 
parenting fosters positive and healthy development in children (Rasmussen: 2009). 
Russell, Mize and Bissaker (2004) distinguish between parenting and parent-child 
relationship. Parenting looks at the role, style and patterns engaged in by the parent 
alone, while the parent-child relationships looks at both parent and child in relation 
to one another. Parenthood is both a biological and social position. Biologically it is 
the outcome of reproduction and regeneration. Socially and culturally it is the rights, 
responsibilities, obligations and expectations regarding the care and nurture of 
children (Alwin: 2003). In this section we will consider the role of parents and the 
dimensions of parenting. 
 
2.3.1 THE ROLE OF PARENTS 
 
While definitions for parenting are numerous, Houghughi (2004:5-6) defines it as 
purposeful activities aimed towards ensuring the survival and development of 
children. He continues that parenting is both process and interaction. It involves 
activity and is life long. Du Toit (2000:13-14) explains parenting from a pedagogic 
standpoint. She indicates that family life is characterised by an active educational 
influence. She continues that parents develop intimate, affective relationships with 
their children focussed on the goal of preparing them for adulthood. Cloud and 
Townsend (2007:14-18) concur that parenting is purposed towards the child’s 
future. They explain that parents develop certain patterns within the parent-child 
relationship, which are lived out by the child throughout life. Parents create an 
environment of teaching and learning which equips the child with knowledge and 
skill to navigate life successfully. To summarise, parenting is a purposeful, lifelong 
process aimed at ensuring survival, as well as promoting development and 
educating children towards successful adulthood, through the interactions between 
parents and children. Therefore, when considering a therapeutic model for 
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enhancing internal LOC, the focus should not merely be on short-term goals for 
successful parent-child interactions or short-term benefits of internal LOC in 
childhood. Rather, the focus should include the long-term benefits of internal LOC 
for successful adulthood functioning. 
 
2.3.2 DIMENSIONS OF PARENTING 
 
Although defining parenting is crucial to understanding the role that parents play in 
their children’s lives, the task of parenting is multidimensional. The dimensions of 
parenting are considered in order to understand the practical outworking of a 
parent’s role. Grolnick (2003: 2-3) proposes two parenting dimensions, namely 
involvement and control. Hoghughi (2004: 6-14) proposes three parenting activities, 
which correspond with Grolnick’s idea of dimensions, namely care, control and 
development. These dimensions or activities of parenting assist one in formulating a 
picture of parent-child interaction on a practical level. These dimensions will be 
discussed briefly. 
 
2.3.2.1 CARE/INVOLVEMENT 
Involvement denotes the provision of emotional and material resource to the child 
(Grolnick: 2003). Care expresses the collection of activities aimed at meeting the 
survival needs of the child (Hoghughi: 2004). Survival needs are not limited to 
physical care. Physical, social and emotional needs are necessary for the 
progression through the developmental stages of childhood. Maslow’s (1962) 
hierarchy of needs can be associated with the survival needs of children, as it 
accounts for physical, social and emotional needs that parents should seek to fulfil 
to the best of their abilities. In meeting the needs suggested by Maslow, the child’s 
pathway to self-actualisation is opened and successful adulthood is promoted. 
 
2.3.2.2 CONTROL 
Control relates to the restrictions, rules and limits placed on a child’s behaviour 
(Grolnick: 2003). It is both the setting and enforcing of boundaries in an age-
appropriate and culturally appropriate manner (Hoghughi: 2004). Because of the 
ever-changing society in which we live, appropriateness is determined by personal 
predisposition and cultural expectations (Hoghughi: 2004). Thus, there is no clear-
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cut standard of practice. However, studies indicate that the manner in which rules 
are enforced and administered lead to either positive or negative outcomes 
(Grolnick: 2003). Parenting styles (Baumrind: 1966, 1991) play a significant role in 
the way in which parents and children relate, and how parents enforce boundaries. 
A democratic or authoritative style of parenting balances both relationship and 
conformity of standards, and produces positive results in children (Grolnick: 2003).   
 
2.3.2.3 DEVELOPMENT 
Development aims at assisting a child towards achieving his/her full potential. 
Development activities are seen in every act of encouragement or creation of new 
opportunities by parents (Hoghughi: 2004). Parents promote development through 
meeting the needs of their children. Herbert (2004:58) specifies the following needs 
for development to take place: 
• Physical care and protection 
• Affection and approval 
• Stimulation and teaching 
• Discipline and controls  
• Opportunity and encouragement towards autonomy 
 
While these parent dimensions have been briefly discussed as separate aspects, it 
is clear even in the discussions that each dimension overlaps in certain aspects. 
Thus, parenting is more than steps towards successfully rearing a child towards 
adulthood. It comprises complex and dynamic interactions between action and 
relationship which continue to influence and affect both action and relationship. 
Therefore, when establishing a therapeutic model for parents, one needs to 
consider that a one-size-fits-all approach will not suffice. However, an open 
engagement of opinion, experience and research will assist in a model that can 
represent both the generalisation and individuality of parenting practices and 
experiences. In Figure 2.3, I illustrate the relationship between theory and 
experience.  
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Figure 2.3 
The Relationship between Theory and Individual Experience 
 in Establishing a Therapeutic Model 
 
 
 
 
 
 
 
 
 
 
 
 
2.4 PARENTING AND DEVELOPMENT OF INTERNAL LOC 
 
The development of LOC is significantly influenced by the parent-child relationship 
(Dercon & Krishan: 2009). Research into the antecedents of internal LOC revealed 
that certain parental practices, attitudes and parent-child interactions positively 
influence the development of internal LOC (Da Silva: 2010). The process of 
encouraging internality can be explained as follows: 
Parenting fulfils the role of encouraging optimal development. To promote optimal 
development parents engage in three core activities (dimensions) – care, control 
and development. These activities explain how parents meet physical, emotional 
and social needs, set and enforce boundaries, and encourage children’s full 
potential (Hoghughi: 2004). Through successfully performing these activities parents 
meet their children’s needs of relatedness, while at the same time encouraging 
autonomy and feelings of competence.  These in turn lead to motivation and a 
desire to master one’s life-world. A child comes to understand that his/her behaviour 
is in his/her control, and success or failure is linked with the chosen behaviour (Da 
Silva: 2010).  Figure 2.4 illustrates how parenting promotes internality. 
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This is a broad explanation of how parenting encourages internal LOC 
development, however it was found that specific parental behaviours, attitudes and 
parent-child interactions promote internality. Thus, the discussion of how parenting 
influences LOC development needs more detailed explanation. I will use the 
guidelines established in Da Silva (2010: 110-117) to explain each parenting 
element, and it’s relationship to internal LOC development. 
 
 
Figure 2.4 
The promotion of internality through parenting 
 
(Da Silva: 2010) 
 
2.4.1 ENCOURAGEMENT OF DEVELOPMENT 
 
Research indicates that internality increases as a child matures (Lefcourt: 1982, 
Bachrach, Huesmann & Peterson: 1977). This is due to the development that takes 
place as a child ages. Development equips a child with skill, which enables him/her 
to respond to the environment and fulfil some of his/her own needs. Thus, the child 
has more control than in earlier years (Cloud & Townsend: 2007). Development in 
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the cognitive domain further encourages internality as a child that is able to reason 
and solve problems may have a sense of power to control his/her life (Gale, Batty & 
Deary: 2008). Thus, a parent’s conscientious encouragement of development can 
encourage internality.  
 
When looking at childhood development there are a number of theories that explain 
the journey from infancy to adulthood. No one theory offers complete explanation of 
this transformation process (Allen & Marotz: 2007). However, development can be 
understood in terms of domains, and each theory offers an explanation of the 
development of each domain within a certain period of time. The developmental 
domains are (Blume & Zembar: 2007): 
• Physical – This includes the development of the body. In middle childhood this 
includes biological and neurologic growth, and the refinement of perceptual and 
motor skills.  
• Cognitive – Cognitive development is seen in the development of cognition, such 
as thinking, reasoning and memory skills, decision-making, problem solving and 
intellectual functioning.  
• Social – This domain looks at the acquisition of social skills, interpersonal 
understanding, moral and ethical development, as well as the maintenance of 
close relationships. 
• Affective – Affective development deals with the areas of motivation, self-
esteem, personality and emotional development in children.  
Development in the four domains is not a linear experience, where one grows first in 
one domain and then progresses to another. Instead, development is intertwined, 
and occurs across the domains simultaneously, and each domain influences the 
development of the others (Da Silva: 2010).  
 
As a child matures in the middle years, physical changes allow for mastery over the 
environment and feelings of control. This leads to feelings of achievement as well as 
the understanding that actions cause change (Preston: 2004). As a child’s brain 
grows and neural pathways are refined, cognitive maturation takes place. Among 
other skills, a child develops the cognitive processes of conservation and 
reversibility. These skills enable a child to understand the cause and effect 
relationship. Further, a child learns that this relationship is true in a variety of 
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situations. Thus, they grow in understanding regarding social, affective and moral 
situations as well. The development during middle childhood encourages internal 
LOC as the child feels that he/she is in control of his/her life world, and is able to 
determine the outcomes he/she experiences by changing his/her actions, across a 
variety of situations (Da Silva: 2010).  Figure 2.5 illustrates the relationship between 
development and LOC. 
 
Figure 2.5 
Relationship between development and locus of control 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(Da Silva: 2010) 
 
Parents encourage development through:  
- physical care and protection,  
- affection and approval,  
- stimulation and teaching,  
- discipline and controls appropriate to the child’s age and development,  
- opportunity and encouragement for the child to acquire gradual autonomy and 
take control of his/her own life (Herbert: 2004).  
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The above areas will be discussed under the different subsections. However, I 
would like to emphasise stimulation. Stimulation of the brain aids in the 
maintenance of neural networks, and causes them to increase their connections. 
Movement through physical activity enables a child to explore the world in a 
concrete and experiential way. Children also express their emotions through play 
and physical activity (Blume & Zembar: 2007). Parents maintain the responsibility of 
development despite their child’s school attendance. While school focuses mainly of 
cognitive development, parents need to provide stimulation in all domains – play, 
sports activities, board games, creative tasks, crafting, educational games, trivia, 
recreational reading, encouraging and organising play dates and quality time as a 
family and individuals together (Da Silva: 2010).  
 
2.4.2 PARTICIPATION IN AGE APPROPRIATE TASKS AND CHORES 
 
Studies have shown that children from smaller families (one or two children) show 
more internal orientation than children from larger families. This phenomenon is 
understood to occur, because children in smaller families experience more focussed 
attention, and are required to show higher levels of responsibility for their actions. 
Further, it has been found that children who are the first-born show more internal 
orientation than younger siblings. Again this is found to occur because of the 
responsibility placed on the oldest child with regard to siblings, as well as personal 
behaviour (Crandall, Katkovsky & Crandall: 1965). 
 
Responsibility can be understood as the ability to respond (Preston: 2004). In other 
words, despite circumstance a person has the ability to respond to a situation and 
bring about an alternative outcome. This is the type of responsibility that underlies 
internal LOC. However, responsibility can also be understood as obligation and 
accountability. These definitions are two branches extending from the same root. 
Responsibility denotes an obligation to fulfil certain requirements or behaviour. 
Responsibility also requires accountability as to whether or not the task or behaviour 
was carried out. Personal responsibility, or internal control, requires the person to 
be both accountable (self-regulation) and to act out the required obligation (self-
control) (Preston: 2004, Da Silva: 2010). As a child develops in the understanding of 
responsibility, he/she learns that not only can he/she decide to act but he/she also 
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Responsibility,
!Ability!to!Respond!
decides on the outcome by determining the action. In Figure 2.6, I illustrate the 
dynamics of responsibility.  
 
Figure 2.6  
Understanding responsibility 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Parents can encourage the development of responsibility by assigning age 
appropriate chores and tasks to their children, as well as holding children 
accountable for the tasks they have been given. If a task is carried out 
appropriately, the consequence received by the child should be positive (for 
example: praise, allowance, privileges). However, if a task is neglected or 
purposefully not done, the consequence received by the child should be negative 
(for example: loss of privileges or allowance, verbal warning). The child is left with 
the choice as to whether or not to fulfil his/her responsibilities, and in making that 
decision will be held to account by the relevant consequence. This can be carried 
across a variety of situations within the parent-child relationship regarding expected 
behaviours (homework or chores for example) (Cloud & Townsend: 2007). The 
result of his/her behaviour becomes his/her choice, and ultimately his/her 
responsibility (the ability to respond). The development of responsibility needs to be 
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carried out with all children in the family, at the same level of severity. Older children 
and younger children need to be held to account equally, as well as age 
appropriately. Thus, as children age, responsibility becomes more. Younger children 
should expect that their responsibility will equally increase as they age (Da Silva: 
2010).  
 
2.4.3 DEVELOPMENT OF CONSISTENCY 
 
During middle childhood, children develop certain cognitive abilities. Of these, two 
are essential to LOC development, namely understanding of the laws of 
conservation and reversibility. Both reversibility and conservation can be transferred 
across varying situations (Preston: 2004). Reversibility is the principle that x causes 
y and conversely y is caused by x. Conservation is the principle that although 
objects appear different, based on their properties they remain the same. 
Consistency in parenting promotes these cognitive abilities within the realm of 
parenting, and allows transference across situations.  
 
Consistency and LOC are positively correlated. The more consistent parental 
behaviour, the more internal is a child’s control expectancies (Bredell: 2004). 
Consistency in parental reward and punishment is found to lead to the development 
of internality (Dercon & Krishnan: 2009). Consistency in discipline leads to 
internality through the reinforcement of the reversibility and conservation principles. 
When a child misbehaves, he/she can expect one of two repercussions – 
punishment or pardon. If a parent is inconsistent in their response to misbehaviour, 
a child believes that the parent punishes as he/she feels and that it is unrelated to 
the behaviour. However, a parent who is consistent in their response to 
misbehaviour teaches a child that it is not the parent, but the behaviour that is 
causing the punishment to occur. Thus a child can recognise that when punishment 
is received, he/she can retrace the origin to his/her own behaviour. This can be 
further reinforced verbally as the parent explains that certain behaviour warrants 
certain consequences, and consequences can be avoided if that behaviour is 
avoided. Likewise, positive behaviour should be met with positive outcomes. 
However, one should be careful not to reward children for what is age appropriately 
expected, and to ensure rewards are equal to the task. If this is not practiced the 
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reward may undermine a child’s intrinsic motivation and take away a child’s feeling 
of freedom and choice (Cloud & Townsend: 2007, Grolnick: 2003). This principle is 
generalised if parents are consistent across various circumstances. Negative 
behaviours result in negative consequences, while positive behaviours result in 
positive consequences. The child can regulate the outcomes based on his choices 
regarding behaviour (Da Silva: 2010).  
 
2.4.4 EMOTIONAL INTELLIGENCE 
 
As discussed in sub-section 5.1 on development, as a child ages and develops 
certain skills he/she develops an awareness of his/her impact on his/her life-world, 
and develops feelings of control, achievement and the understanding that his/her 
actions cause change. This is not only true for physical, social and cognitive 
development, but affective development as well. Affective development plays a key 
role in a child’s response to the reality of the world around him/her. Because the 
affective domain is abstract it is difficult for children to fully understand. Therefore, it 
is imperative that parents develop emotional intelligence in their child. Emotional 
intelligence plays a key role in his/her development, and thus in the development of 
internal LOC, which is itself abstract and part of a person’s personality. Emotional 
intelligence is the ability to perceive, express, understand, use and manage 
emotions, in order to advance personal growth (Blume & Zembar: 2007).  
 
Emotional intelligence develops gradually in the middle years (Blume & Zembar: 
2007). Emotional development during the middle childhood years is characterised 
by a child becoming less helpless, more self-sufficient and independent. There is an 
increase in emotional flexibility and differentiation leads to children expressing a 
variety of emotions. Children also learn the cause of emotions and the influence 
thinking processes have on emotions. They also learn to read non-verbal cues as to 
other’s emotions, such as facial expressions. Children learn to label emotions and 
find that one can experience more than one emotion at a time (Patrick: 2006). 
Emotional control is an important skill in life, and parents need to assist their 
children in the development of this domain.  
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Nurturance – the provision of emotional support to children – is key in the 
development of emotional intelligence. Parents should provide an avenue where 
children can express their emotions, in a safe and accepting environment. Time set 
aside daily for parents and children to talk is essential. During this time, parents can 
assist their children in verbalising their experiences and daily events. Through this 
ritual parents can help their children recognise the nature, name and causes of their 
emotions. Parents can also advise children how to better express themselves.  
Parents help their children realise that others have feelings too and that others react 
to our expression of emotion. Parents can model appropriate emotional expression. 
Parents should use I-messages to explain what they feel, what caused them to feel 
this way, how it affects the relationship currently, and what needs to be done to 
improve the situation, and avoid the situation in future. I-messages need to be 
communicated at the child’s level of understanding (Da Silva: 2010).  
 
Mastery of the emotional domain leads a child to understand that although the 
cause of emotions is not controllable, the expression of emotions is. When a child 
expresses himself/herself appropriately they can influence the situation (usually a 
social situation) towards a more positive outcome. A child realises that his/her 
reaction influences the outcome, and that he/she is in control of his/her reaction (Da 
Silva: 2010).  
 
2.4.5 POSITIVE, BALANCED HOME ENVIRONMENT 
 
Home environment denotes the external factors, circumstances and surroundings 
that affect a person’s development or behaviour. It is a combination of both physical 
and experiential encounters that a child experiences within the family relationship 
(Da Silva: 2010). Parental involvement and family environment are constituents in 
the development of LOC (Dercon & Krishnan: 2009). Internal LOC is associated 
with warmth, protection, nurturance, support, protection and affection (Almajali: 
2005, Levenson: 1973). Thus, the establishment of a positive and balanced home 
environment encourages internal LOC (Da Silva: 2010).  
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Maslow (1962, in Blume & Zembar: 2007) identifies 5 needs, which are common to 
humans. These needs are arranged in a hierarchy, assigning the attention to the 
fulfilment of the lower needs before those higher on the hierarchy. Within a family 
certain needs are met. The ideal would be that children find the fulfilment of all 5 
needs within the family, allowing them to achieve self-actualisation beyond the 
family boundaries. These needs are: 
• Physiological – Parents should provide food, shelter, clothing, sensory 
stimulation for their children.  
• Safety – Children need to receive security, stability, protection, structure, law 
and order, and limits. 
• Belonging and Love – Emotional support is received through unconditional love, 
stable and consistent positive interactions between family members, and 
empathy. 
• Self-esteem – A child needs respect for individuality, opportunities to manage 
risk and exercise choice, to develop emotional intelligence for competence in 
interpersonal relationships, personal growth and the management of emotions. 
• Self-actualisation 
Nurturance embodies the fulfilment of these needs. Nurturance is the quality and 
frequency of emotional and practical support children receive from parents (Bredell: 
2004). Parents need to be involved in their children’s lives. Involvement is 
expressed through provision of resources such as time, concrete and emotional 
resources. Involvement is also taking an interest in the child’s activities and life-
world. It leads to connection and relatedness between parents and children 
(Grolnick: 2003). A positive environment offers warmth, caring, involvement, 
affection, positive reinforcement and sensitivity to children’s needs (Da Silva: 2010).  
 
However, one should caution against enmeshment and pampering. Enmeshment is 
high involvement, poor boundaries and a lack of differentiation and individual 
autonomy (Grolnick: 2003). Pampering is loving a child to the point of doing 
everything for him/her, depriving him/her of opportunities to develop coping and 
problem-solving skills, and causing him/her to become completely dependent on 
adults and attention for daily functioning. Pampering occurs when parents purchase 
whatever the child desires, excuse their child’s behaviour and do not administer 
consequences, and give in to their children’s demands (Mamen: 2006). Thus, a 
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positive home environment is not enough. Parents need to protect the balance of a 
positive and structured home environment. This produces healthy thriving children, 
who are attached to their parents, but have a firm and positive sense of self. They 
are emotionally resilient and socially competent and contain the capacity to explore 
new opportunities (Hoghughi: 2004). 
 
2.4.6 AUTHORITATIVE PARENTING STYLE 
 
Parent styles are beyond the domain specific techniques used to discipline children. 
Parent style describes parent-child interactions across a wide range of situations. It 
includes attitude and emotional climate from where parental behaviour is expressed 
(Grolnick: 2003). There are four types of parenting styles, first identified by 
Braumrind (1966, 1991), namely authoritarian, authoritative, permissive, and 
rejecting/neglecting styles. Figure 2.7 Briefly lists the key elements of each 
parenting style.  
 
Figure 2.7  
Parenting Styles 
 
 
 
 
 
 
 
 
 
 
 
 
 
(Da Silva: 2010) 
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Baumrind (1966) described authoritative parenting as minimally restrictive but with 
firm control at points of parent-child disagreement. In other words, authoritative 
parenting is neither too restrictive, nor too unstructured, but encourages a child to 
take responsibility for his/her actions (Loeb: 1975). Authoritative parenting aims to 
direct a child’s behaviour using rationality, and viewing the issues arising in a 
particular disciplinary situation. Parents are open to communication with their child. 
They share reasons behind rules, and listen to their child’s objections. Respect for 
authority is encouraged, as well as social requirements. Children’s self-expression 
is valued. Balance between independent self-will and disciplined conformity is key. 
Parents affirm children’s individual qualities, while simultaneously setting standards 
for future conduct (Herbert: 2004). 
 
Encouraging responsibility and independence assists in the establishment of 
internality in children. This is found in the authoritative parenting style (Almajali: 
2005). Or in other words, parents who encourage autonomy in children, as found in 
those who adopt an authoritative parenting style, facilitate internal LOC 
development (Dercon & Krishnan: 2009). Through parenting from an authoritative 
style, children’s needs for love and belonging are satisfied. Children are allowed to 
make decisions, and are not controlled. However, children’s decisions are made 
within the safety of boundaries and consequences. This allows a child to experience 
decision-making, as well as consequences, within a loving environment. This then 
leads to feelings of control over one’s life, and the generalised belief that one 
controls the outcomes of one’s life through one’s own behaviour (Da Silva: 2010). 
 
2.4.7 MODELLING 
 
Parents hold influence in their children’s life-world, although in middle childhood the 
fulfilment of social needs is directed to sources outside of the home. During this 
time, children begin to internalise parents’ values (Rathus: 2006). Whether 
intentional or unintentional, parents transfer their values and behaviour to their 
children (Da Silva: 2010). Parent influence can be conceptualised into three models; 
modelling, role complimentarity and reinforcement (Loeb: 1975). These three 
models can be compared with Cloud and Townsend (2007: 39-45) who suggest that 
children respond to parents’ behaviours. Parents influence children through 
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teaching, modelling and internalisation. Children respond to parents by imitating 
parents (modelling), learning from what is said (teaching), adopting the opposite 
behaviour to parents (complimentarity) and by experiencing behaviour and its 
results for themselves (reinforcement and internalisation). Miller and Rose 
(1982:535) express that children’s generalised expectancies may reflect parents’ 
attitudes and actions.  
 
Parents who wish to enhance internality in their children need to develop and 
display the value of internality in their daily functioning. Values are usually instilled in 
childhood through parent-child interactions and the child’s adoption of their parents’ 
values. However, values can be re-evaluated, and new values adopted by choice. 
Thus parents can adopt a value for internality, and work to live out that value daily. 
Values determine our behaviours. Thus, what a parent does, the child experiences, 
learns, practices and adopts as his/her own. Parents who model internality do so by 
claiming responsibility and taking control of one’s life emotionally, behaviourally and 
intellectually. Practically, parents can model internality through admitting mistakes 
and taking responsibility to make amends, use I-messages to express ownership of 
emotions and responses, use structured discipline, never discipline out of anger, 
and use language to express choices in life (Da Silva: 2010). 
 
2.4.8 STRUCTURE IN DISCIPLINE 
 
As discussed under authoritative parenting, the development of internal LOC in 
children is found where parents encourage autonomy and responsibility. Certain 
discipline methods diminish a child’s ability to claim control in a situation. These 
methods tend to coerce a child to do as a parent wishes through force or subtle 
manipulation. While methods themselves may, or may not, be coercive in nature, 
the attitude with which discipline is administered determines the level of control the 
parent asserts over the child. Thus, the introduction, expression and experience of 
the discipline method determines whether a parent supports or undermines the 
development of autonomy in their child (Grolnick: 2003). This is closely related to 
parenting style, as parenting style underpins the attitudes parents have towards 
their children.  
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Discipline methods can be divided into two forms, those which assert power over a 
child and those that encourage internal change (Grolnick: 2003). A brief discussion 
of discipline methods is necessary (Cloud & Townsend: 2007, Grolnick: 2003): 
 
• Physical Punishment 
Physical punishment is controlling in nature, as it pressures a child to behave by 
using fear of pain and humiliation. Punishment of this nature includes spanking, 
slapping, grabbing, shoving, etc. It also undermines choice, and interferes with a 
child’s feelings of security and relatedness. Debates regarding the benefits and 
harms of corporal punishment are ongoing, however three things are constant – 
intense and frequent punishment is detrimental to children, physical punishment 
should not be the first choice of discipline, parents should guard against disciplining 
in anger and losing control. There is a fine line between punishment and abuse. 
Deprivations, verbal commands and threats do not constitute physical punishment, 
however they operate on the same principle of coercion through fear.  
 
• Rewards  
Rewards can be both detrimental to and supportive of autonomy, and should be 
used with caution. Rewards can undermine intrinsic motivation and autonomy as a 
child can engage an activity for a reward, rather than for the activity itself. The child 
experiences a loss in feelings of freedom, competence and pleasure. This is often 
found when children are rewarded regularly or in order to entice certain behaviour. 
Rewards that are given unexpectedly, or for exceptional performance or the 
attainment of a new skill can effect positive change. These rewards provide 
feedback on a child’s competence and quality of the task done. Rewards can 
include praise, snacks, money, outings, stars, etc. 
 
• Love withdrawal 
Parents use the withdrawal of love to manipulate their children into behaving 
correctly. This can be seen in withdrawing attention or affection, refusal to 
communicate and physical separation from the child. These actions evoke fear, 
anxiety, shame and guilt in children as it challenges a child’s need for love and 
approval. Children are forced to behave as the loss of love is too great and 
compliance is the only response. However, there is an opinion that this response 
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from parents can be used when a child’s transgression is relational in nature toward 
the parent. This is considered valid, as it is the natural response in life to withdraw 
when feeling violated relationally. A time-out or separation for a specific amount of 
time can be used to illustrate this consequence. However, the withdrawal of love 
and separation for an unspecified amount of time can be detrimental. 
 
• Choices and consequences 
To administer discipline, while encouraging autonomy, parents need to engage a 
style that will induce internal change. This can be done through reality 
consequences. Reality consequences aim to teach the child about the reality of life 
– that when a person engages in negative behaviour, the consequences that follow 
are usually negative. The converse is true for positive behaviour. This directs a child 
towards inward change, and developing a desire to engage positive behaviours. 
Parents do not merely force a child to do as they wish. Parents give the child the 
choice. They may choose their behaviour, but with each choice comes a 
consequence. Choosing negative behaviour will result in such ‘painful’ 
consequences, the child will not wish to engage in it again. Consequences may 
include loss of time, money, possessions, things he/she enjoys or people he/she 
values, etc. Parents also empathise with their children when they have chosen the 
wrong behaviour, and suffer the consequences. Children learn to make decisions 
within a loving and accepting environment. Freedom of choice is the root of self-
control. To allow this freedom, parents introduce the choice, acknowledge the 
child’s feelings regarding the behaviour and increase the interest values of the 
behaviour.  
 
2.4.9 EFFECTIVE PARENT-CHILD RELATIONSHIPS 
 
Mothers and fathers play very different, yet very significant roles in a child’s life. 
Because of this a mother’s influence on internal LOC development is different to 
that of a father’s. Earlier studies showed that mothers have a more consistent 
influence on the development of LOC in boys. While directive fathers may promote 
internality over time, less directive mothers encourage role compliment, and thus 
encourage internality in their boys. In girls the influence is different. Strangely, it was 
found that girls need some dismissal or disregard from mothers and less nurturant 
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fathers for the development of independence, and internal LOC (DA Silva: 2010). It 
is clear though, that parents influence their children. This is accomplished through 
teaching, modelling behaviour, values and attitudes, and internalisation through 
experience (Cloud & Townsend: 2007). Both mothers and fathers are necessary in 
rearing children towards optimal adulthood, as well as for the development of 
internal LOC.  
 
The mother-child relationship is the basis for all future relationships. Bonding in the 
early years allows a child to give and receive warmth and affection. Mothers are 
often the primary caregivers. Mothers tend towards verbal interaction and are a 
source of comfort and nurturance. A mother’s primary strength is emotional 
connection. An effective mother-child relationship displays trust, involvement, 
unconditional acceptance, realistic expectations, emotional guidance, discipline and 
modelled behaviour. These lead to a child learning to trust, developing an individual 
identity, encouragement of uniqueness, support and positive reinforcement in 
development, development of self-respect and self-esteem, acceptable emotional 
expression, security and responsibility, communication skills, socialisation, life skills 
and relational skills (Vogel: 2003).  
 
Fathers on the other hand offer a more physical relationship, especially through 
play. They also tend towards more positive interactions than negative ones (Vogel: 
2003). Fathers are often the provider and reveal positive interactions with the world 
outside of the home, and connect family with community. Fathers offer nurturance 
and affection, however this is communicated through play and acceptance. Fathers 
also hand down the family’s belief system and moral code. Fathers offer leadership 
and protection. While it may seem that fathers often hold a supportive role in child 
rearing, they actually offer significant contribution by enforcing rules and teaching 
their children (Talitwala: 2005). Fathers and sons share a special bond. Fathers 
teach boys how to control the affect of testosterone through rough and tumble play. 
They are taught how to be boys, but how to remain in control and stop when 
necessary. Boys also learn how to show strength, and develop confidence and skills 
needed to “be a man” (Patrick: 2006). 
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Because of the significance of the parent-child relationship, it needs to be nurtured 
and protected. To encourage internal LOC, an effective parent-child relationship is 
needed. To maintain this relationship, parents should prioritise quality time with their 
children, everyday. Time together allows for involvement, emotional support, play 
time, internalisation of values and behaviour that parents display. Mutual respect, 
and verbal give and take are necessary ingredients in any relationship. However, 
discipline and boundaries are important for families, and for the development of 
children. Thus, an authoritative parenting style is recommended to allow effective 
parenting and relationship to take place (Da Silva: 2010).  
 
In compiling a therapeutic model for parents to enhance internal LOC, these nine 
guidelines and associated explanations will need to be presented as the core 
content elements. These nine guidelines are based on the parent behaviours and 
practices found to be related to the development of internal LOC. Thus the practical 
application of these guidelines is assumed to enhance internal LOC in children. It is 
this assumption that will guide the research in this study, as I illustrate in Figure 2.8.  
 
Figure 2.8 
Content and application thereof in the therapeutic model 
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2.5 CONCLUSION 
 
This chapter has explored the dynamics of locus of control in relation to parenting. 
Locus of control was examined as a construct of the personality in the context of 
Rotter’s (1954) social learning theory. Internal locus of control is found to have 
positive correlations with academic performance, psychological wellbeing, 
behaviour, self-efficacy, and responsibility. The therapeutic model to be proposed in 
this thesis aims to equip parents to enhance internal locus of control in their primary 
school children. In turn it is assumed the abovementioned behaviours will also be 
enhanced. 
 
 Parenting was examined in the context of its role and dimensions. Parenting not 
only sees to the physical, emotional and social wellbeing of children, but aims 
towards encouraging development towards adequate adulthood. Because the 
development of locus of control is associated with certain parenting behaviours and 
attitudes, the focus of enhancing internal control in children will likely depend on 
these aspects being challenged in the therapeutic model. In challenging parent 
attitudes and behaviours and equipping them with parenting skills, the therapeutic 
model aims to enhance not only internal locus of control but also promote 
development towards adequate adulthood.  In the next chapter, parent guidance as 
a therapeutic model for enhancing internal control in primary school children will be 
explored.  
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CHAPTER 3 
PARENT GUIDANCE: THEORY AND PRACTICE  
 
3.1 INTRODUCTION 
 
Chapter 2 investigated the literature concerning locus of control (LOC) and 
parenting. Locus of control was considered in light of Rotter’s Social Learning 
Theory and the process of generalised expectancies was understood. LOC was 
also considered in relation to other variables such as academic performance, 
psychological well-being, behaviour, self-efficacy and responsibility. It was found 
that internal LOC is positively related to these variables. It has been found that 
certain aspects of parenting play a role in the development of control expectancies. 
Therefore, parenting was briefly discussed.  Finally, the development of internal 
locus of control in relation to parenting was discussed. Here it was noted what 
parental attitudes, practices and parent-child interactions promote the development 
of internal LOC. 
 
Since parents’ attitudes and practices, as well as the parent-child relationship, 
influence the development of internal LOC, parent guidance has been considered a 
possible therapeutic model to enhance the internal LOC in primary school children. 
This chapter explores the validity of parent guidance as a viable therapeutic model. 
The history and definition of parent guidance is considered, along with the purpose 
of parent guidance. This chapter further investigates the theoretical underpinnings 
of parent guidance as well as the practical outworking of parent guidance 
programmes.  
 
 
3.2 PARENT GUIDANCE 
 
Parenting is an intricate interaction between parent and child, which occurs within 
an array of contexts. Each interaction is unique thus presenting continuous 
challenges for both parents and children. Because parent guidance is educational in 
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nature (Du Toit: 2000) other forms of parent training and education can be 
considered synonymous with parent guidance. Thus, literature reviewed includes 
parent education and training, parent and family interventions, as well as aspects of 
family life education.  
 
3.2.1 HISTORY OF PARENT GUIDANCE 
 
Powell and Cassidy (2007:216-218) describe the development of parent guidance in 
history. Parent guidance can be traced back to early years of colonisation, where 
church and state endeavoured to influence parents to raise their children according 
to religious precepts. Early psychological writings, however, assumed parenting 
came naturally and that women were biologically adept to raise children. Some of 
the pioneers in studying the development of children include Hall, Freud, Watson, 
Adler, Piaget and Gesell. In the late 1800’s a group of women clung to the ideas of 
Hall regarding child development and it’s influence on children’s learning. This 
group became known as the PTA (Parent Teacher’s Association). The PTA 
endeavoured to use parent guidance to change society and bring mothers together 
under a common cause. Other organisations also began forming in support of 
parent education. Since the 1920’s, parent education has evolved from informal 
groups of mothers sharing in common experiences, to organisations that develop 
instructional material, to educational groups led by ‘experts’ and parent guidance 
continues to evolve (Powell & Cassidy: 2007). Today parent education is a 
necessity, and there are discussions of parent education as a formalised occupation 
and parent educators needing specific training and certification (Cooke: 2006).  In 
Figure 3.1, I summarise the history of parent guidance. 
 
Clayton (2007:5-8) reviews the history of parent education and it’s rise in popularity 
in recent years. He indicates a number of reasons for the increased popularity of 
formalized parent education: 
a) Family Size – Over the years families have become smaller in size, leading to a 
more intensive style of parenting. Since the decline in family size, it has become 
important for families to raise children to become productive members of society. 
Parents question their role and skills needed to accomplish this task. Parent 
education offers information to parents in this regard.  
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b) Family mobility – Most newly married couples establish homes apart from their 
parents. This has led to a decrease in intergenerational family relations. 
Childbearing was often learnt from relatives and friends, however a decrease in 
extended support networks has made this more difficult. Parent education offers a 
forum for parents to seek answers to questions they may have pertaining to 
childrearing. 
c) Economic changes – Economic advances have led to a change in family life. 
Tasks and responsibilities of childrearing that were often shared by both parents 
became a mother’s responsibility. Many problems that children displayed were 
blamed on mothers’ lack of skills in childrearing in earlier years. 
d) Religion – Religious movements placed responsibility on parents to raise children 
in a certain moral context and towards certain religious goals. This pressure likely 
influenced parents to seek advice about the upbringing of their children (Clayton: 
2007).  
 
Figure 3.1 The History of Parent Guidance 
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• Du Toit (2000:3) defines parent guidance as “…the deliberate guidance of 
parents with the purpose of helping them with their difficult task of raising 
children.”  
• Carter (1996, as cited in Powell & Cassidy: 2007) defines parent education as 
“programs, support services and resources offered to parents and caregivers 
that are designed to support them or increase their capacity and confidence in 
raising healthy children”. 
• Powell and Cassidy (2007:220) cite the following definition: “A process that 
involves the expansion of insights, understanding and attitudes and the 
acquisition of knowledge and skills about the development of both parents and of 
their children and the relationship between them. Education is most effective, 
parent educators recognize, if it occurs in an emotionally supportive 
environment.” (The National Parenting Education Network).  
The definitions above indicate that parent guidance involves support, education and 
therapeutic process. The above definitions also indicate an advancement of 
knowledge, skills, and personal resources for parents receiving guidance. 
 
To continue determining the relevance of parent guidance in developing the 
therapeutic model of this thesis, one should consider the purpose of parent 
education. Campbell and Palm (2004:3) indicate that parents seek parent education 
for a number of reasons. Parents come with certain goals and beliefs about 
parenting, and they search for ideas and support to become good parents. In Sigel’s 
(2006:6) review of parent training, he explains the common goal of parent training is 
to modify and remedy destructive and dysfunctional patterns within family 
interaction to produce long-lasting, constructive changes. Wandersman (1987, as 
cited in Powell & Cassidy: 2007) says that “parent education can positively affect 
the satisfaction and functioning of families by communicating knowledge about 
human development and relationships that increases their understanding, providing 
alternative models of parenting that widen their choices, teaching new skills and 
facilitating access to community resources”. Parent education programmes can 
cover a number of subjects, including child development, discipline and limit setting, 
building self-esteem, health, communication skills, stages of parenthood, parent 
involvement in education, balancing work and family, family systems, family 
transitions, conflict resolution, advocacy and parent empowerment, parent with 
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specialised needs and concerns, and collaboration and networking (Powell & 
Cassidy: 2007).  
 
Unfortunately, many people limit parent education to the management of problem 
behaviour of children (Campbell & Palm: 2004). Du Toit (2000:3) shows that parent 
guidance can follow both remedial and preventative strategies. Remedial or 
therapeutic parent guidance tends to deal with specific problems, usually with a 
specific family. Preventative parent guidance tends to be didactic and engages 
common concerns and experiences of parents. Clayton (2007: 15) concurs that 
parent education classes are usually offered for one of two reasons. They are 
intended to address a specific problem or they are intended to be a preventative 
measure for at risk families who lack knowledge of childhood development and 
parenting. Du Toit (2000:3) reviews the intent of parent guidance: 
• Parents are assisted in transforming information into skills, so as to increase 
parental efficacy.  
• Parent guidance aims to restore relationship between parent and child where 
necessary.  
• Educational processes and techniques are used to influence parental 
functioning. 
• Parent education aims to affect change in parent role performance, so as to 
advance child-care practices. 
• Parent guidance as a systematic and conceptually based programme transfers 
awareness and skills relating to parenthood. 
 
The purpose of parent guidance as a therapeutic tool to effect change in parents 
and the parent-child relationship, either in response to a specific challenge or in the 
prevention of future challenges, is clear. However, what is the effectiveness of 
parent guidance on children and change in their behaviour? Lee (2009:17) indicates 
that children’s behaviour shows improvement when parents are given the correct 
tools to parent and discipline effectively. Therefore, many clinicians focus on 
parenting practices as part of the treatment for child behaviour problems. Clayton 
(2007:31) indicates that parent training is seen as a viable form of intervention for 
childhood problems. She goes further to say that it not only modifies negative 
behaviours of children, but strengthens the family unit and offers parent resources 
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for enhancing their skills and efficacy in parenting. Parent training has proven 
valuable in treating many childhood disorders, including ODD, CD, ADHD, Anxiety 
disorders, fears, obsessive-compulsive symptoms, child abuse and neglect, and 
developmental disorders (Sigel: 2006).  
 
From these explanations, parent guidance appears to be a valid form of therapeutic 
intervention for parents to bring about effective change in children, through the 
parent-child relationship, as I illustrate in Figure 3.2. It seems to reason that parent 
guidance can be considered a viable therapeutic intervention for the enhancement 
of internal locus of control in primary school children. Therefore, parent guidance, in 
the context of this thesis, is a form of psycho-educational therapy aimed at 
equipping parents with knowledge and skills to enhance the parent child 
relationship, in both a both a practical and therapeutic manner, with the aim of 
enhancing internal locus of control in primary school children. 
 
Figure 3.2 The Effectiveness of Parent Guidance 
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3.2.3 PROS AND CONS OF PARENT GUIDANCE 
 
No therapeutic model is perfect, and with each intervention there are both positive 
and negative aspects. Parent guidance is not free of difficulties and inefficiencies, 
however there are many positive aspects that make parent guidance a model that is 
used as a therapeutic intervention with families. I summaries these pros and cons in 
Table 3.1 below. 
 
Table 3.1 A Comparison of the Positive and Negative Aspects of Parent Guidance 
Positive aspects of parent 
guidance interventions 
Negative aspects of parent 
guidance interventions 
Sources 
• Parent guidance (education) 
emphasises prevention and attempts 
to avert the development of 
dysfunctional family patterns and 
interactions.  
• It empowers parents with essential 
knowledge and skills to improve 
childrearing practices.  
• It helps parents learn effective 
parenting skills and consequently 
decreases their children’s behavioural 
problems and child maltreatment. 
• Parent training is found to be effective 
in the treatment of numerous 
childhood disorders. 
• Modifies parent behaviour and 
interactions with their children to 
increase pro-social behaviours and 
decrease maladaptive behaviours. 
• Children’s behaviour shows 
improvement when parents are given 
the correct tools to parent and 
discipline effectively. 
• Parent training has been found to be 
effective in changing dysfunctional 
parenting practices and reducing child 
behaviour problems.  
• Parent-reported participation intention 
is a significant predictor of subsequent 
actual participation.  
• Behavioural family intervention 
produces long lasting improvements in 
conduct problems in children and in 
aspects of family functioning, such as 
parenting styles and parental 
wellbeing.  
 
• Many parenting programmes provide a 
generic foundation of information on 
parenting practices and behaviours. 
Many programmes are designed 
primarily for white middle-class 
families. Gaps do exist in the content 
of these programmes relating to ethnic 
minority and low-income families. 
Another challenge for implementation 
is cultural validation for societies that 
are not founded on Western culture. 
• Effectiveness of parent training before 
birth of child is not yet established. 
• Parent programmes usually comprise 
of sessions over 8-12 weeks. 
• Widespread dissemination of parent 
training is expensive, time consuming 
and usually requires administration by 
a trained professional. Although 
effective, parent programmes reach 
relatively few parents and 
consequently many children continue 
to develop potentially preventable 
problems.  
• Parents find themselves confronted 
with a variety of views on childrearing. 
Many programmes prescribe different 
methods of parenting. Parents may 
receive advice that is in conflict with 
what they have been advised in the 
past.  
• Factors that may prevent attendance 
and completion of the intervention 
include financial difficulties, lack of 
child-care, lack of trust for 
professionals, transportation, time of 
classes (especially for impoverished 
families). 
• Few parents seek information as to the 
best way to parent their children. 
 
Gutierrez: 2006 
Smalls: 2010 
Sigel: 2006 
Lee: 2009 
Clayton: 2007 
Saunders: 2009 
Matsumoto, 
Sofronoff & 
Sanders: 2009 
Spoth, 
Redmond, Kahn 
& Shin: 1997 
Sanders: 2008 
Sanders, 
Dittman, Keown, 
Furruggia & 
Rose: 2010 
Bodenmann, 
Cina, 
Ledermann & 
Sanders: 2008 
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Positive aspects of parent 
guidance interventions 
Negative aspects of parent 
guidance interventions 
Sources 
• Evidence based intervention 
programmes aim to intervene in 
families – promoting healthy family 
functioning and child well-being. 
Marital relationships and parenting are 
related to each other. Both are 
significant factors in predicting risk of 
child disorders. Parenting programmes 
can enhance marital quality, which is 
associated with better child outcomes.  
• Change in parental beliefs does not 
guarantee change in behaviour. There 
are numerous factors that determine 
parental behaviours, including cultural 
and religious beliefs, knowledge about 
child development, as well as personal 
experience of being parented.  
• Fathers report low rates of 
participation in parenting programmes, 
and there is a need to develop 
parenting programmes that attract and 
engage fathers.  
 
 
 
 
Acknowledging both the positive and negative aspects of parent guidance allows 
one to make informed decisions with regards to its implementation. In this case the 
following aspects need to be kept in mind when implementing the proposed 
therapeutic model for this thesis: 
• Intended participation leads to actual participation.  
• Imparting knowledge and skills regarding parenting and childhood development 
leads to change in parent practices and parent-child interactions.  
• Change in parent practices and parent-child interactions lead to change in child 
behaviour.  
• Parent guidance can lead to overall family wellbeing.  
• Behavioural change is not guaranteed.  
• Few parents seek information or assistance regarding child rearing. 
• Many parent interventions are not culturally relevant. 
• Only few parents are reached through parenting interventions. 
• Parents’ attendance and completion of interventions are impacted by factors 
such as finances, child-care, trust for the professional, transport and time 
restraints.  
In Chapter 4, the above aspects are discussed in relation to the implementation of 
the proposed therapeutic model of this thesis. 
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3.3 THERAPEUTIC SCHOOLS OF THOUGHT IN PARENT 
GUIDANCE   
 
Parent guidance programmes vary because of the theoretical framework on which 
they are based. A number of theories have developed over the years that have 
influenced how we understand human development across the lifespan. Parent 
guidance does not stem from one theory alone, but rather a number of theories. 
Each theory adds a piece of the puzzle towards understanding development in 
childhood, especially in relation to parents. While a parent educator may focus from 
the context of one theory, they may incorporate a number of approaches and 
theories that can help parents better understand children’s abilities and behaviours. 
Theories further provide a framework on which to base responses and provide a 
context in which to view a child (Powell & Cassidy: 2007).  
 
When understanding the various approaches in psychology, some differences 
emerge. These variants include the views on nature vs. nurture, active vs. passive 
development, discontinuous vs. continuous development, qualitative vs. quantitative 
measurement and developmental direction (Powell & Cassidy: 2007). There are 
many theories of human development. These views are embedded in each theory. 
Each theory varies in degree as to the assumptions regarding human development 
and agreement or disagreement with each view, providing us with various 
understandings of the human psyche and development. A brief overview of these 
theories and the parent programmes associated with them are found in Table 3.2.
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Table 3.2 Therapeutic models used in Parent Guidance Interventions 
Approach Theoretical Orientation Principles Example of Parent 
Programme 
Goals Sources 
Reflective 
Approach 
Person Centred Approach 
(Rogers: 1961) 
• Emphasis on understanding 
and unconditional 
acceptance. 
 
 
• Empathy displayed by the 
parent fosters non-
judgemental 
communication of feelings 
and resolution of conflict 
within the family.  
• Focus is placed on 
strengthening family 
relationships, and 
assisting children with 
emotional expression. 
• The parent-child 
relationship should be 
characterised by mutual 
respect for each other’s 
uniqueness and unique 
individual needs.  
• Empathy, acceptance and 
unconditional positive 
regard are key to this 
approach. 
 
PET: Parent Effectiveness 
Training (Gordon: 1970) 
• Consists of 8 training 
sessions - 3 hours each 
• Sessions make use of 
lectures, modelling, role 
play, discussion groups 
and application of skills. 
• Effective in improving 
communication skills, 
parenting attitudes, 
parent-child 
communication, child 
self-concept and parent 
behaviour. 
 
1. Active listening 
2. Encourage the expression 
of feeling 
3. Conflict resolution skills 
 
 
 
 
 
 
 
 
 
 
 
Gutierrez: 
2006 
Gordon: 1970 
Rogers: 1961 
Muller, Hager 
& Heise: 2001 
Du Toit: 2000 
Guerney: 
1997 
Eadie: 2009 
 
Adlerian 
Approach 
Individual Psychology (Adler: 
1930) 
• Individuals need democracy 
and adequacy 
• Children are social in 
nature and seek to be 
recognised as adequate by 
themselves and others. 
Parents’ behaviours help 
children to become 
adequate adults who 
experience self-worth and 
• Demonstrating mutual 
respect 
• Using regular 
encouragement 
• Taking time for fun 
• Communicating Love 
STEP: Systematic Training 
for Effective Parenting 
(Dinkmeyer & McKay: 1976) 
• Consists of 7 training 
sessions – 2 hours each. 
• Sessions include 
introduction, review of 
reading material, video 
presentation, skill 
practice, discussion and 
homework assignment. 
• Found to have short-
1. Understanding theory of 
human behaviour and the 
implications for parent-
child relationships 
2. Learning to establishing 
democratic relationship 
with children 
3. Improving communication 
between parent and child 
4. Develop skills in listening, 
conflict management and 
exploring alternatives with 
Adler: 1930 
Dreikurs & 
Soltz: 1964 
Dinkmeyer & 
McKay: 1976, 
1997 
Du Toit: 2000 
Gutierrez: 
2006 
Gibson: 1999 
Spence: 2008 
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status based on 
constructive behaviour.  
• Creation of democracy in 
the home through trust, 
peacefulness and mutual 
respect. 
term positive effects on 
attitude towards 
democratic parenting, 
empathy towards 
children, utilization of 
STEP skills, family 
functioning, parent and 
child self-concept, 
children’s misbehaviour.  
children. 
5. Learning to use 
encouragement and 
logical consequences to 
modify children’s 
behaviours 
6. Learning to conduct family 
meetings 
7. Awareness of self-
defeating patterns and 
faulty convictions, which 
interfere with effective 
parenting.   
 
Behavioural 
Approach 
Behaviourism (Skinner: 1953) 
Social cognitive learning 
(Bandura: 1977). 
• Through the management 
of consequences, human 
behaviour can be changed. 
• Environmental 
circumstances shape 
human behaviour 
 
• Teaches parents methods 
and strategies for 
managing children’s 
behaviours. 
• Identify problematic 
behaviours 
• Focus on patterns of 
cause and effect within a 
child’s social system. 
• Determine desired 
alternative behaviours 
• Use behavioural 
modification strategies to 
help child behave in more 
socially acceptable 
manner.  
1-2-3 Magic (Phelan: 1984) 
• Programme is designed 
for flexibility in 
presentation.  
• Consists of 20 mini-
lessons, utilizing two 2-
hour videos. 
• Each lesson consists of 
a main concept, video 
demonstration, skill 
practice and discussion. 
• Teaches parents basic 
techniques for discipline 
and improving child’s 
behaviour. 
• Parents are taught to 
identify problematic 
behaviour, to 
communicate pro-social 
behaviour effectively, to 
use time-out procedures 
to redirect misconduct.  
 
 
1. Setting desired goals for 
behaviour 
2. Using incentives to 
motivate children’s 
behaviour towards goals 
3. Using loss of privileges for 
non-compliance 
Skinner: 1953 
Bandura: 
1977 
Gutierrez: 
2006 
Phelan: 1984, 
2003 
Sigel: 2006 
Becker: 1971 
Fine: 1980 
Eadie: 2009 
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Approach Theoretical Orientation Principles Example of Parent 
Programme 
Goals Sources 
Social 
Learning 
Approach 
 
Cognitive social learning theory 
(Bandura: 1977, 1986, 1996) 
• Behaviour is the result of 
continuous interaction 
between personal, 
environmental and 
behavioural determinants 
(Reciprocal causation).  
• People are able to exercise 
some control over events in 
their lives, as well as set 
limits of self-direction.  
• People are both producers 
and products of their 
environment.  
• People are understood in 
terms of a few basic 
capabilities, including the 
capability for symbolization, 
forethought, vicarious 
learning, self-regulation, 
and self-reflection.  
 
• Development of an 
individual’s capacity for 
self-regulation.  
• Self-regulation in this 
context includes: 
Promoting self-sufficiency 
Increasing parental self-
efficacy 
Using self-management 
tools. 
Promoting personal 
agency. 
Promoting problem 
solving.  
• Individuals are taught 
skills to change their own 
behaviour and become 
independent problem 
solvers. 
Triple P-Positive Parenting 
Program (Sanders: 1999) 
• Aims at enhancing the 
knowledge, skills and 
confidence of parents. 
• Comprehensive public 
health model of 
intervention.  
• Uses brief and cost 
effective ways of 
delivering the program – 
telephone consultation, 
media, parenting 
services.   
• Aim is to prevent severe 
behavioural, emotional 
and developmental 
problems in children and 
adolescents by 
enhancing the 
knowledge, skills and 
confidence of parents. 
• 5 levels of intervention, 
increasing in strength for 
parents of children from 
birth to 16 years.  
• Create a ‘family friendly’ 
environment that 
supports parents in the 
task of raising their 
children. 
• Targets the social 
contexts that influence 
parents on a day-to-day 
basis.  
• Flexibility enables 
 These five aspects of positive 
parenting address specific risk 
and protective factors known 
to predict positive 
developmental and mental 
health outcomes in children. 
1. Safe and engaging 
environment 
2. Positive learning 
environment 
3. Assertive discipline 
4. Realistic expectations 
5. Parental self-care 
Sanders: 
1999, 2008 
Meyer, Moore 
& Viljoen: 
2003 
Bandura: 
1977, 1986, 
1996 
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services and 
practitioners to 
determine the scope of 
the intervention needed. 
Systemic 
Approach 
Ecological-systems theory 
(Bronfenbrenner:1979). 
• Development and 
behaviour of an individual 
occur within a context of 
systems (family, culture, 
community) 
• Development and 
behaviour are also 
influenced by factors 
outside of the immediate 
control of the individual 
(customs and cultural 
beliefs). 
• Parenting practices reflect 
customs and cultural 
beliefs.  
• A complexity of factors 
interact with an individual 
and family dynamics to 
produce maladaptive 
behaviours in children. 
• Issues that are addressed 
include poverty, social 
isolation, cultural and 
linguistic gaps, substance 
abuse and child 
endangerment. 
Multisystemic Therapy 
(Henggeler & Borduin: 1990) 
Wraparound family services 
(Stroul & Friedman: 1986) 
• Various types of family 
support methods and 
services are used.  
• Parenting skill are 
borrowed from other 
programmes.  
• Focus is on contextual 
determinants of 
maladaptive behaviour in 
children. 
 
 Bronfenbrenn
er:1979 
Henggeler & 
Borduin: 1990 
Stroul & 
Friedman: 
1986 
Gutierrez: 
2006 
 
Transaction
al Analysis 
Transactional Analysis (Berne: 
1964) 
• People are born without 
problems, but gradually 
develop problems through 
life. 
• The personality includes 
three ego states (Parent, 
Adult, Child) and a person’s 
development process can 
lead to either a healthy or 
an unhealthy personality 
organisation.  
• A person can become 
aware of himself/herself 
and can actively participate 
in promoting the 
development of his/her 
personality.  
• Since children are able to 
make decisions about 
themselves from a young 
age, parents assist them 
in self-awareness. 
• The give and take of 
positive contact, such as 
caring, listening, 
compliments and love 
(between parent and child) 
promote healthy 
personality development 
 1. Increase parents’ 
understanding of the 
relationship they have with 
their children 
2. Encourage better 
communication within the 
family 
Berne: 1964 
Du Toit: 2000 
Sello: 2007 
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Approach Theoretical Orientation Principles Example of Parent 
Programme 
Goals Sources 
Reality 
Therapy 
Reality Therapy (Glasser: 1965) 
• Aims to help people 
become responsible and 
self-disciplined so that they 
can deal with their 
problems realistically and 
experience pleasure in their 
lives.  
• The focus is to promote 
close family involvement 
as well as problem solving 
and accepting personal 
responsibility.  
• Parents are taught to live 
this out naturally in front of 
their children 
 
  Glasser: 1965 
Du Toit: 2000 
 
Relations 
Theory 
Relation Therapy (Jacobs: 
1987)  
• Emphasis is placed on the 
establishment of adequate 
relationships for self-
actualisation.  
• Therapy is based on the 
idea that we form different 
identities through allocation 
of meaning, involvement 
and experience.  
• Once a particular identity is 
formed, a person evaluates 
it by measuring it against 
his/her own subjective 
norms and values, in an 
internal conversation. This 
leads to the formation of a 
self-concept through which 
behaviour is actualised.  
• Thus, the self-concept is 
the norm for self-
actualisation and manifests 
in the formation of 
adequate relationships.  
 
 
• Parent guidance from this 
theory aims to support and 
guide parents and children 
towards awareness, 
recognition and 
internalisation of their 
problems, thereby 
resulting in independent 
problem solving and the 
reestablishment of 
adequate relationships 
with each other. 
 
  Jacobs: 1987 
Du Toit: 2000 
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Approach Theoretical Orientation Principles Example of Parent 
Programme 
Goals Sources 
Gestalt 
Therapy 
Gestalt Therapy (Perls:1969) 
• Emphasis is placed on the 
notion that every person is 
a whole entity with different 
abilities and shapes within 
a bigger environment.  
• A person can discover, 
explore and experience his 
or her own shape, pattern 
and wholeness. 
• Every individual should be 
aware of the different 
aspects that form part of his 
functioning in order to make 
meaning out of it and to 
exist as a complete, 
healthily functioning and 
whole person.  
• Principles include dialogue, 
boundaries, boundary 
disturbances, here-and-
now, awareness, 
confluence, the child’s 
process, unfinished 
business, organismic self-
regulation, relationship, 
empowerment and 
responsibility. 
 
• Parent guidance based on 
gestalt therapy focuses on 
the emotional dimension 
of a child, as it is crucial in 
raising well-adjusted 
individuals.  
• Focus is placed on the 
development of a parent’s 
EQ as much as a parent’s 
role in affecting the 
development of their 
child’s EQ.  
• A parenting style that 
enhances emotional 
development is 
encouraged. Honesty, 
respect and honour are 
key elements needed in 
parenting.  
• A parent’s task, according 
to this approach, is to 
develop a strong self-
concept, with confidence, 
as well as self-discipline 
and responsibility to 
support this as the child is 
prepared for the future.  
Filial Therapy (Guerney: 
1964) 
• Consists 10-12 weekly 
group or individual 
sessions for 2 hours. 
• Learn basic child-
centred play therapy 
principles. 
• Family is empowered to 
address their challenges.  
• Parent-child relationship 
is at centre of 
programme.  
 
. 
1. Build the parent-child 
relationship under 
therapeutic conditions 
2. Parents become the 
primary therapeutic agent 
3. Therapeutic role of parent 
allows child to explore 
personal struggles, and 
breaks previous patterns 
of parent-child interactions 
Brink: 2006 
Elias, Tobias 
& Friedland: 
1999 
De Klerk & Le 
Roux: 2003  
Eadie: 2009 
Guerney: 
1964 
Guerney: 
1997 
Clarkson: 
1999 
Perls: 1969 
 
Attachment-
Based  
Attachment Theory (Bowlby: 
1982)  
• Parental sensitivity to 
emotional cues during early 
caregiving years promotes 
optimal social-emotional 
and cognitive development. 
 The Mothers and Toddlers 
Program (Suchman, 
DeCoste, Sastiglioni, Legow 
& Mayes: 2008) 
• Based on mechanisms 
of attachment 
• Aims to help mothers 
1. Building a strong 
therapeutic alliance 
between parent and 
therapist. 
2. Developing adequate 
support and skills for 
tolerating and regulating 
Bowlby: 1982 
Suchman, De 
Coste, 
Castiglioni, 
Legow & 
Mayes: 2008 
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• Children develop internal 
representations of the 
caregiving relationship, 
which influences their 
expectations and guided 
behaviour in subsequent 
relationships.  
develop a more 
balanced representation 
of their children and 
improve their capacity 
for reflective functioning. 
• 20-week individual 
therapy intervention. 
• Makes use of discussion 
of videotaped play 
sessions between 
mother and child. 
strong emotion.  
3. Mutual understanding of 
parent’s representation of 
self in relation to others 
and to child. 
4. Develop contextual 
understanding of 
interaction and child’s 
behaviour that can guide 
parent’s chosen 
responses. 
 
Responsive 
Parenting 
Based on different theoretical 
models. 
• Emphasis on affective-
emotional style with 
positive affection and high 
levels of warmth and 
nurturance, responses 
linked to children’s signals 
and acceptance of 
children as unique 
individuals. 
• Makes use of cognitively 
responsive behaviours 
and verbal responses to 
children’s signals. 
• Provide a strong 
foundation for children to 
develop optimally. 
• Children internalise and 
generalise their learning to 
new experiences. 
 
Playing and Learning 
Strategies (Landry, Smith, 
Swank & Guttengtag: 2008) 
• 10-session curriculum 
• Targets the four aspects 
of a responsive 
parenting style.  
• Makes use of 
educational videotapes, 
facilitator coaching of 
parent’s use of key 
behaviours, videotaped 
interactions between 
parent and child, critical 
discussion of videotaped 
interactions, planning on 
how to practice target 
behaviours during the 
week.  
 Landry, 
Smith, Swank 
& Guttengtag: 
2008 
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From Table 3.2 one can identify the principles and aims of parent guidance 
programmes as it relates to the therapeutic framework on which it is designed. The aim 
of the parent guidance programme proposed for this study is to equip parents with 
knowledge and skills in parenting and the parent-child relationship. Further, it aims to 
enhance the parent child relationship. Finally, it aims to enhance internal locus of 
control in primary school children through accomplishing these first two aims. Based 
on these aims, and because internal LOC is a learned behaviour, the proposed 
therapeutic model will be based on the social cognitive learning approach (Bandura: 
1977, Rotter: 1954, Mischel: 1973).  
 
The social cognitive learning approach is guided by the principle of reciprocal 
determination (Bandura: 1986) which is an interactional view regarding behaviour. 
Behaviour is determined by the interaction of three factors: the person, the situation 
and the behaviour that takes place in the situation. The three factors constantly 
influence one another. Each person brings the remains of previous experience to each 
new experience. The outcome of each new experience will influence how similar 
experiences are dealt with in the future (Meyer, Moore & Viljoen: 2003). Knowledge 
alone does not guarantee a change in behaviour. Nor does change in beliefs 
guarantee a change in behaviour. Culture, religion, knowledge and ideas based on a 
person’s history play a role in determining a person’s behaviours (Saunders: 2009). 
Behaviour is motivated by the probable results or expected outcomes of the behaviour. 
It is a delicate interaction between environment and cognitive processes (Bandura: 
1977, in Meyer, Moore & Viljoen: 2003). Expectations regarding the possible outcomes 
of behaviour are shaped by personal experience or by observation of other’s 
experiences. Self-evaluation and self-regulation play a key role in determining whether 
behaviour will be carried out. The motivation or personal evaluation of an experience 
determines whether the individual considers the possible outcome rewarding or not. 
Further, a person’s competencies and the belief whether the person has the ability to 
function effectively in the situation (self-efficacy perception) also plays a role in 
whether behaviour is carried out or not (Meyer, Moore & Viljoen: 2003).  
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Based on the understanding of the social cognitive learning approach, the following 
principles regarding learning need to be taken into account and applied to the 
therapeutic model: 
• Individuals are active participants who influence their own learning process.  
• Learning takes place through direct experience, observational learning and self-
regulation. 
• Reinforcement (positive or negative) can take place directly, vicariously, or through 
self-regulation (Meyer, Moore & Viljoen: 2003). 
A discussion on the application of the social cognitive learning approach used in the 
therapeutic model of this thesis will be discussed in Chapter 4.  
 
 
3.4 THERAPEUTIC TOOLS USED IN PARENT GUIDANCE. 
 
Successful therapy relies on the skills and tools used by the therapist. Parent guidance 
can be considered a form of therapy focussing on difficulties experienced in the parent-
child relationship. Successful parent guidance, therefore, relies on the tools and skills 
used by the therapist as well. The various programmes make use of numerous skills in 
order to successfully equip parents with skills and knowledge to parent their children.  
 
Numerous programmes focus on parent guidance in a group format. These 
programmes usually make use of a facilitator, usually a trained professional, to 
facilitate discussion and carry over information to the group. These groups hold the 
belief that one does not merely learn from the facilitator, but from the participants as 
well. In most of these programmes a manual and workbooks are provided. Other 
printed media such as posters, maps, and assignments are used. Audio-visual media 
are also used, such as cassette tapes and videos presenting a lecture on the subject 
or modelling the recommended behaviours (Dreikurs & Soltz: 1964, Dinkmeyer & 
McKay:1976, Gordon: 1980, Becker: 1971, in Du Toit: 2000, Bavolek: 2005 and Sharry 
& Fitzpatrick: 1998, in Brink: 2006, Sanders: 2008,Kumpfer, Whiteside, Greene & 
Allen: 2010) . Some parenting programmes focus on presenting the skills and 
information in the form of a seminar (Glasser: 1965, in Du Toit: 2000). Other 
programmes are individualised and focus on one parent or family at a time (Suchman, 
et al.: 2008). 
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Some parent guidance programmes use tools that encourage parent-child interaction 
and develop skills parents can use in daily life. Interactive tasks include role-play, 
group discussion and practicing new skills at home and reporting on it in the following 
session (Dreikurs & Soltz: 1964, Dinkmeyer & McKay: 1976, Gordon: 1980, Becker: 
1971, in Du Toit: 2000, Landry, et al.: 2008). Some programmes give parents activities 
to work through, at home with their children (De Klerk & Le Roux: 2003, in Eadie: 
2009), while others encourage parents to hold discussions with their children before 
implementing changes (Phelan: 2003, in Eadie: 2009). Parents can also be trained in a 
specific skill, such as play therapy. The group focuses on developing this skill through 
demonstration, practice and then the parent carrying out the skill with evaluation and 
feedback from the therapist (Guerney: 1997, in Eadie: 2009).  
 
It is also found that parent guidance can take place through printed media, such as a 
book or booklet (Elias, et al. 1999, Bert, et al.: 2008). Through this medium, parents 
can work through the material, at their own pace. Elias, et al. (1999, in Eadie: 2009) 
includes an informal measure so parents can determine which areas need 
improvement and can be focussed on their unique needs. The use of tip sheets to 
teach certain parenting behaviours or principles is also used (Sanders: 2008). Other 
programmes present parent guidance through written or audio-visual media, but make 
support groups available to those who wish to discuss the challenges they encounter 
with other parents and a facilitator (Phelan: 2003, in Eadie: 2009). Telephonic support 
is also made available in some cases (Sanders: 2008). 
 
Sanders (2008:512) describes the use of mass media as a strategy to promote parent 
participation and accessibility to parent guidance. Examples include television 
programmes in which parents are participating in evidence-based parent interventions. 
Parents watching learn and improve their own parent practices. Media messages are 
used to create awareness and willingness to attend programmes, and to throw light on 
what is involved in a parent programme. Another advancement in parent training is the 
use of interactive CD-ROM or interactive Internet based programmes (Gordon: 2000, 
Bert, Farris & Borkowski: 2008).  
 
 
 
 
! 64!
Parent guidance can also take place on an individual level (Suchman, et al.: 2008). In 
such cases, interviewing skills used by therapists are key. Interviewing skills include 
listening skills, helping clients to understand and expand their experiences and 
assisting the client to take action. Listening skills are used to draw out the client’s 
experiences, issues and problems. Attending behaviour, effective questioning, 
reflecting content and feelings assist the client in expressing himself/herself fully. 
Communicating feeling and immediacy, confronting, self-disclosure, interpreting and 
giving information can allow the client to delve deeper into their experiences and gain 
understanding of their intrapsychic processes. Part of the interviewing process 
includes the skill of helping the client to view his/her issues, consider alternatives and 
make his/her own decisions, leading to change (Evans, Hearn, Uhlemann & Ivey: 
2004). As parent guidance is focussed on bringing about change in the parent-child 
relationship, interviewing skills are key elements in the tools needed for effective 
parent guidance. 
 
Specific tools are needed to accomplish specific tasks. In the case of effective parent 
guidance, a number of tools have been proven useful over the years. Each tool targets 
a specific area regarding parents and their needs, and if used correctly can bring 
effective guidance. To establish an effective therapeutic model to enhance the internal 
LOC in primary school children, I will need to consider target areas and the appropriate 
tools needed to address parents needs, concerns and shortcomings. From the tools 
mentioned above, I intend to make use of the following elements: 
• Group discussions 
• Practicing skills at home and report back 
• Printed material or course notes 
• Therapeutic interviewing skills 
A discussion of how these tools are used in the development of the therapeutic model 
for this thesis will be discussed in Chapter 4.  
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3.5 CONCLUSION 
 
While parent guidance aims at resourcing parents with skills, it is also therapeutic in 
nature and aims to influence the parent-child relationship as well. This study aims 
firstly to enhance internal LOC in children, but in so doing needs to equip parents with 
the skills to do so. These skills are not merely administered behaviourally but include 
relational skills and awareness of the interaction between parent and child. Therefore, 
parent guidance is considered the therapeutic model of choice for this study. In 
implementing a parent guidance programme, one needs to consider the theoretical 
underpinnings and therapeutic tools that will be implemented in making such a parent 
guidance programme effective. The following chapter will examine the practical steps 
needed to compose the therapeutic model proposed for this study, taking into account 
theoretical framework, tools and possible shortfalls as described in the literature.  
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CHAPTER 4 
DESIGNING A THERAPEUTIC MODEL FOR PARENTS 
 
4.1 INTRODUCTION 
 
Literature has indicated that parent education/guidance is a valid therapeutic model 
to bring about change in the family system and to create change in the parent child 
relationship as is desired by this study (Chapter 3). This study has further indicated 
that internal locus of control can be enhanced in children through the behaviours 
and attitudes of parents (Chapter 2). Therefore it has been decided, based on 
literature, that a parenting programme designed to bring about change in the parent-
child relationship is a valid therapeutic model to equip parents to enhance internal 
locus of control in their primary school children. This chapter looks at literature 
regarding the design of a parent guidance programme and proposes the aims and 
content of the proposed therapeutic model.  
 
 
4.2 ELEMENTS OF THE PROPOSED THERAPEUTIC MODEL 
 
The literature discussed in Chapter 3 plays a considerable role in determining what 
elements are needed to design an effective therapeutic model. Three areas are 
considered, namely practical, theoretical and therapeutic elements of parent 
guidance. The following practical and therapeutic considerations were taken into 
account from the comparison of positive and negative aspects of parent guidance:  
• Intended participation often leads to actual participation. 
• Imparting knowledge and skills regarding parenting and childhood development 
leads to change in parent practices and parent-child interactions.  
• Change in parent practices and parent-child interactions lead to change in child 
behaviour. 
• Parent guidance can lead to overall family wellbeing. 
• Behavioural change is not guaranteed.  
• Few parents seek information or assistance regarding child rearing. 
• Many parent interventions are not culturally relevant. 
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• Only few parents are reached through parenting interventions. 
• Parents’ attendance and completion of interventions are impacted by factors 
such as finances, child-care, trust for the professional, transport and time 
restraints. 
(Gutierrez: 2006, Smalls: 2010, Sigel: 2006, Lee: 2009, Clayton: 2007, Saunders: 
2009, Matsumoto, Sofronoff & Sanders: 2009, Spoth, Redmond, Kahn & Shin: 
1997, Sanders: 2008, Sanders, Dittman, Keown, Furruggia & Rose: 2010, 
Bodenmann, Cina, Ledermann & Sanders: 2008) 
 
Further consideration is needed with regards to the theoretical underpinnings of the 
therapeutic model. This parent programme will make use of the social cognitive 
learning approach. Research indicates that parenting programmes based on social 
learning and cognitive behavioural models are effective in managing and improving 
a range of social, emotional, behavioural and health related problems, as well as 
improving aspects of family functioning. (Sanders: 2008, Sanders, et al.: 2010, 
Sanders, Stallman & McHale: 2011, Sanders: 2010). Apart from the effectiveness of 
the social cognitive learning approach, locus of control as a construct was birthed 
out of the social learning approach of Rotter (1954). Elements of this theoretical 
model regarding learning, which are to be kept in mind during the design of the 
parent intervention, include: 
• Individuals are active participants who influence their own learning process.  
• Learning takes place through direct experience, observational learning and self-
regulation. 
• Reinforcement (positive or negative) can take place directly, vicariously, or 
through self-regulation (Meyer, Moore & Viljoen: 2003). 
 
Finally, therapeutic and practical tools will be used to enhance the learning 
experience and present the therapeutic model to the best of my ability.  After 
examining the tools discussed in Chapter 3, the following will be used in presenting 
the therapeutic model to parents:  
• Group discussions 
• Practicing skills at home and report back 
• Printed material or course notes 
• Therapeutic interviewing skills 
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To design an effective parent programme that will enhance internal locus of control 
in primary school children, the practical, theoretical and therapeutic aspects 
mentioned above must be introduced into the programme design. However, 
designing a programme cannot be based on assumption or opinion. Rather 
programme design should be based on well-researched design frameworks. One 
such framework is discussed below.  
 
 
4.3 A PROPOSED FRAMEWORK FOR PROGRAMME DESIGN 
 
Powell and Cassidy (2007:120-132) propose a framework for programme design in 
their book Family Life Education. This framework offers a checklist with basic 
principles that should be considered when designing a parent education 
programme. The proposed framework is based on research concerning needs 
assessment, group interaction, theories of change, and evaluation. They discuss a 
number of principles that should be considered in order to establish an effective 
parenting programme. These principles are as follows: 
 
Subject/Topic: When considering the design of an educational programme, the topic 
must first be considered. Often one tends to think in broad terms. However, a 
programme designer should ensure real-life problems are considered. Learning 
takes place when there is a bridge between knowledge and real-life application.  
 
Time: Time is needed in order to bring about behaviour change. When designing a 
programme it is essential to consider the time frame versus the content in mind. A 
balance needs to be found between too long and too short. More people will commit 
to a once-off educational experience than to a long-term experience, even though 
learning and change take place long-term.  
 
Audience: Knowing one’s target audience and their needs are crucial in the design 
process. An educational programme that does not meet the audience at their point 
of need is ineffective. One needs to take into account the differences that occur 
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across culture, age, gender, and socioeconomic circumstances. A programme 
designer must ensure they are cautious of stereotyping.  
 
Content: When considering the content, which is to appear in the programme being 
designed, one needs to ensure that it is based on current scientific research. 
Although we live in an information age, not all information is based on research. 
One can easily rely on information gathered through opinion and circumstance, 
without academic backing. Once content is selected on the basis of sound 
academic work, one has to ensure that learning takes place. Merely disseminating 
content does not equate to learning taking place. Active learning requires thought 
and skill on the facilitator’s part, as well as interest and motivation on behalf of the 
participant. Powell and Cassidy (2007:124) suggest that one should involve the 
learner early and often, and keep the amount of information low and digestible, for 
enhanced learning to take place.  
 
Outcomes: Learning outcomes are crucial, as learners want to know what they can 
expect to benefit from the learning experience. Facilitators rely on learning 
outcomes to evaluate the effectiveness of the learning process and whether there 
was a long-lasting effect on the attitudes and behaviours of the learners. Learning 
outcomes are actions by the learner that are both observable and measurable. 
When considering the outcomes of a learning programme, the following are taken 
into account: 
1. Vision is at the centre of planning. Vision describes the bigger picture or 
mission statement behind the programme. 
2. Goals relate to the vision and are broad and general ideals to be achieved 
through the programme. 
3. Objectives relate to the specific steps and principles that lead to the 
achievement of the goals.  
4. Learning outcomes address the response of the learners to the programme. 
These are observable behaviours that indicate understanding and application 
of the objectives.  
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Materials/Equipment: Teaching materials are necessary to carry information across 
to learners. Teaching materials will be dependent upon the style of learning and 
teaching method used, as well as the size of the group. Materials may include note-
taking equipment for the presenter and participants, materials to disseminate 
information verbally, visually or through interactive means. A facilitator should 
always be prepared, as well as have a backup plan should things fall through. 
Despite the vast array of materials available, the facilitator remains the most 
effective tool in the learning process. The enthusiasm and belief a facilitator has in 
the content, and the skill the facilitator has in developing a learning environment, will 
ensure successful learning takes place.  
 
Presentation: The discussion of presentation will take place in 4 sections: 
1. Presentation techniques - When considering presentation techniques, the 
facilitator must take into account the size of the group. Smaller groups will allow 
for interaction, while larger groups will rely more on presentation of information. 
Formal presentations may discourage participant input, while informal, relaxed 
methods encourage audience participation. However, one should remember that 
large groups can still apply content to their personal situations through self-
assessment and other techniques which may not rely on group interaction, or 
through breaking up into smaller groups to discuss information on a personal 
level.  
2. Time allotted - When presenting a programme, one needs to take into account 
the time allotted. One should ensure that participant’s time is respected and that 
the programme remains within the given time frame. During presentation of the 
programme, the facilitator should focus on one or two learning outcomes and 
reinforce them in several different ways to ensure learning and retention.  
3. Learning Styles – When presenting the content of the programme one can 
engage in merely lecturing. This is also known as the still method of teaching – 
the learner sits still while the facilitator instils. However, this method is the least 
effective method of teaching as little information is retained. Therefore, one 
should endeavour to use a variety of presentation methods. One should appeal 
to the variety of learning styles that may be present in the group. The most 
effective method of learning is found when learners engage a number of their 
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senses in the learning experience. Therefore, learning should take place through 
audio, visual and kinaesthetic means. 
4. Teaching methods – Methodologies in teaching are extensive. However the 
following are the most common interactive methods used in educational 
programmes: audiovisual methods with feedback, dyadic discussions, paper-
and-pencil assessments, role-play, modelling, handouts and interactive 
kinaesthetic experiences.  
 
Feedback: A significant, yet often forgotten part of the programme design is 
feedback and evaluation of the programme. Feedback allows the designer to asses 
the current programme, and adapt and make changes for future presentations. 
Because this is such a crucial phase of programme design and effectiveness, it will 
be discussed in detail in a later section.  
 
Follow-up: Another area that is often left out of programme design is follow-up of 
participants after the completion of the programme. Follow-up ensures that new 
skills and attitudes are reinforced despite the conclusion of the programme itself. 
Support groups are often used to offer ongoing support to participants. However, 
few are willing to commit to ongoing support, despite its effectiveness long-term.  
 
 
4.4 DESIGN OF A THERAPEUTIC MODEL FOR PARENTS TO ENHANCE THE 
INTERNAL LOCUS OF CONTROL IN PRIMARY SCHOOL CHILDREN 
 
The proposed therapeutic model was designed around the literature and design 
framework described in the sections above. While the main purpose and aim of the 
parenting programme is the enhancement of internal locus of control, Chapter 2 
clearly indicates parent behaviours and the parent-child relationship to be a key 
influence in this enhancement. Therefore, the therapeutic model aims to enhance 
the parent-child relationship as well as bring about change in parent behaviours, 
along with the primary aim of enhanced internal locus of control. The design and 
evaluation of PPILC (Parent Programme for enhanced Internal LOC in Children) is 
discussed below.  
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Based on Powell and Cassidy’s (2007:120-132) framework for programme design, 
as well as the practical, theoretical and therapeutic elements discussed in literature, 
the PPILC was developed. Below follows a discussion of the rationale behind each 
point presented by Powell and Cassidy (2007) in the development of this 
programme.  
 
4.4.1 SUBJECT/TOPIC 
 
The topic underpinning the PPILC is the relationship between parenting and the 
development of internal LOC. As discussed in Chapter 2 parenting is recognised as 
an antecedent in internal control development, especially in the formative years 
(Carton & Nowicki: 1994, Loeb: 1975). The topic therefore needs to address the 
parent’s attitudes and behaviours that enhance  internal LOC. Da Silva (2010: 110-
117) identifies nine guidelines for parents for the enhancement of internal LOC in 
their primary school children. This parenting programme therefore follows the idea 
that addressing these parenting behaviours and attitudes within an interactive 
parenting programme will lead to change and enhanced internal control in children 
whose parents participate in such a programme. 
 
4.4.2 TIME  
 
To effectively convey information and allow for internal change to take place, time is 
crucial. As Powell and Cassidy (2007:121) convey, a balance needs to be found 
between too long and too short. The PPILC aimed to achieve this balance by 
presenting the information through one session a week over eight weeks. This 
allowed time for each guideline to be discussed in detail. It further allows parents to 
implement changes in one or two areas each week, rather than overwhelming them 
with many areas to consider and adjust. Each session would run between one hour 
and 30 minutes and two hours to ensure enough time to convey content, allow for 
discussion and experiential learning, as well as not consume parents’ time. 
Sessions were held on a weeknight. Understanding that parents’ time is limited and 
weeknights are not always practical, the course was then run on a Saturday 
morning, over four weeks. The sessions ran for three hours each time. These 
changes were made based on the feedback received from participants. The time 
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allocated for each session was adhered to. However, on rare occasions the time 
was exceeded by five to ten minutes.  
 
4.4.3 AUDIENCE 
 
The audience was identified based on the sampling strategy used as part of this 
study. This is discussed in Chapter 5. While the audience was selected based on 
convenience sampling, the following factors were taken into account. Parents who 
attended this course would do so voluntarily. Because intended participation often 
leads to actual participation (Spoth, Redmond, Kahn & Shin: 1997 in Matsumoto, 
Sofronoff & Sanders: 2009), it was expected that voluntary intention to participate 
would likely lead to actual participation. It was assumed that those volunteering 
would likely be those desperate for parenting advice, or those who are keen on 
continually equipping themselves to be better parents. Parents expected to attend 
this course would be those of middle to high-income bracket, based on the methods 
used to call for participants. Although there is a need to address parents of all 
socioeconomic backgrounds, the limited nature of this study leads to the selection of 
participants using convenience sampling. It should be noted however, that 
interested parties would not be disqualified should they hail from lower 
socioeconomic circumstances. Parents would be expected to come from a variety of 
cultures and backgrounds, as the participants would be selected from a population 
that is multicultural. Factors such as child-care and cost were considered. Child-care 
options were made available to participants where necessary. There was no cost to 
participants to take part in this study. It was expected that only a few parents would 
be reached through this parenting programme, as it is a limited study. However, the 
amount of actual participants was lower than was originally expected.  
 
4.4.4 CONTENT  
 
Literature indicates that imparting knowledge and skills regarding parenting and 
childhood development leads to change in parent practices and parent-child 
interactions, which in turn leads to change in child behaviour (Sigel: 2006, Lee: 
2009, Clayton: 2007). With this in mind the content was selected to address those 
areas of parenting and the parent-child relationship that enhance internal LOC. The 
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content selected for this programme is therefore based on the literature research 
conducted in Da Silva (2010) on Middle Childhood and Parenting, and the 
relationship between Parenting and internal LOC development. The content was 
divided over eight sessions to include background on LOC (Rotter: 1954, 1975, 
1990), the parenting dimensions care, control and development (Hoghughi:2004, 
Grolnick: 2003) and childhood development (Rathus:2006, Blume & Zembar: 2007). 
This information was carefully intertwined to give background and equip parents for 
changes needed to bring about change in internal control orientation in their 
children, based on the guidelines proposed in Da Silva (2010). Further, the overall 
wellbeing of the family unit was also considered and discussions regarding this 
matter were intertwined into the overall content of the programme. Finally, the 
question of cultural relevance was addressed through means of discussion. 
Although the content itself is based on western ideologies, discussion of such 
ideologies allowed for the evaluation of its relevance in the South African context. 
Addendum A outlines the full content structure of the PPILC. 
 
4.4.5 OUTCOMES 
 
The outcomes envisaged for the PPILC include short-term, intermediate and long-
term goals. Short-term goals were established as learning outcomes for each 
section. Intermediate goals include the immediate changes to parent’s attitudes and 
behaviours. However, it further includes the continued changes in parent’s attitudes 
and behaviours after the course is complete. The long-term goals include the 
changes in parent’s attitudes and behaviours that enhance internal LOC as 
suggested in Chapter 2, and ultimately a change in internal LOC in these parents’ 
children. These outcomes are monitored throughout the duration of the course 
through verbal feedback as well as follow-up sessions and focus groups. Ultimately 
they are monitored through the feedback received on the Parent questionnaire 
completed by the parents and internal LOC scales conducted with the children. 
Addendum B outlines the specific short, intermediate and long-term outcomes of the 
PPILC. 
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4.4.6 MATERIAL/EQUIPMENT 
 
Because the focus of this programme was on small groups of parents, the materials 
needed should encourage group participation and experiential learning within that 
context. Notes (printed materials) were given for each session. These notes were 
created using Power Point and gave basic information on the topic being discussed, 
and allowed for note taking next to each slide. The progression of each session was 
based upon these notes so participants could follow. An example of the notes for 
one session is found in Addendum C. Pens and files were provided so participants 
could take notes and keep their notes together in succession. Parents who missed 
sessions were provided with the notes from the session missed. Other equipment 
included air-conditioned premises, seating, water and mints to create a comfortable 
environment. Other materials included props and therapy tools (example: emotion 
faces) to promote experiential learning.  
 
4.4.7 PRESENTATION 
 
Because of the small group dynamic, the presentation varied between teaching and 
facilitation. Considering the theoretical model behind this programme, participant 
participation was crucial as participants are considered actively part of the learning 
process. The group sat in a circle to allow for interaction. Often questions were 
posed to the group to allow for consideration and sharing of situations (group 
discussions). Again group discussion is critical based on the theoretical model, 
which indicates that learning takes place through experience and observation. While 
parents may not physically observe one another, the discussion of actual 
experiences serves as a form of observation. The use of therapeutic interviewing 
skills was used throughout the group discussions to promote parents awareness of 
past and current behaviour and thought patterns. The use of therapeutic activities 
was also used to create awareness and internalisation of intra- and inter-psychic 
processes. It also allowed for experiential learning. Content was taught either before 
discussion took place or after, to allow for internalisation to occur. This either 
challenged or affirmed the perceptions of the group. Content was also presented in 
the form of comparison. Parents were not told what was the right or wrong way to 
parent. Rather the benefits and disadvantages of various methods were presented 
! 76!
and parents were allowed the opportunity to decide for themselves. This allows for 
self-regulation to take place. Where questions were posed to myself as the 
facilitator, I allowed for others to give their thoughts and opinions before giving mine. 
Feedback from the week allowed parents to experience reinforcement directly or 
vicariously through the implementation and results of certain behaviour 
modifications.  
 
4.4.8 FOLLOW-UP 
 
Follow-up occurred on two levels. Firstly, follow-up took place on a week-to-week 
basis. The group revisited the previous week’s lesson through summary and sharing 
what they were asked to consider and practice at home (practice skills and report 
back). Secondly, follow-up occurred after the completion of the course at a two-
month interval and again four months after the completion of the course. These 
sessions served as a summary of the course as well as an opportunity for parents to 
share their experiences after the completion of the course.  As noted by Saunders 
(2009:16) behavioural change is not guaranteed based on the gaining of information 
alone. The follow-up session therefore also served as a reinforcement tool to 
promote behaviour change, as parents would be held accountable by sharing their 
experiences and practices after learning together with other group participants.  
 
4.4.9 FEEDBACK 
 
Feedback took place at three levels. Firstly, feedback took place on a weekly basis 
through discussion within the group. The facilitator noted these comments and 
adjustments were made as the programme ran its course. Secondly, feedback was 
received at the end of the course by means of an evaluation form. A copy of the 
evaluation form is found in Addendum D. Thirdly, feedback was received through 
the follow-up sessions or focus groups. Here feedback was received verbally as well 
as through questionnaires which provided feedback on the effectiveness of the 
PPILC. The feedback received is discussed in Chapter 6 as the data and findings of 
the study.  
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4.5 EVALUATION AS PART OF PROGRAMME DESIGN 
 
Evaluation of a programme is crucial. Evaluation records the effectiveness of 
individual programmes. Further, evaluation addresses questions held by policy 
makers about family support and education. It directs one to formulate the right 
questions regarding a programme. It gives answers as to which programmes work 
and for whom, what, where, when and why (Weiss & Jacobs: 1988, Smith: 1990). 
Smith (1990) defines evaluation as ‘the application of research methodology that will 
help you refine the kinds of questions you ask and help you answer questions about 
the operations and impact of social programs.’ Powell and Cassidy (2007: 138) 
describe evaluation as the ‘… systematic collection of various types of information 
and that the results of the collection and analysis of information are used to modify 
programs, increase effectiveness, and aid in decision making.’ They go on further to 
distinguish the difference between evaluation and research.  
• Evaluation determines the value, quality and effectiveness of a programme. The 
goals of evaluation are for planning, improving and justification. It is usually 
programme specific and can be subjective.  
• Research, however, looks at the relationship between variables, as well as 
cause and effect. Information generated through research is used to generalise 
(Powell & Cassidy: 2007).  
In this study, both evaluation and research are engaged. Evaluation must take place 
to ensure the effectiveness of the parenting programme to bring about change in 
parents behaviours and attitudes. However, research is also key to determine if a 
change in parents’ behaviours and attitude leads to an increase in internality in their 
children.  
 
When evaluating a programme one should ask what is being assessed? Evaluation 
looks at three areas – plan, operations and outcomes. Evaluation of the plan refers 
to such things as the need for, the design of, and the appropriateness of the 
programme. It also looks at the achievement of the results of the programme. 
Evaluating operations considers the implementation and practical problems that are 
encountered during the implementation of the programme. Finally, the evaluation of 
outcomes refers to the impact and goals achieved or not achieved through the 
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programme (Smith: 1990). Powell and Cassidy (2007: 139) expound on the purpose 
of evaluation. When evaluating a programme, one looks at the possibility of 
programme improvement, as well as programme effectiveness. Evaluation answers 
the questions of what is and is not working with the programme. Further, one can 
evaluate the effectiveness and efficiency of the presenter by establishing his or her 
strengths and weaknesses. Evaluation also questions the use of resources and 
whether goals have been reached or not. Evaluation questions whether the 
audience has benefitted from the programme as intended. It can also contribute to 
knowledge in the field of parent education, as it gives insight to others establishing 
programmes of a similar nature  
 
Powell and Cassidy (2007:139-145) indicate a number of means used for 
evaluation. Firstly, evaluation can take place by assessing the needs of the 
audience. While this is a key component of designing an educational programme, 
needs assessment is also key in evaluating the effectiveness of the programme. 
Without a clear understanding of the goals for the programme, one cannot assess 
whether these goals have been met. Therefore, evaluation is not an event that 
happens at the end of the programme. Rather it is an ongoing process that begins 
at the conception of the programme. Campbell and Palm (2004: 97) discuss the 
interaction needed in discovering parent’s needs. While most parenting curriculums 
are based on generic parenting concerns, a skilful parent educator considers and 
addresses concrete parenting issues that are presented in the immediate concerns 
of the parents present. Secondly, evaluation can be formative or summative. 
Formative evaluation occurs throughout the course of the programme. It provides 
feedback that can bring about change in the duration of the programme itself to 
ensure the goals of the programme are being met. Summative evaluation occurs at 
the end of the programme. Evaluation of this kind can be used to determine if a 
programme should be replicated, expanded or discontinued (Powell & Cassidy: 
2007).  
 
Other factors to keep in mind when evaluating a programme include understanding 
the progression participants take to understand what is expected of the programme 
and to determine its effectiveness. This is done through the use of logic models, 
which evaluates the inputs, activities, outputs and outcomes of a programme. Inputs 
! 79!
include the resources used, activities include the methodologies used, outputs 
include what is accomplished or produced through the programme and outcomes 
are the benefits or changes that emerge in participants after or during participation. 
Outcomes should be considered on short-term, intermediate and long-term levels. 
Evaluation can take place on both a quantitative and qualitative level (Powell & 
Cassidy: 2007). 
 
4.5.1 DESIGN OF AN EVALUATION QUESTIONNAIRE  
 
The evaluation of the proposed therapeutic model is crucial to the aims of this study. 
The proposed therapeutic model aims to equip parents with knowledge and create a 
therapeutic environment, which encourages a change in attitudes and behaviours 
associated with the development of internal LOC in children. To enquire as to the 
effectiveness of this course, both parents’ and researcher’s opinions are 
considered. The evaluation took place throughout the duration of the course, 
allowing for immediate change, as well as at the end of the course allowing for 
adaptation for the next cycle of the study. Parents were asked their opinion of the 
course in the final session. They were further asked to give feedback as to their 
expectations being met or not. The participants were also asked to express what 
changes they had experienced in themselves as parents and within the family.   
 
An evaluation form was designed for parents to complete to allow for feedback at 
the end of the course. Below is a discussion of the design of the evaluation form for 
this programme. This form can be seen in Addendum D. 
Date: The evaluation form asks parents to indicate the date of the course that they 
attended. This allows me to identify which cycle this evaluation forms part of. It 
allows me to recognise if the evaluation results improve or not through the three 
cycle process.  
Rating Scale: Participants are asked to rate the course by choosing between two 
opposing statements. Participants express their opinion by marking one of the five 
blocks between the statements. Their level of agreement to the statements can 
range from full agreement of one statement to equal agreement between the 
statements. The statements enquire as to the participants’ opinion on: 
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• Time:   
o Do they feel their time was invested or wasted? 
o Did the session keep to the allotted time frame? 
o Was the course held at a suitable day and time? 
o Did the course meet a balance between long and short? 
• Participant needs:  
o Were the participants’ needs met? 
• Cultural relevance:   
o Was the course relevant to the participant’s culture? 
• Content:  
o Was the topic of LOC of interest to the parent? 
o Was the information presented well researched? 
o Was the content presented in an understandable manner? 
o Was the content presented in a manner and at a rate that the participant 
was able to process? 
o Was the content presented in such a way that it could be practically 
applied to the participant’s situation? 
• Learning experience:  
o Was the experience interactive and experiential? 
o Did the participant feel included in the learning experience? 
o Did the course hinder or facilitate learning? 
o Were the notes helpful in the learning experience? 
• Course aims:  
o Did participants find that the course goals were met? 
o Did the participant feel that they had learnt from this course? 
o Did participants find that their attitudes and ideas of parenting were 
challenged? 
o Do parents feel the need to change their parenting situation in any way? 
o Did participants feel they had been given practical tools to equip them for 
change? 
o Do parents have new knowledge that they can share with others? 
• Group dynamic:  
o Was a balance found between the group being too big or small? 
o Were parents able to relate with one another? 
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• Experience:   
o Did parents feel challenged but encouraged through the experience or 
made to feel judged and inadequate?  
o Did participants feel the experience was positive or negative? 
o Would participants recommend this course to other parents? 
Open questions: Parents were asked open questions and asked to comment about 
the course. This allowed for them to express their opinion in their own words. The 
areas for comment included: 
o Reasons for themselves missing certain sessions. 
o Reasons for their spouse not attending sessions. 
o What they felt they learnt through the course. 
o Areas where they feel personally challenged. 
o Practical changes they wish to implement. 
o Their opinion on the facilitator. 
o Their opinion on the group. 
o Their thoughts about the content and sessions. 
o Recommendations for the future of the course. 
o Any other comments they wish to give. 
 
The evaluation of the PPILC forms part of the data collected to determine the 
effectiveness of the proposed therapeutic in enhancing internal LOC in children. 
While it does not directly indicate effectiveness, it does give an indication of the 
value of the course from the participants’ frame of reference. Therefore it is of value 
to the overall discussion of the effectiveness of the therapeutic model.  
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4.6 CONCLUSION 
 
This chapter has considered the practical, theoretical and therapeutic matters 
discussed in Chapter 3, and has implemented these elements into the design of a 
therapeutic model for parents for the enhancement of internal LOC in primary 
school children. In proposing such a therapeutic model a parent guidance 
programme was designed to bring about change in parent behaviour, as well as 
within the parent-child relationship. Powell and Cassidy’s (2007) programme design 
framework was used in order to design such a programme, named the PPILC 
(Parent Programme for enhancing Internal LOC in Children). The following chapter 
looks at the research design for this study and discusses the implementation and 
assessment of the PPILC in relation to the research question and expected results.  
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CHAPTER 5 
EMPIRICAL STUDY AND RESEARCH DESIGN 
 
5.1 INTRODUCTION 
 
This study aims to establish a therapeutic model for the enhancement of internal 
locus of control in children. The therapeutic model is aimed at parents and will take 
the form of a parent guidance programme. The previous chapters have investigated 
the literature available on locus of control development in children, as well as the 
parent’s role in the development of internal locus of control in children. Literature 
was also consulted on parent education and guidance and theoretical models that 
underpin therapeutic designs aimed at parents. From the information gathered 
across the literature investigations, a programme was established to equip parents 
to encourage internal locus of control in their primary school children. This chapter 
proposes the research design needed to carry out the empirical investigation as to 
the effectiveness of the parent programme. This study aims to propose this parent 
programme as an effective therapeutic model to enhance the internal locus of 
control in children. However, thorough investigation is needed to determine if the 
proposed programme is effective in this task or not. 
 
 
5.2 OBJECTIVES OF THE EMPIRICAL STUDY 
 
Scientific research is based upon four canons, namely empiricism, determinism, 
parsimony and testability. Since psychology is a form of science, social in nature, 
research in this field will also follow the same principles (McBride: 2010). Empiricism 
is the gaining of knowledge through systematic observation. Determinism is the 
assumption that phenomena have identifiable causes. Parsimony assumes that the 
simplest explanation of a phenomenon is most likely to be correct. Testability is the 
assumption that explanations of behaviour can be tested and falsified through 
observation (McBride: 2010). Since this is a discussion on the empirical study of this 
thesis, empiricism needs further discussion.  
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Observation is needed in the study of psychological phenomenon as it provides a 
more accurate understanding of the causes of behaviours than other methods allow. 
Empirical is defined as “based on observation, experience, or experiment, not on 
theory” (Oxford Dictionary of Current English: 1996). Thus the empirical study is 
based on methods used to observe behaviour and draw conclusions about 
behaviour and psychological phenomena. In this case the empirical study aims to 
observe parents’ response to the proposed therapeutic model and the impact it has 
on the enhancement of internal locus of control (LOC) in their children. As described 
in Chapter 1 this empirical investigation aims to: 
• Determine which theoretical models best guide a parent towards the 
understanding of their parenting role, and the necessity for implementation of the 
guidelines for enhancing internal LOC in children. 
• Determine which therapeutic practice best facilitates change in parent’s 
practices, attitude and parent-child interactions. 
• Determine what changes should be implemented in practice to conduct such 
parent guidance based on effective theoretical models and practices.  
 
Research is usually based on the assumptions of the researcher. These 
assumptions guide the researcher to ask questions about a specific phenomenon 
and the research aims to answer those questions either in favour or against the 
assumptions. This takes place through testing the assumptions through empirical 
means. My assumptions as a researcher now become objectives of this empirical 
study: 
• To investigate parents’ awareness of the concept of LOC and it’s effect on 
the development of children towards adulthood and effective, holistic 
functioning. 
• To explore the effectiveness of parent guidance once parents conclude the 
need for enhancing internal LOC in their children.  
• To analyse the effectiveness of a therapeutic model that will include reflection 
and self-awareness in parents, leading to a decision to make changes in the 
parenting tasks, values and attitudes. 
• To evaluate the effectiveness of said therapeutic model, which will include a 
means of practically outworking the recommended guidelines to enhance 
internal LOC in primary school children (Da Silva: 2010).  
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• To assess whether a successful parent guidance model will lead to enhanced 
internal LOC in children.  
The aims and objectives of this study will give us the empirical data needed to 
answer the research question: 
 
 
 
 
The answer to this research question will add to the literature and practice of 
psychology in the area of parent guidance. However, in order to answer the 
research question a research design is needed to guide the empirical study. 
 
 
5.3 RESEARCH DESIGN 
 
Mc Bride (2010:9-11) distinguishes between two categories of research – basic 
research and applied research. Basic research aims to understand the fundamental 
processes of behaviour and how they operate. Applied research focuses on 
answering questions relating to “solving real-world problems”. It should be noted 
however that basic research often provides the fundamental knowledge needed for 
conducting applied research, and applied research can assist in the refining of 
theories developed through basic research. Thus, McBride (2010:11) notes that not 
all research projects can fit neatly into an applied or basic research mould. Rather, 
research studies can be seen on a continuum with applied and basic research as 
end points. This study lies toward the applied research point of the continuum, as it 
aims to answer the question of what therapeutic model can enhance internal LOC in 
children. However, it is based on the basic research determining what factors 
promote the development of internality in children.  
 
 
 
 
 
What therapeutic model can be established in order to guide parents 
towards enhancing internal LOC in their primary school children? !!
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5.3.1 METHODOLOGY 
 
The methodology behind the empirical study will be mostly qualitative in nature. 
Literature indicates that a variety of factors play a role in the development of internal 
LOC (See Chapter 2). Such relationships have already been determined through 
quantitative research. This study does not wish to analyse the relationship between 
locus of control and measurable variables. Rather, this study aims to observe the 
change in participants’ attitudes and behaviours that come about because of their 
participation in the implementation of the proposed therapeutic model. Qualitative 
methods collect and analyse information using a number of different forms, chiefly 
non-numerically. It looks in depth into the research subject, and enquires into 
behaviour through the actor’s own frame of reference. Qualitative research is 
discovery oriented, exploratory, descriptive and inductive (Blaxter, Hughes & Tight: 
2006).!!To measure the change in attitudes and behaviours, non-numerical data will 
be collected. Therefore, a qualitative research methodology is required for this 
study. However, it may be necessary to make use of numerical data at certain 
points to further analyse and compare the findings to ensure accuracy. Therefore, to 
describe this study as using mixed methods – both qualitative and quantitative 
methods - is more accurate. To further understand the process of data collection 
and analysis, a design frame is required. !
 
5.3.2 ACTION RESEARCH 
 
The design frame used in this study is action research. Action research directly 
addresses the problem of division between theory and practice. It assumes that 
both are intertwined and that neither is at a more valued position (Noffke & Somekh: 
2011). Thomas (2009:112) describes action research as research that is conducted 
by practitioners for the purpose of helping to develop their practice. The aim of such 
research is change and problem solving. Research of this nature is flexible, in that 
aims, assumptions, beliefs and practices are thought about critically and are revised 
throughout the process. Noffke and Somekh (2011: 94) explain that action research 
integrates the development of practice with the construction of research knowledge 
through a cyclic process. The idea is that practice generates knowledge and theory, 
and theory is tested in practice. This is different to the linear method of the 
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development of knowledge, which is later applied to practice.  They continue that 
one goal of action research is for immediate impact on practice, through it’s integral 
connection to day-to-day work. Action research is the continual refinement of 
thinking, based on reflection about the problem and ways of going about solving it. 
Action research leads to action via a spiral of steps, which is composed of a circle of 
planning, action and fact finding about the result of action (Lewin: 1946, in Thomas: 
2009). Action research does not focus on research on a social setting and the 
people within it. Action research researches from within that setting and is carried 
out by the participants themselves or in collaboration with the researchers (Noffke & 
Somekh: 2011).  
 
Thomas (2009: 113) suggests the following ideas are at the core of action research: 
• Research is done by practitioners. 
• Research is about developing practice and empowering practitioners. 
• Research involves a commitment to change and to action based on reflection. 
• Research involves moving forward, building on what is discovered using the 
process of planning, reflection and re-planning. 
He continues that action research is about practitioners thinking for themselves and 
making their own choices. They question what should be done, and accept the 
consequences of their actions. Action research can be depicted as a coil, where one 
is continually moving forward up the coil by reflecting on action and changes that 
have been made. In Figure 5.1 I demonstrate this process. At each level, or cycle, 
of the process the researcher goes through a series of steps: 
• Recognition of an idea or problem 
• Examination of the idea or problem, and gathering information about it 
• Planning action 
• Taking action 
• Reflecting on the consequences 
The cycle continues through revising the idea or problem based on active reflection, 
and following the same steps regarding the revised idea or problem (Thomas: 
2009).  
 
The decision to engage in an action research design was made due to the nature of 
the research question. The question is both theoretical and practical in nature. The 
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development of a therapeutic model can be based on theory alone. However, a 
successful therapeutic model is one that is applied in practice and produces the 
desired results – enhanced internal LOC in children. Therefore, the practical 
application of the therapeutic model is at the centre of the research design, leading 
me to choose action research as the design frame. To add to this, the choice to use 
action research is also based upon the study Guidelines for parents for the 
enhancement of the internal locus of control in primary school children (Da Silva: 
2010) where action research was used. Since this study is built upon the results of 
research I conducted in 2010, continuing with the action research design to bring 
about change in practice seemed logical. While this study stands on it’s own, it can 
also be seen as a continuation of the action research cycle begun in the previous 
study at Master’s level.  
 
Figure 5.1  
The Process of Action Research 
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While the methodology and design forms the frame for research to take place, data 
collection techniques are needed to form the body of the research. In this study a 
number of data collection techniques are used. The process of collecting data using 
a number of methods is also known as triangulation. Thomas (2009: 111) explains 
that triangulation can be considered a term “to indicate that viewing from several 
points is better than viewing from one”. It allows for the corroboration of alternative 
kinds of evidence. The data collection techniques are discussed below.  
 
5.3.3 DATA COLLECTION 
 
In this study, a variety of data collection techniques are used to determine whether 
the suggested therapeutic model for parents enhances internal LOC in primary 
school children. These techniques include the use of questionnaires, pre- and post 
the implementation of the therapeutic model. Other techniques include observation, 
focus groups and questionnaires completed by external observers. Each of these 
techniques is discussed in detail below. 
 
5.3.3.1 QUESTIONNAIRES 
Questionnaires are a written form of questioning. Questions may be open or closed. 
Open questions allow for respondents to express their opinions and experiences 
freely, without limit. Closed questions on the other hand, limit the possible 
responses by the participant, by requiring the participant to choose the response 
that best suits his/her opinion or experience (Thomas: 2009). Questionnaires are 
used in this study to acquire data regarding the child-participants’ control 
expectancies, parent-participants’ behaviours and attitudes, as well as external 
observers’ observations of the child. The questionnaires used in this study are 
discussed below. 
 
Pre- and post-implementation questionnaires: 
Two sets of questionnaires are used for pre- and post-intervention data collection. 
The Locus of Control Scales and the Parent Self-Assessment Questionnaire are 
administered to determine if there is a change in parents and children after the 
completion of the parent guidance programme. By comparing the data collected 
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before and after the programme, one can determine whether or not the therapeutic 
model was effective in enhancing internal locus of control in children.   
 
Locus of Control Scales 
The locus of control scales used as a data collection tool are the Pre-school and 
Primary Nowicki-Strickland Internal-External Control Scale (PPNS-IE) and the 
Children’s Nowicki-Strickland Internal-External Control Scale (CNS-IE). The CNS-IE 
consists of 40 questions, while the PPNS-IE consists of 34 questions. Both scales 
are answered either yes or no for each question and scored towards externality. 
Thus, the higher the score, the more externally oriented the child. Both scales have 
been found to be both reliable and valid measures of generalised locus of control in 
children. Means and standard deviations are given for males and females 
representing each age group, age 5-8 and Grades 3-12 (Nowicki & Duke: 
1974a,Nowicki & Strickland: 1973). Along with Rotter’s IE-Scale (Rotter: 1966) and 
the Nowicki-Strickland Adult and Geriatric Scales (Nowicki & Duke: 1974b, Duke, 
Shaheen & Nowicki: 1974), the CNS-IE and PPNS-IE are the most commonly used 
locus of control measures in psychological research internationally (Beretvas, 
Suizzo, Durham & Yarnell: 2008). The CNS-IE and PPNS-IE were administered with 
the child participants at the beginning of the study and again at the end of the study. 
The norms provided were used to determine the children’s LOC scores. The scores 
were then correlated with one another to determine if there was any significant 
change in their locus of control functioning due to their parents’ participation in the 
therapeutic model. A copy of the CNS-IE and PPNS-IE can be found in Addendum 
E. 
 
Parent Self-Assessment Questionnaire 
The Parent Self-Assessment Questionnaire (PSAQ) is an adapted version of the 
Parenting Elements Questionnaire (PEQ) designed for the study Guidelines for 
parents for the enhancement of the internal locus of control in primary school 
children (Da Silva: 2010). The PEQ gave a detailed indication of the parenting 
elements related to LOC development that are present in a family. The PEQ served 
the purposes of this study, as it would allow an in-depth examination of the 
parenting elements present within a family at the time of completion. It could also be 
used to assess any change in these parenting elements after the parent had 
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successfully completed the group sessions. While the PEQ would fulfil this purpose 
for the most part, I felt that there were some elements lacking in the PEQ and thus 
adjusted the questionnaire to include another section and some other questions. 
Section 2-6 were not changed and are identical to the PEQ. Section 1 and 7 have 
been adapted and added for the PSAQ. The PSAQ was administered in the first 
week of the parenting programme as a tool for self-assessment in anticipation for 
what was to be presented in the programme ahead. It was administered again four 
months after the parenting programme was completed. The following describes the 
rationale of the PSAQ as it was used in this study. A copy of the PSAQ can be 
found in Addendum F. 
 
The PSAQ offers both a qualitative and quantitative measure of parenting elements 
that are associated with LOC development. These elements include:  
• Parent-child relationship 
• Parental consistency 
• Discipline style and techniques  
• Nurturance 
• Parenting style 
• Home Environment 
• Modelling 
• Development 
• Expected responsibility 
The questionnaire is divided into seven sub-sections with instructions for answering 
the questions at the beginning of each section. Each section will be discussed 
below. 
Identifying Particulars: Only the name and gender of the parent are asked as 
identifying particulars. All biographical details are collected with the consent form 
and therefore it is unnecessary to ask for such particulars again. 
Section 1 - Parenting Role: This section of the questionnaire asks for the parent to 
describe their own and their spouse/ex-spouse’s role in parenting. They are also 
asked to rate themselves and their spouse out of 10. As with the PEQ, asking the 
parent to describe their role allows insight into a parent’s perception of parenting. 
The rating aims to gain an understanding of the social desirability that the parent 
wishes to present to the researcher (Da Silva: 2010). The description of the other 
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parent gives insight into the parent’s understanding of the different roles that 
mothers’ and fathers’ play. It also allows one to understand cultural differences 
regarding mothers’ roles and fathers’ roles. The second rating gives an indication of 
the parent’s feelings towards their spouse/ex-spouse as a parent.  
Section 2 – Parental behaviours: This section is composed of closed and open 
questions regarding parents’ behaviours and values or beliefs that underlie said 
behaviours. The closed questions are presented with the option to answer yes, no 
or maybe. The questions posed examine parents’ view on discipline, their use of 
consequences and rewards, their view on their child’s behaviour and their 
consistency in implementing discipline behaviours. Open questions follow allowing 
the parent to express their values and how they promote these values in the family.  
Section 3 – Nurturance: Nurturance is acknowledged as both emotional and 
physical care for a child. This section again asks both open and closed questions. 
The open questions are given to determine the overall care and emotional 
responses of parents towards their children. The closed questions examine who is 
the primary source of nurturance to the child. 
Section 4 – Parenting Style: This section asks closed questions so as to determine 
the parents’ parenting style. Four options are given in each case, representing the 
beliefs parents’ hold relating to each of the four parenting styles (authoritarian, 
authoritative, permissive and neglecting). Parents are required to choose the option 
that best describes their beliefs, allowing insight into their parenting style. 
Section 5 – Home environment: Closed questions are asked to give an indication of 
the child’s home environment. The questions ask a series of events or behaviours 
that may or may not be present within the home. The answer options are never, 
rarely, regularly and always. The regularity of these events/behaviours gives an 
indication of the general home environment present.  
Section 6 – Control orientation: The Parental Locus of Control Scale (PLOC) is used 
to measure parental control orientation, and assists in understanding the control 
beliefs modelled by parents. The PLOC consists of 47 questions, which are 
answered using a five-point Linkert scale ranging from strongly agree to strongly 
disagree. The PLOC measures generalised expectancy in five subsections relating 
to the parenting role and parent-child interactions. The five subscales include 
parental efficiency, parental responsibility, child control, fate/chance and parental 
control (Campis, Lyman & Prentice-Dunn: 1986). The PLOC is found to be both a 
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reliable and valid measure (Campis, et al.: 1986, Kokkinos & Panayiotou: 2007). As 
part of the PSAQ, the PLOC is used to determine interpretive data, not necessarily 
numerical data. The norms provided were used to determine internal versus 
external LOC orientation of the parents in the five subscales. 
Section 7- Development and Responsibilities: Questions are posed to the parents 
about the various activities that children engage in daily. Closed questions are 
asked about the times spent on average for each activity. A distinction is made 
between weekdays and weekends or holidays. These questions aim to determine 
what activities parents encourage to further their child’s development physically and 
cognitively. A second set of questions is asked in the same manner regarding social 
and educational activities engaged in by the family and child in a year period. These 
questions aim to understand what activities parents encourage for their child’s social 
and cognitive development. The final set of questions in this section question what 
chores are expected of each child, and the response of the parents when chores 
are completed or not. These are open questions to allow parents the opportunity to 
fully describe their reactions. This section again observes the parent’s role in 
encouraging development and independence through age appropriate tasks. It also 
gives insight into the parent’s reaction when tasks are incomplete. This is expected 
to correspond with the answers given in Section 3 on discipline.  
 
Questionnaires for External Observers 
A Questionnaire for External Observers (QEO) was designed to obtain data from an 
external and objective source – teachers, family friends, coaches, babysitters, etc. 
The choice of observer to complete the questionnaire is left up to the parent. This 
allows the parent to identify those observers who have the most interaction with the 
child and can give the most reliable information regarding behaviour change in the 
child. The questionnaire asks open and closed questions regarding observable 
behaviours of the child-participants. The behaviours in question are those 
behaviours found to be related to control orientation, namely academic performance 
and school adjustment, discipline, positive psychosocial development, responsibility, 
self-efficacy, self-concept and confidence (Chapter 2).  
 
The questionnaire consists of 65 closed questions and eight open questions. The 
questions are divided into six sections – Background, Academic performance and 
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adjustment, Wellbeing, Behaviour, Responsibility and View of self. The Background 
questions are open questions to determine the relationship between the child and 
the observer and how long this relationship has been active. The closed questions 
are answered using a scale from 1 to 4 (1. Yes, 2. More so in recent months, 3. 
Less in recent months, and 4. No). These answers give an indication as to whether 
the child is displaying a change in behaviours associated with internal locus of 
control. The open questions allow for the observer to freely describe the changes 
seen in the child over the last six months in each area. 
 
The questionnaire is scored by comparing the answers to whether such behaviour is 
associated with internality or externality. Internal behaviours receive a higher score 
(4) while external behaviours receive a lower score (1). The higher the score will 
assume to indicate the child to display behaviours associated with internality. The 
individual answers will also provide valuable information as to whether internal 
behaviours are being displayed in certain areas only. A copy of the QEO can be 
found in Addendum G. 
 
Questionnaire for evaluation of parent programme 
The development of the evaluation form is discussed in Chapter 4, as it forms part 
of the design of the parent programme. The evaluation of the programme at each 
cycle of the process is part of the action research, which aims to bring about change 
in practice. Evaluating the effectiveness of the programme is determined through 
analysing the effect it has on the parents and children through the pre- and post 
implementation questionnaires. However, the parent’s perception of its 
effectiveness is as important. The evaluation form not only requests the parents’ 
opinions on their experience, but also asks for an explanation of what they felt they 
learnt and what they are able to implement into their own lives. This evaluation is 
crucial in identifying whether the parent programme is effective in producing change 
in parents’ attitudes, beliefs and behaviours in parenting, especially in those areas 
that promote internal LOC development in children. Participants completed the 
evaluation form after the final session of the parenting programme. A copy of the 
Evaluation Form can be found in Addendum D. 
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5.3.3.2 OBSERVATION OF RESEARCHER 
In social research, observation is a very important method of data collection. 
Observation implies watching carefully. However, observation can take place in a 
structured or unstructured manner (Thomas: 2009). This study requires 
unstructured observation. Thomas (2009: 186) explains that unstructured 
observation allows the researcher to immerse him/herself in a social situation, as 
though a participant, to allow understanding of the situation from within. The 
understanding I wish to gain is parents’ thoughts and experiences, especially in 
relation to parenting towards LOC development.  Observation will take place 
throughout the research process. Primarily, observation will occur during the group 
sessions where parents are expected to openly discuss their parenting experiences 
and the changes they are experiencing throughout the course. This type of 
observation is closely linked to focus groups and group discussions.  
 
5.3.3.3 FOCUS GROUPS:  
Focus groups, or group interviews, are used to collect data through face-to-face 
contact with more than one person at a time. Interviews may be structured, 
unstructured or semi-structured. Focus groups differ slightly to interviews in that the 
researcher takes a marginal role as a facilitator. As a facilitator the aim is to facilitate 
discussion amongst participants, as opposed to between participants and 
interviewer (Thomas: 2009). Since the therapeutic model engages group 
participation and discussion between participants, the information generated in 
these sessions will be used as data to determine the effectiveness of the 
therapeutic model. Therefore, each session and follow-up session of the parent 
guidance programme will also be considered part of the data collection methods of 
this research.  
 
The focus groups focussed on the following discussion questions: 
• What information stood out to you with regards to your child? 
• What information stood out to you with regards to your parenting? 
• What skills and knowledge do you feel you have learnt? 
• Is there anything that confused you or caused difficulties for you or your 
children? 
• What changes did you want to make based on what you learnt? 
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• What changes were you able to make? 
• How have the changes impacted your children and the family as a whole? 
• Have you noticed any changes in your children in the following areas: 
o Academic achievement 
o Behaviour 
o Responsibility 
o Overall wellbeing 
o Belief in himself/herself 
The focus groups were closed with a short summary of the course by briefly stating 
the nine guidelines for enhancing internal locus of control (Da Silva: 2009). Parents 
were asked if they recognised the guidelines throughout the duration of the course 
material presented to them.  
 
 
5.3.4 SAMPLING 
 
Participants are needed in order to collect the data using the techniques described 
above. Since the research question of this study asks what therapeutic model can 
guide parents towards enhancing internal locus of control in primary school children, 
we need to test the effectiveness of the proposed model on parents. Therefore, 
parents of primary school children are our target population. The population is the 
group of individuals a researcher seeks to learn about from a research study 
(McBride: 2010). However, it is impractical (if not impossible) to assess all parents in 
the population. Therefore, a sample that represents the larger population is 
necessary. A sample is a group of individuals chosen from the population to 
represent it in a research study (McBride: 2010). Assuming the sample truly 
represents the wider population allows for the findings of the research to be 
generalised to the population (Thomas: 2009).  
 
Sampling can be done either through random sampling or stratified sampling. 
Random sampling implies randomly selecting research participants. However, a 
downfall of this is that the sample may be a distorted picture of the population. This 
is also known as convenience sampling. To ensure a sample reflects the 
characteristics of the population, stratified sampling is recommended (Thomas: 
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2009). A random sampling method was used. Participants were selected from those 
who showed interest in the study through a call for participants (Addendum H). 
However, participants were selected from the interested parties to ensure a diversity 
of views within the South African context, as well as to keep to the limitations set by 
the research question. Participants included South African families of different race 
and culture, as well as various family structures.  Participants were limited to those 
families where at least 1 child was between the ages of 6 and 12 – primary school 
age. Addendum I gives a description of the participants involved in this study.  
 
A distinction should be noted between the parent-participants and the child-
participants. The parent participants are the primary participants in this study as 
they will be required to participate in the parenting programme and their attitudes 
and behaviours are assessed before, during and after the completion of the 
parenting programme. While the child-participants are considered the secondary 
participants, their role in this study remains crucial. The child-participants are 
assessed in the area of control orientation before and after the implementation of 
the parent programme. The expected changes in the children’s control orientation 
will be assumed to be due to the effectiveness of the therapeutic model and the 
changes seen in the parents influencing the parent-child relationship. In Figure 5.2 I 
illustrate the process of evaluation. 
 
Figure 5.2 
Process of evaluating the effectiveness of the therapeutic model 
 
 
 
 
 
 
 
 
 
 
 
 
Therapeutic Model 
 
Child Participant 
 
Parent-Participant 
Application into 
parenting role 
Application into  
parent-child relationship 
Evaluation of 
effectiveness by 
parents 
Evaluation of 
effectiveness observed 
in child’s behaviour and 
locus of control score 
Evaluation of effectiveness observed in 
parent-child relationship !
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5.4 ETHICAL CONSIDERATIONS 
 
Research is driven by a standard of conduct (ethics) to ensure integrity. Thomas 
(2009:146-147) discusses the issue of ethics. He reasons that ethics need to be 
viewed beyond the practical matters. He states “ethics is about the conduct of your 
work: it is about how you think about inquiry, how you think about this research 
project; it is about your respect for others.” He goes on to explain that the privileges 
of critical inquiry need to be balanced with responsibility. This is where ethical 
principles of conduct are found. Ethics is about what is right and wrong. However, 
the complication lies in balancing one right action with another right action, or taking 
into account the possibility of conflicting interests of all involved (Thomas: 2009). 
Piper and Simons (2011:25) concur that ethics is the result of weighing up a myriad 
of factors in the complex social and political situations in which research is 
conducted.  They continue that sets of principles are drawn up to protect the rights 
of participants in research as well as to guide the researcher’s actions in the field. 
McBride (2010:88) reasons that ethical guidelines are necessary to ensure 
objectivity about the affects of a study on participants, as well as whether or not 
harm is caused to participants. McBride (2010:106) further indicates the ethics 
involved in reporting on research. Ethics of this nature ensure accuracy and validity 
in research, as current research carries consequences for future research.  
 
Because ethics is crucial to ensuring the protection of participants as well at the 
accuracy of the study, the ethical principles suggested in literature have been 
adhered to within this study. I tabulate a summary of the ethical principles in Table 
5.1 below.  
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Table 5.1   
Summary of ethical principles adhered to in this study 
Ethical 
Principle 
Discussion Ethical principles 
carried out in study 
Institutional 
Review Board 
(IRB) 
approval  
Institutional review boards are required to oversee 
research conducted on site or by researchers 
affiliated with that institution. The IRB ensure that 
ethical guidelines are adhered to in research with 
human participants. The IRB reviews all proposed 
studies and provides an objective evaluation on the 
ethics of a study (McBride: 2010). Ethical 
committees ensure that researchers have 
considered possible ethical issues that may occur. 
They further develop protocols to protect participants 
from harm and act as guardians of research 
methodology (Piper & Simons: 2011). 
This study falls under 
the IRB of the 
University of South 
Africa (UNISA). Ethical 
approval was awarded 
by the Research Ethics 
Committee (REC) of 
Unisa. (Addendum J).  
Reduce harm Reduction of harm should include a risk-benefit 
analysis. The benefits of the study should outweigh 
the risks involved. The consideration of risks should 
take into account physical, psychological and social 
risks. Debriefing should take place as soon as 
possible after the completion of the study. Should 
this not be possible, the researcher should protect 
against participant’s harm. If a researcher becomes 
aware of unexpected harm to participants, measures 
should be taken to ensure harm is reduced and if 
necessary discontinue the research (McBride: 
2010). 
Possible harm and 
benefits were outlined 
in the letter of consent 
(Addendum K). 
However, should 
unexpected harm 
occur, it will be dealt 
with accordingly. 
Debriefing with parties 
involved will be set at 
the completion of this 
study. 
Ethics in 
reporting 
research 
Ethics of this nature include data errors and 
plagiarism. Data must be reported accurately and 
any errors must be corrected if discovered. Citation 
of others’ work and ideas must be done properly. 
Other ethical considerations in this category are that 
publication credit can be taken only for work done by 
the authors and that data should be shared with 
other researchers to allow verification of results 
(McBride: 2010). 
This study is 
supervised under the 
auspices of UNISA. 
This research will be 
held accountable by the 
body of examiners who 
will examine this thesis 
for possible data errors, 
plagiarism and to 
ensure accuracy.  
Justice The selection of participants must be fair. All 
participants should stand a fair chance of receiving 
the potential benefits of the research. Further, 
potential risks should not be exclusively 
administered to a specific group. Special 
considerations must be taken into account for 
groups that are at risk for manipulation. Further, 
should a specific group be left out of the study, there 
must be scientific explanation for this exclusion 
(McBride: 2010). 
Selection of 
participants was done 
on the basis of random, 
convenience sampling. 
However, consideration 
was made to ensure all 
cultural groups were 
included (Section 3.4). 
All participants are 
expected to fairly 
benefit from the study, 
and harm is not 
expected to be 
exclusive to one 
particular group in this 
study.  
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Ethical 
Principle 
Discussion Ethical principles 
carried out in study 
Informed 
consent 
Potential participants are allowed the opportunity to 
give their permission fully knowledgeable of the 
purpose and consequences of the research. The 
following details are required to be presented to the 
participants in a meaningful and understandable 
manner. 
• Nature and purpose of study, including methods 
and procedures. Whether audio/visual recording 
of sessions is to take place. 
• Expected duration of the study 
• Expected benefits of the study 
• Participants may decline to participate and may 
withdraw their participation at any time 
• Possible harm and foreseeable risks that may 
come from the study 
• Information about confidentiality, anonymity, how 
data will be kept and for how long, with details of 
when data will be destroyed 
• Ethics procedures being followed and appeals 
• Contact details of the researcher 
Providing a consent form where participants are 
provided with the above information is often used. 
Participants can read and sign before their 
participation in the study. Assent should be 
requested from participants under the legal 
guardianship of others. This should include 
information regarding their participation, and should 
occur in a language that is understandable to them.  
(Thomas: 2009, McBride: 2010, Piper & Simons: 
2011) 
Informed consent was 
obtained from 
participants through a 
letter of consent 
completed by each 
participant. The letter of 
consent describes the 
details required for 
informed consent 
relating to this study. 
Further, parents were 
informed of their 
children’s participation, 
as well as consent was 
required from the other 
parent, even in the 
case of not attending 
the sessions.  
(Addendum K.)  
The study was 
explained to the 
children participating in 
a language they 
understand, and their 
participation requested 
before commencement 
of the questionnaires. A 
letter explaining this 
discussion was given to 
parents to make them 
aware of the process of 
requesting minor 
assent.  Addendum L 
 
Coercion Incentives for participation must be reasonable so as 
to not be coercive (McBride: 2010).  
Incentives were not 
used in this study. 
However, the benefits 
(and consequences) of 
the study were listed in 
the letter of consent. 
 
Deception If research involves deception, the researcher must 
determine the necessity and justification for 
deception and explain the use of deception to the 
participants as soon as possible at the completion of 
the study. Deception must not cause physical pain 
or severe distress (McBride: 2010).  
 
 
 
 
 
 
Deception is not used 
as part of this study. 
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Ethical 
Principle 
Discussion Ethical principles 
carried out in study 
Confidentiality 
and 
anonymity 
Confidentiality allows participants to talk in 
confidence. Participants may refuse to allow certain 
publication of material that they may consider 
harmful to them. In other words, they may require 
certain discussions to remain confidential. 
Anonymity is the protection of a person’s privacy 
and aspires to allow participants to go unidentified.  
This is often accomplished through altering 
identifying particulars. (Heppner, Wampold & 
Kivlighan: 2008) 
Participants were made 
aware that the 
information collected in 
this study will be 
reported on. Further, 
participants were made 
aware of the use of 
audio/visual collection 
of data. As part of the 
letter of consent, 
participants were 
requested to sign an 
agreement of 
confidentiality for the 
sake of all who 
participate. However, 
the potential risks of not 
remaining anonymous 
due to this study being 
a group study was 
related to the 
participants. 
Throughout this study 
all identifying 
particulars have been 
changed and 
pseudonyms used to 
protect the identity of 
the participants.  
 
 
As discussed in the table above, ethical guidelines have been implemented 
throughout the duration of this study. The ethical principles enveloping this study 
include IRB approval, informed consent, confidentiality, anonymity, reduced harm, 
justice and ethical reporting of the research. Ethics regarding coercion and 
deception have been considered. With ethical guidelines in place, the wellbeing of 
participants and the accuracy of this research are ensured. Thus, research can take 
place.  
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5.5 CONCLUSION 
 
Chapter 5 has examined the research design of this study. The methodology, 
design frame, data collection techniques and instruments have been discussed. 
This discussion expresses the understanding of why each component has been 
chosen and how each component will be used as the research is carried out. Most 
importantly, the ethical considerations that will be adhered to throughout the 
research process are discussed, to ensure the welfare of the participants and the 
quality of the study. 
 
Chapter 6 discusses the data collected and analyses the findings of the empirical 
research. Understanding the research design and the collection techniques allows 
one to consider what is found and compare it to literature and to the aims and 
assumptions held at the beginning of this study. Further, the data collected needs to 
be thoroughly considered and the practical implementation and changes critically 
examined – as is expected in action research. Thus, the chapter ahead describes 
the process of critical thinking and the final analysis of the findings.  
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CHAPTER 6 
FINDINGS AND INTERPRETATION OF RESULTS: 
EVALUATION OF THE PPILC 
 
6.1 INTRODUCTION 
 
The aim of this study is to propose a therapeutic model for parents to enhance 
internal locus of control in primary school children. It has already been established 
through literature that certain parental practices are associated with the 
development of internal locus of control (LOC). Literature has also indicated that 
parent guidance is a valid therapeutic model for creating change in parental 
practices and attitudes. Parent guidance models are based upon a number of 
therapeutic schools of thought. This study has chosen to use the social learning 
model as the underlying school of thought for this therapeutic model. Group 
therapeutic practices were used as part of the therapeutic model, based on its 
effectiveness as described in literature. While literature has provided a foundation, 
empirical study was necessary to determine whether the proposed therapeutic 
model is effective in the enhancement of internal LOC in children. Thus, Chapter 6 
and Chapter 7 are the collection points of the findings of the empirical research. 
Here the data is collected, examined and interpreted in order to establish the 
effectiveness of the proposed therapeutic model. 
 
 
6.2 RESULTS OF EMPIRICAL STUDY 
 
The empirical study set out to examine the effectiveness of the proposed 
therapeutic model. The therapeutic model was designed based on the literature 
study. The empirical study, structured on an action research design followed a cyclic 
procedure of implementation and evaluation. Ultimately, it is the question of 
effectiveness of the suggested model that is of concern. This will either credit or 
discredit the validity of this model as a therapeutic means to enhance internal 
control in practice. The entire process of empirical study should be taken into 
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account as to the effectiveness of the therapeutic model, as change takes place 
over time. Therefore the discussion of results shall include the entire collection 
process from the implementation of the therapeutic model, the various levels of 
evaluation and adjustments, and finally the comparison of the locus of control of the 
child participants from before and after the implementation of the therapeutic model.  
 
 
6.3 ANALYSIS OF DATA 
 
A variety of data collection techniques were used to determine whether the 
suggested therapeutic model is effective in enhancing internal LOC in primary 
school children. These techniques include the use of questionnaires completed by 
the participants, observation, focus groups and questionnaires completed by 
external observers. Below follows a compilation of data collected throughout the 
empirical study. The data is discussed in two sections over two chapters: 
• Chapter 6 will focus on the evaluation of the proposed therapeutic model, 
including active reflection and adjustments made at each cycle of research.  
• Chapter 7 will examine the effectiveness of the proposed therapeutic model, 
comparing changes in parent and child participants before and after intervention. 
 
6.3.1 EVALUATION OF THE PROPOSED THERAPEUTIC MODEL 
 
To evaluate the proposed therapeutic model, the discussion of the data will take 
place using the cyclic nature of action research. Thus the following steps (Thomas: 
2009) and related data will be examined at each level of the research cycle: 
• Recognition of an idea or problem 
• Examination of the idea or problem, and gathering information about it 
• Planning action 
• Taking action 
• Reflecting on the consequences 
• Continued cycle on revised idea/problem, engaging active reflection. 
From this data the evaluation of the therapeutic model from the perspective of the 
participants and myself, the facilitator and researcher, will be summarised. Content 
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analysis was used to interpret the data collected. The answers to the questions 
posed to the various participants were compared with one another and similarities 
and differences noted between the groups of participants. In Figure 6.1 I illustrate 
the discussion of the results. 
 
Figure 6.1 Discussion of Research Findings 
 
 
6.3.1.1 RESEARCH CYCLE 1 – MARCH-SEPTEMBER 2012 
Research Cycle 1 was initiated in 2011 with the primary aspects of the study being 
explored. The awareness of the problem and the initial literature studies are a part 
of Research Cycle 1. The beginnings of the empirical study also form part of 
Research Cycle 1. Research that involved the first group of participants was carried 
out between March and September 2012. The original draft of the PPILC was 
implemented and evaluated.  
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6.3.1.1.1 RECOGNITION OF AN IDEA OR PROBLEM 
As discussed in Chapter 1 the research question recognises the problem and 
questions how to answer this problem. The research question is: What therapeutic 
model can be established in order to guide parents towards enhancing internal LOC 
in their primary school children? The focus at this stage of the empirical research 
was on guiding and equipping parents to enhance internal locus of control in their 
children. 
 
6.3.1.1.2 EXAMINATION OF THE IDEA OR PROBLEM, AND GATHERING 
INFORMATION ABOUT IT 
To answer the question of how to guide and equip parents to enhance internal LOC 
literature studies were conducted. The literature examined LOC in relation to 
parenting, parent guidance as a therapeutic model and elements needed in 
designing a parent intervention programme. The literature studies are found in 
Chapter 2, Chapter 3 and Chapter 4.  
 
6.3.1.1.3 PLANNING ACTION  
The knowledge gained through the literature studies led to the initial development of 
the PPILC (Parent Programme for the enhancement of Internal LOC in Children). 
The PPILC consists of 8 sessions. It utilises small group interaction and practical 
learning activities. The PPILC focused on motivating and equipping parents with 
practical tools to implement guidelines for enhancing internal LOC in children (Da 
Silva: 2010). The goal of the PPILC was to bring about change in parent attitudes 
and behaviours relating to the guidelines. 
 
6.3.1.1.4 TAKING ACTION 
The PPILC was implemented as a parenting course with the participants of 
Research Cycle 1. The PPILC for Research Cycle 1 took place between March and 
September 2012. The participants that took part in Research Cycle 1 included six 
adult participants and nine child participants. However, soon after commencement 
of the parenting programme two parents and two children discontinued their 
participation, therefore the results do not include these participants. Pseudonyms 
are used to protect the identity of the participants. Table 6.1 briefly summarises the 
participants of Research Cycle 1.  
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Table 6.1 Participants of Research Cycle 1 
 Family 1 Family 2 Family 3 Family 4 Family 5  
Discontinued 
Family 6  
Discontinued 
Marital 
status 
Married  
(Biological 
parents) 
Married  
(Biological 
parents) 
Married  
(Biological 
parents) 
Divorced  
(Single 
biological 
mother) 
Separated  
(Single 
biological 
father) 
Divorced  
(Single 
biological 
mother) 
Race 
 
RSA – Black 
 
RSA – Black 
 
RSA - Black 
 
RSA – White 
 
RSA – Black 
 
RSA – White 
 
Family size 2 children 2 children 2 children  2 children 2 children 
 
3 children  
Participants Mother 
Both children  
Male – 12y 
Female – 8y 
Mother 
Older Child 
Male – 7y 
 Mother 
Both children 
Male – 11y 
Male – 6y 
Mother 
Both children 
Male – 6y 
Male – 10y 
Father 
Older child 
Female – 9y 
 
Mother 
Younger 
child 
Female – 9y 
Attendance 
of sessions 
6 of 8  
Focus Group 
6 of 8  5 of 8 
Final Group 
8 of 8 
Focus Group 
  
Pseudonyms Mrs. Mal 
Nati 
Buli 
Mrs. Ram 
Offering 
Mrs. Rad 
Tshepo 
Eron 
 
Mrs. Hey 
Cam 
Bryan 
 
 
 
 
The following data was collected during the six months of Research Cycle 1. The 
data was collected through the evaluation form, the follow-up/focus groups and the 
feedback from the child participants. The data below is a summary of the content 
gathered through the various data collection methods. 
 
 
o Participant’s Evaluation of PPILC 
Participants were requested to evaluate the course by completing the Evaluation 
Form after the final session of the parent programme. The results of this evaluation 
are found in Table 6.2. 
 
o Feedback from Parent Participants 
Follow-up sessions were held two months and four months after the completion of 
the parent programme. A discussion was facilitated to allow the parents to describe 
key elements that stood out to them and the implementation of skills over the 
previous months. The discussion further enquired as to the changes parents had 
noticed in their children. Table 6.3 summarises the points discussed in these focus 
groups. 
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Table 6.2 Participant’s Evaluation of Course – Cycle 1 
 Mrs. Mal Mrs. Ram Mrs. Rad Mrs. Hey 
Positive 
responses 
to closed 
questions 
o Time:  
Well invested, sessions completed 
in time frame, day and time suitable.  
o Culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable 
o Learning experience:  
Experiential learning, involved in 
learning process, learnt a lot, notes 
helpful, course interactive, 
facilitated learning 
o Outcomes:  
Needs met, received what 
expected, outcomes met, 
o Knowledge/Skills:  
Attitude and ideas changed, want to 
make changes, given tools to make 
changes,  
o Group experience: 
Challenging and encouraging, 
positive experience, good group 
size, relate to others,  
o Recommend to others:  
Want to and equipped to share 
knowledge with others, would 
recommend course to others 
 
o Time:  
Well invested.  
o Culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable 
o Learning experience:  
Experiential learning, involved in 
learning process, learnt a lot, notes 
helpful, course interactive, 
facilitated learning 
o Outcomes:  
Needs met, received what 
expected, outcomes met, 
o Knowledge/Skills:  
Attitude and ideas changed, want to 
make changes, given tools to make 
changes,  
o Group experience: 
Challenging and encouraging, 
positive experience, good group 
size, relate to others,  
o Recommend to others:  
Want to and equipped to share 
knowledge with others, would 
recommend course to others 
 
o Time:  
Well invested, sessions completed 
in time frame, day and time suitable, 
length of course good.  
o Content:  
Interesting, well researched, 
understandable, applicable, 
information delivered in bite-size  
o Learning experience:  
Experiential learning, involved in 
learning process, learnt a lot, notes 
helpful, course interactive, 
facilitated learning 
o Outcomes:  
Needs met, received what 
expected, outcomes met, 
o Knowledge/Skills:  
Attitude and ideas changed, want to 
make changes, given tools to make 
changes,  
o Group experience: 
Challenging and encouraging, 
positive experience, good group 
size, relate to others,  
o Recommend to others:  
Want to and equipped to share 
knowledge with others, would 
recommend course to others 
o Time:  
Well invested, sessions completed 
in time frame, day and time suitable, 
length of course good.  
o Culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable, bite-
size 
o Learning experience:  
Experiential learning, involved in 
learning process, learnt a lot, notes 
helpful, course interactive, 
facilitated learning 
o Outcomes:  
Needs met, received what 
expected, outcomes met, 
o Knowledge/Skills:  
Attitude and ideas changed, want to 
make changes, given tools to make 
changes,  
o Group experience: 
Challenging and encouraging, 
positive experience, good group 
size, relate to others,  
o Recommend to others:  
Want to and equipped to share 
knowledge with others, would 
recommend course to others 
Negative 
responses 
to closed 
questions 
 
o Length of course too short 
o Content overwhelming 
o Sessions went overtime 
o Day and time inconvenient 
o Course short 
o Change in ideas and attitudes 
uncertain 
o Group small 
  
Suggestions • Workshops should be introduced in 
early stages of parenting so that 
parents start parenting empowered. 
 
• Everything was well organised. • Encourage other parents to form 
groups to share ideas and 
experiences on parenting. 
• No recommendations. I found it 
informative, well prepared for, 
supportive and very well executed. 
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 Mrs. Mal Mrs. Ram Mrs. Rad Mrs. Hey 
Responses 
to open 
questions 
o Learnt from course: 
Parenting is challenging. Need to 
empower self. 
Know techniques of parenting. 
Personally challenged on 
Emotional/Social Care. 
o Application:  
Stop controlling child. 
Allow self-expression.  
Set boundaries 
o Facilitator: 
Moderate, willing to hear 
participant’s styles, gives insight 
into parenting, non-judgemental 
o Group: 
Part of the sessions and engrossed 
in the topics 
o Content: 
Challenging. Could see flaws and 
strengths. Enjoyed them. 
 
o Learnt from course: 
As parents we communicate with 
children as if they’ll remain young 
forever and dependent on us, not 
considering what they learn now is 
for a lifetime. Personally challenged 
in speaking to kids when they act 
irresponsibly. 
o Application: N/A 
o Facilitator: 
Humble, always make group feel 
free to talk about anything. 
o Group: 
So fantastic that I feel the time we 
spent together was too little. I still 
need to learn more from them. I 
wouldn’t mind having the group as a 
support group, because I learnt a lot 
of stuff. 
o Content: 
Sessions were an eye opener, not 
only regarding our kids but also for 
me as an individual. 
o Learnt from course: 
Discipline is an important tool in 
raising kids, to build a child’s 
character. Personally challenged in 
parenting style, how to be a good 
parent without spoiling child, types 
of discipline to use. 
o Application:  
Maintain balance. Be less 
permissive and more authoritative. 
Be more firm and consistent in 
discipline. 
o Facilitator: 
Gave us the floor to express and 
share our experiences without 
judging anyone. 
o Group: 
Open and willing to share 
experiences. Learnt a lot from them. 
Gained pointers to apply in my own 
family 
o Content: 
Well structured. Enabled one to 
follow through. Informative. I learnt 
a lot of new things on parenting. 
o Learnt from course: 
Parents need to be consistent in 
discipline and create balance. 
Children should be granted space to 
learn their decisions have 
consequences, positive and 
negative, and they need to take 
responsibility for that. Personally 
challenged in parenting styles – 
realising how parenting style has 
long-term effects and what they are. 
Also I have different styles for my 
children.  
o Application:  
Start being more consistent with my 
style and start using same style for 
both children. Eliminate some of the 
negative aspects of my style. 
o Facilitator: 
Amazing facilitator. Focussed, 
consistent, created a safe 
environment for interaction and 
sharing. Remained in control and 
kept things flowing. 
o Group: 
I really enjoyed working with this 
group. They were open and we 
enjoyed quite a few laughs. 
o Content: 
Sessions were well prepared for 
and there was not one session that I 
did not leave thinking how grateful I 
was to be part of it. 
 
General 
Comments 
• Workshops informative. Don’t regret 
attending. 
Enhanced parenting skills and 
confidence. 
• Being part of the group was like 
being with people I knew for a very 
long time, and who are really 
practical and know what they want. 
Thank you for the opportunity, it 
couldn’t be better than this.  
• One can learn a lot by sharing 
ideas. Mindset has changed a lot 
about my role as parent. Eyes 
opened to small details that are 
sometimes neglected by parents. 
 
• Thank you for adding me to your 
course. Job well done! I feel so 
much richer for the information, 
sharing and participation. I feel 
better equipped to raise well-
balanced children.  
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Table 6.3 Focus Group Feedback – Cycle 1 
 Mrs. Ram 
Follow-up sessions 
not attended 
Mrs. Mal 
2-month follow-up 
Mrs. Rad 
4-month follow-up 
Mrs. Hey 
2-month follow-up 
Parent 
Attitudes 
 More confident as parent. 
More belief in self as parent. 
Future focussed – know reason behind 
doing certain things. 
Growth in confidence. 
Understand why to set certain 
standards and expectations. 
Learnt a lot from course – notice when 
going back to old ways, she quickly 
realises and makes changes again.  
Realised shouting at kids doesn’t help - 
the kids respond to choices and 
consequences. 
Finding more of self – not pleasing 
people as much. Reflect on self. 
Realise when you change, other’s 
response changes towards you.  
Children needing chores stood out the 
most.  
Carried information over to husband – 
positive response and few changes on 
his side.   
Focus on impact on future – wants to 
promote good morals and develop 
gentlemen.  
Keep herself equipped with information. 
Realise children learn from you – they 
also shape you as a parent.  
 
More aware of her parenting -realised 
she internalised what was learnt. 
Feel less guilty as parent. 
More confident as parent. 
More belief in self as parent. 
Finding balance in parenting. 
Aware of actions and impact on future 
of child. 
Finding self – getting to know self.  
Parent 
Behaviours 
 Change in parenting style – allows 
discussion.  
Changed discipline techniques – more 
structured, more consistent. 
Allow child to experience challenge, 
instead of stepping in to sort it out.  
Started expecting chores from children. 
Explain reason behind rules and 
expectations. 
Still protective of younger child – 
physically – because of illness. But 
emotionally and socially allowed to 
make mistakes and learn.  
Expect more chores of the children. 
Stricter in making sure they are done – 
consistent then they do it everyday and 
get used to it as part of normal life.  
Consistency – is difficult to maintain, but 
strict with carrying out consequences.  
Changed discipline strategy.  
Changed discipline techniques – more 
structured, more consistent. 
Let children just be kids 
Allow emotional expression. 
Allow managed risks – learn from own 
mistakes. 
Not as overprotective – allow space for 
kids to make mistakes and learn for 
self. 
Structured discipline system.  
Holding kids accountable. 
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 Mrs. Ram Mrs. Mal Mrs. Rad Mrs. Hey 
Child 
Behaviour  
 Improvement in all areas. 
Better academically. 
More considerate towards others. 
Able to express own beliefs 
Stand up for self. 
Speaks her mind. 
Growth in confidence. 
 
Children apologise when they do 
something wrong. Younger child takes 
responsibility and owns up to doing 
wrong.  
Older child still gets angry quickly, but 
he goes away to have some space and 
then comes back to apologise.  
Less fighting between brothers. 
Younger complains about chores, but 
carries them out anyway.  
Improvement in all areas. 
Adjusting better at new school. 
Accepts consequences. 
Better behaved. 
Emotional responses have evolved. 
More balanced – quieter one more 
talkative, louder one calmer. 
More themselves – do things that 
interest them – unashamed of being 
different.  
Freedom to have sense of humour 
Chores done - not to achieve reward.  
Self-regulation – doing chores without 
constant reminders. Taking 
responsibility to do things even if not 
their turn. 
Took time – but settled in discipline 
strategy that works. 
More consistent. 
Parent-Child 
Relationship 
 Honest about feelings. 
Children show love and appreciation. 
Working together. 
More balanced relationship – used to 
give more attention to younger child, but 
balanced out now to include older child 
too.  
Mom open and honest with kids – 
apologises for her mistakes. 
More order.  
Mom less stressed as family shares 
responsibilities.   
Calmer – not as much fighting/ arguing.  
Because mom is calmer, kids response 
is calmer. 
Honesty – kids understand mom’s 
feelings too. 
Talk to each other – not just nagging 
and demands. Not as draining to be 
around kids. 
More communication – clearer 
communication.  
Shared responsibility. 
Balance between give and take 
between mom and kids. 
Increase physical show of affection. 
Children notice difference in mom. 
Peace – working together. 
Allowed own time and space when 
needed. 
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 Mrs. Ram Mrs. Mal Mrs. Rad Mrs. Hey 
Parent Social 
Relationships 
 More confident. Better communication in marriage.  Establishing boundaries. 
Not people pleasing as much. 
Not as fearful of people – confidence to 
stand against those who put her down.  
Not as sensitive to other’s remarks. 
Not as needy – people more open to 
her.  
More social – confident to interact with 
others. 
Better personal relationships.  
Negative 
Experiences 
 Felt like everything fell apart at first – 
approximately 2 months (starting to 
settle).  
Children confused at first because of 
changes.  
Learning to find a balance – 
authoritarian vs. permissive 
Struggling to be consistent.  
 Tends to over-think what she does as 
parent – Second-guess self. 
Try everything at once – overwhelming.  
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o Feedback from Child Participants 
While completing the CNS-IE and PNS-IE, the children were asked whether they 
had noticed a difference in their parents and themselves from the time the parent 
started attending the parent programme, until the present (six month period). The 
younger children indicated that no difference had been noticed. However, the older 
children expressed the following: 
• Nati had noticed that his mom gives him and his sister opportunity to make 
decisions about doing certain things. He also noticed that she had been 
friendlier, however she had also been enforcing the rules more. He had noticed 
that he had been doing better in his schoolwork as his mom spends time helping 
him with his homework and with his studying. He also said that he could tell his 
mom anything now.   
• Tshepo explained that his mom was more fun, told jokes, was stricter and 
kinder. He noticed that he was more obedient and was more comfortable at 
home. He also noticed that he was hurting his brother less when he was angry. 
He further recognised that both mom and them as children could get their way at 
home, as opposed to competition for one or the other.  
• Cam and Bryan were not available to complete the locus of control 
questionnaires, and were therefore not available to reflect on changes in their 
mother or themselves. 
 
6.3.1.1.5 REFLECTING ON THE CONSEQUENCES 
After implementing the PPILC, conducting feedback sessions and collecting data, I 
could reflect on the consequences. As both facilitator and researcher, my 
observations are a part of the data collected to evaluate the effectiveness of the 
proposed therapeutic model to enhance internal LOC in children. Through analysis 
of the content drawn through the various data collection methods, I formed an 
opinion on the effectiveness of the PPILC as a parenting programme. My reflections 
on the course as a whole were determined through the comparison of parent’s 
responses in evaluation of course experience and a record of change described by 
parents and children. Self-awareness shown by the parents was found in the weekly 
discussions as well as the responses given in the focus groups. Outworking of the 
guidelines was expressed throughout the week-to-week discussions, focus groups 
and the parent questionnaires. Participation was noted through observation on a 
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week-to-week basis. Facilitation is a reflection and concluding opinion of myself as a 
facilitator. The discussion of these reflections is found in Table 6.4.  
 
Table 6.4 Reflections of Researcher for Cycle 1 
Area of 
reflection 
Discussion 
Evaluation of 
course as a 
whole 
 
 
• I felt that the course was successful in most aspects. Considering the 
parent’s feedback the course can be considered successful with regards to 
time, content, cultural relevance, learning experience, outcomes, knowledge 
and skills development and group experience.  
• From both the parents and children’s feedback, it is clear that parents were 
able to apply the guidelines and that changes were seen in both parents and 
children, as well as in the parent-child interaction. 
• Areas that need to be considered for the following cycle, include the time 
and day the course takes place, child care, practical exercises and a more 
understandable explanation of the content. 
Reflection and 
self-awareness 
of parents 
• Parents expressed a lot of self-awareness over the eight weeks of the 
course. Mrs. Hey was the most open about her self-discoveries each week. 
She was also ahead in being able to translate her awareness into change.   
• The practical exercises promoted personal reflection and awareness well. 
However, weeks 5 to 7 did not make use of practical exercises. 
• During week 5-7 the group dynamic allowed for reflection and awareness to 
take place through the group discussions. Parents shared openly and this in 
turn brought other parents to a place of self-awareness.  
Practical 
outworking of 
guidelines 
• Parents were not told to do guidelines 1 to 9. However, the information 
regarding them and the practical outworking of the guidelines was 
intertwined into the content of the course. During the feedback when the 
guidelines were used to summarise what was learnt over the eight weeks, 
parents were able to relate the guideline to the sessions they attended.  
• I feel that the following guidelines needed further discussion and application 
– home environment and development. I felt that the course lacked in 
assisting parents in understanding and implementing these areas properly. I 
also felt that the group did not fully grasp the concept of LOC. However, they 
did understand the behaviours associated with internal control, and worked 
towards seeing an improvement in these areas.  
• I feel that the following guidelines were given the most focus – discipline, 
parenting style and responsibility  - and were applied by the parents best.  
Participation • Participants took part in the group discussions willingly. The atmosphere 
between the participants was open, positive and encouraging.  
• During the earlier sessions one gentleman dominated the group discussions. 
The group dynamic increased in balance, significance and openness after 
the earlier participants opted out. 
• Each week all participants shared from their experience of parenting and the 
implementation of what was learned that week. Mrs Rad and Mrs Mal were 
more reserved than the other two participants. However, they did share 
when asked, and did add in comment at times without being asked. 
• Attendance was average – two participants missed two sessions, one 
missed three sessions and the other did not miss any. However, the 
attendance of the feedback sessions was poor. Three participants only 
attended 1 session each, while the fourth did not attend any feedback 
sessions. 
• In collecting the data at the end of the six-month cycle, one parent did not 
return the questionnaires and did not make her children available to 
complete the LOC scales again despite numerous reminders. However, she 
did not pull out of the study.  
• Spouses did not attend the course – only mothers were represented (after 
the only male participant discontinued participation.) 
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Area of 
reflection 
Discussion 
Facilitation • Facilitation of discussion was good. Participants were encouraged to give 
their opinions on each other’s situations and compare their experiences with 
each other’s. Opinions on the course content were also welcomed. 
Reflection on one’s personal circumstances and underlying reasons for 
certain parenting behaviours were discovered.  
• Content delivery exceeded facilitated discussion. Some sessions were 
overwhelmed with content and left little room for discussion. 
• As a facilitator I feel I can improve in facilitating discussion between parents 
better. I feel the need to become more directive in certain instances to keep 
the discussion within context and not be deviated by one parent’s personal 
needs above the group’s needs, which leaves the group feeling as if they are 
excluded.  
 
 
After reflecting on the first application of the PPILC, changes were made and 
implemented into Research Cycle 2. These changes and the reflections of the next 
cycle are discussed in the section below.  
 
6.3.1.2 RESEARCH CYCLE 2 – MAY-OCTOBER 2012 
Research Cycle 2 commenced in May 2012. Cycle 2 was initiated after the 
evaluation of the PPILC by the first group of participants. Cycle 2 took place before 
the feedback groups of Cycle 1 were conducted. Cycle 2 also included continued 
research of literature and adjustments made to the PPILC based on the reflections 
of Cycle 1.  
 
6.3.1.2.1 CONTINUED CYCLE ON REVISED IDEA/PROBLEM, ENGAGING 
ACTIVE REFLECTION. 
Although the research problem does not change, the following changes to the 
understanding of the problem were noted: Although parents signed up knowing that 
the study focused on LOC, their attention was set on parenting and improved 
parenting practices. Therefore, to guide and equip parents to enhance internal LOC 
in their children, one needs to assist parents in their understanding of LOC first. 
Therefore, as part of implementing the therapeutic model, parents need to be 
educated continuously regarding LOC and it’s relation to the parenting practices. 
Another aspect to the problem of implementing a therapeutic model is parent’s 
participation. Through continued literature research the lack in parent participation 
was considered. To increase parent participation certain changes would need to be 
made to reduce any hindrances to parent participation.  
! 116!
6.3.1.2.2 PLANNING ACTION  
Considering the reflections from the previous cycle of implementation, the following 
adjustments were made to the implementation of the PPILC for the second cycle of 
research: 
• Change of date and time – sessions were moved to a Saturday morning as 
opposed to a weeknight. Sessions were lengthened to include 2 sessions in one 
day. Therefore the length of the course was shortened to 4 weeks as opposed to 
8 weeks.  
• Childcare – The option of childcare was made available to parents. This was 
introduced so that both mothers and fathers could attend the course.  
• Education regarding LOC – at regular intervals throughout the PPILC LOC was 
discussed. At the end of each dimension of parenting, a summary was given of 
how the previous content and skills were related to LOC development. 
• From the self-awareness gained as a researcher, I remained aware of my own 
shortcomings and conscientiously aimed to adjust my technique as a facilitator. 
This included facilitating discussion between participants better, using less 
lecturing and ensuring the discussion was not dominated by one participant over 
the rest.  
 
6.3.1.2.3 TAKING ACTION  
The PPILC was again implemented with a group of participants. The 
abovementioned changes were implemented and carried out in this draft of the 
PPILC. Cycle 2 took place between May and October 2012. The participants that 
took part in Research Cycle 2 included four adult participants and four child 
participants. However, at the completion of the parenting programme one parent 
and one child discontinued their participation, therefore the results do not include 
these participants. Pseudonyms are used to protect the identity of the participants. 
Table 6.5 briefly summarises the participants of Research Cycle 2.  
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Table 6.5 Participants of Research Cycle 2 
 
 Family 1 Family 2 Family 3 Family 4 
Discontinued  
Marital 
status 
Married  
(Adopted parents) 
 
Married  
(Biological parents) 
Married  
(Biological parents) 
Life partners 
(Biological parents) 
Race 
 
RSA – parents 
white, child black 
 
RSA – White 
 
RSA - White 
 
RSA – White 
 
Family size 3 children – 2 
adult, 1 adopted 
2 children 2 children  1 child 
Participants Mother 
Youngest child – 
adopted 
Female – 9y 
Mother 
Older Child 
Female – 6y 
 Mother 
Older child  
Male – 9y 
 
Mother 
Child 
Male – 10y 
Attendance 
of sessions 
4 of 4 
Focus Group 
Final Group 
3 of 4 
Focus Group 
4 of 4 
Focus Group 
Final Group 
4 of 4 
 
Pseudonyms Mrs. Tew 
Tuli 
Mrs. Sil 
Jaz 
Mrs. Har 
Lee 
 
 
 
The following data was collected during the five months of Research Cycle 2. The 
data was collected through the evaluation form, the follow-up/focus groups and 
feedback from the child participants. The data below is a summary of the content 
gathered through the various data collection methods. 
 
• Participant’s Evaluation of Course 
Participants were requested to evaluate the course by completing the Evaluation 
Form after the final session of the parent programme. The results of this evaluation 
are found in Table 6.6. 
 
o Feedback from Participants 
Follow-up sessions were held two months and four months after the completion of 
the parent programme. A discussion was facilitated to allow the parents to describe 
key elements that stood out to them and the implementation of skills over the 
previous months. The discussion further enquired as to the changes parents had 
noticed in their children. Table 6.7 summarises the points discussed in these focus 
groups.
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Table 6.6 Participant’s Evaluation of Course – Cycle 2 
 Mrs. Har Mrs. Tew Mrs. Sil 
Positive 
responses 
to closed 
questions 
o Time:  
Well invested, sessions completed in time 
frame, day and time suitable, length of 
course good.  
o Culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable, information 
delivered in bite-size 
o Learning experience:  
Experiential learning, involved in learning 
process, learnt a lot, notes helpful, course 
interactive, facilitated learning 
o Outcomes:  
Needs met, received what expected,  
o Knowledge/Skills:  
Attitude and ideas changed, want to make 
changes, given tools to make changes,  
o Group experience: 
Challenging and encouraging, positive 
experience, good group size, able to relate 
to most of the others,  
o Recommend to others:  
Want to and equipped to share knowledge 
with others, would recommend course to 
others 
o Time:  
Well invested, sessions completed in time 
frame, day and time suitable. 
o Culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable, information 
delivered in bite-size 
o Learning experience:  
Experiential learning, involved in learning 
process, learnt a lot, notes helpful, course 
mostly interactive, facilitated learning 
o Outcomes:  
Needs met, received what expected, most 
outcomes met, 
o Knowledge/Skills:  
Attitude and ideas changed, want to make 
changes, given tools to make changes,  
o Group experience: 
Challenging and encouraging, positive 
experience, able to relate to others,  
o Recommend to others:  
Want to and equipped to share knowledge 
with others, would recommend course to 
others 
 
o Time:  
Mostly well invested, sessions completed in 
time frame, day and time mostly suitable, 
length of course good.  
o Mostly culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable, information 
delivered in manageable size 
o Learning experience:  
Experiential learning, involved in learning 
process, learnt quite a bit, notes helpful, 
course mostly interactive, facilitated some 
learning 
o Outcomes:  
Most needs met, received most of what 
expected, outcomes mostly met 
o Knowledge/Skills:  
want to make some changes, given some 
tools to make changes,  
o Group experience: 
Somewhat challenging and encouraging, 
mostly positive experience, good group 
size, able to relate to most of the others,  
o Recommend to others: would recommend 
course to others 
General 
Comments 
A must-do for any parent. Course could be 
more intensive and longer. 
Thank you 
• I am pleased to and consider myself 
fortunate for having been a part of this 
study. It was truly worthwhile, informative 
and life changing. Thanks  
• N/A 
 
Negative 
responses 
to closed 
questions 
o Outcomes partly met o Length of Course too short 
o Group somewhat small 
 
o Attitudes and ideas somewhat challenged  
o May/may not want to and somewhat 
equipped to share knowledge with others 
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 Mrs. Har Mrs. Tew Mrs. Sil 
Responses to 
open 
questions 
o Learnt from course: 
There is always room for improvement in 
parenting. To give children more 
choice/consequence opportunities. Have 
empathy with wrong choice. 
Personally challenged on implementing 
improvements and not falling into ‘old 
habits’ 
o Application:  
Aware of behaviour and try implement and 
choose opportunities where I can teach 
autonomy and enhance internal locus of 
control in my children. 
o Facilitator: 
Researched the subject thoroughly and put 
a lot of effort into presenting the information 
in an easy-to-understand way. Empathetic 
and encouraging. 
o Group: 
Participants were open to sharing 
o Content: 
Informative and interesting 
 
o Learnt from course: 
There is hope. Hope that my child will and 
can dig deep within herself to find that 
‘motivation’, that internal locus of control. 
For her to become steadily, more and more 
independent. 
Personally challenged in allowing child to 
take more responsibility and to 
communicate actions and consequences. 
o Application: Change tactics. Not to use 
emotion but (in a cool, calm, non-
negotiable voice) to verbalise, 
communicate properly what is required and 
what the consequences, short-term and/or 
long-term, will be. Show her and teach her 
how she will benefit. 
o Facilitator: 
Cool, calm, collected, good confident 
knowledge of this field, or area of study. 
Gave everyone a chance to have their say. 
o Group: 
Mismatched on an intellectual level. One 
young lady monopolized the meetings. Her 
discussions were repetitive and held the 
group back from moving forward and 
completing the sessions. 
o Content: 
Excellent. Certain aspects (example 
parenting styles) has only wet my appetite 
for more knowledge on the subject. 
Discipline styles – very informative and 
revealed a few errors that I make. 
o Learnt from course: 
N/A 
o Application:  
N/A 
o Facilitator: 
N/A  
o Group: 
N/A 
o Content: 
N/A 
Suggestions • To get as many parents to participate and 
learn skills to improve internal locus of 
control in themselves and their children. 
• Would love to have a workshop for 
teachers re. parenting styles and its effects 
on internal locus of control of child. Can 
educators help develop internal locus of 
control within child? 
• N/A 
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Table 6.7 Focus Group Feedback – Cycle 2 
 Mrs. Tew 
2-month and 4-month follow-up 
Mrs. Har 
2-month and 4-month follow-up 
Mrs. Sil 
2-month follow-up 
Parent 
Behaviours 
Allowed child to experience the reality of 
consequences instead of stepping in.  
Used to speak many times – now only once 
and then take her to go and complete task.  
More expressive – example: explain more to 
child why task needs doing. 
Help child understand father’s perspective and 
reaffirm her.  
Give her more responsibility and 
independence.  
Have made changes. 
Become more strict – was too relaxed. 
Verbalise consequences. 
Toughest thing  is to allow her to experience 
the consequence of her bad choices 
(studying) – point out connection and learn 
from it.  
Allowing her to cook, bake and make tea.  
Struggling to stick to guns regarding 
consequences.  
Take time to talk and listen to child. Take her 
opinion into account. 
Open emotionally to child. Model how she 
copes with things.  
Sometimes exhausted and don’t apply what 
was learnt/let things slide. No up for the 
challenge. Sometimes strong and easy to 
apply what was learnt.  
Father trying to instil responsibility in children 
– especially to have them own up to their 
mistakes. 
Instead of ordering kids to do things – see it 
as a joint effort – explain to the kids and work 
together to get task done.  
Adopting a more authoritative style- still 
struggling to find balance.  
Use tone of voice to indicate seriousness.  
Mom asks for others to help her, kids have 
more freedom to do things. Mom not 
expecting perfection and moaning less. 
Let go a bit more – don’t respond immediately 
to every beck and call. Allow kids more 
freedom to learn and explore – experience 
more.  
Not overly strict – relax a bit more.  
More flexible.  
Explain reasons behind chores – help them 
understand the benefit for future.  
Tries to allow them to experience 
consequence of their actions – not save them 
from it (example: lost toys when not tidied up)  
Chart to remind kids about chores is helping. 
 
Reacting differently to children’s disobedience 
– think first, calm, then react - working well. 
More controlled mom = better response from 
kids.  
Implemented chores for kids. 
Mom apologises for negative reaction. 
Forgives quickly – emotional responses 
positive.  
Find place to calm down – take control of 
emotional responses to children.  
Parent Social 
Relationships 
Little improvements in relationship with 
husband.  
More relaxed with husband – not expecting 
him to be as organised as me. He is also 
relaxed.  
Husband supportive – trying to find middle 
ground with all the changes occurring.  
Husband notices changes – asks if it’s 
something I learned in course. 
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 Mrs. Tew Mrs. Har Mrs. Sil 
Child 
Behaviour  
Now she responds when I start counting. 
More in touch with her emotions – able to 
recognise them and express them.  
Doing a lot more for self.  
Become more confident because mom has 
backed off a bit. 
Tuli trying to help friend understand decisions 
and consequences.  
Confession to wrongdoings – honesty.  
Self-image has developed. Doesn’t worry as 
much if some kids don’t want to play with her 
– she has a close group of friends. Realised 
it’s not her fault, but their choice.  
Mentoring friend to be better behaved and 
make good choices.  
School work suffering – not yet learned lesson 
from lack of studying. 
Happy emotionally. Expressing what is going 
on with her. 
Respond to reminders or to punishment – 
don’t do things on their own.  
Kids take chances if too lenient – trying to find 
balance.  
Seen improvement in school – explained the 
positive consequences of him working hard 
and doing well. He’s finding the positive of 
being on top of things, instead of the effort of 
trying to avoid the negative consequences. 
More responsibilities and help mom. 
Able to take more control over their time.  
Can’t see anything different – they’re generally 
good kids.  
Still need reminding about chores – but at 
least they do it.  
He’s out of his shell, more mature, not 
internalising emotion as much. 
Doing well at school. 
Child listens first time to mom’s instructions for 
chores  
Child can do certain things on her own. 
Modelling – child imitates mom’s response to 
little sister.  
Child apologises for negative behaviour.  
Parent-Child 
Relationship 
More lenient with her compared to biological 
kids. Don’t spend as much time with her 
studying as did with own kids.  
Have good conversations with her.  
Brought us closer. Talk and guide her to help 
her explain herself better.  
Family is closer – not perfect – but better than 
before.  
Able to talk through incidences and find 
underlying problems. 
Just in time – as she’s becoming a teenager, 
built up mom-daughter relationship – can 
guide her and have open relationship.  
Modelling – kids imitate mom – mom rushes 
kids, kids rush mom. Tension builds up.  
Everyone more involved. 
Talk in car on way home. Important to listen 
and hear about kids day. Shows you care.  
Negative 
Experiences 
Tough time lately – with work and husband.  
Taking longer than expected to implement and 
to see results. But taking baby steps.  
 Life has changed completely – both parents 
have new job, moved house, etc. Life is 
unsettled! Change in parental responsibilities 
– still trying to figure things out. Mom taking 
strain with all the changes.  
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 Mrs. Tew Mrs. Har Mrs. Sil 
Parent 
Attitudes 
Struggling to persevere – know it’s what’s 
needed, but don’t have the willpower to put 
aside feelings.  
Child responds to mom’s emotional responses 
– she’s emotionally soft and is easily hurt.  
Shared with husband – he’s set in his ways – 
not wanting to change anything.  
I need to talk more to my child. 
Parenting is an awesome responsibility. 
You are ‘on’ all the time – need ‘time outs’. 
Need to find other activities for child to do 
other than tv. 
Tired – have to do things alone – take easy 
way out or let her watch tv.  
Since course more aware of what is missing 
and how important husband’s role is as father.  
Modelling – catch self ding things and think ‘I 
don’t want her to be like this’ 
I used to baby her. Want them to grow up – 
but difficult to let go. 
Realise I need to model and reinforce what I 
want her to do. 
It’s necessary that kids feel that parents 
accept them.  
Things have sunk in – it’s working.  
Not going to give up –will stick to what I’ve 
learnt.  
Because adopted, been disillusioned. Thought 
she should be grateful, wanted to take her 
back so she could see where she comes from 
– but changed to realise she’s mine – my total 
responsibility (my child).  
 Recognise how I treat her is from my 
childhood – mom did everything. Need more 
time to change – but I am aware of it now.  
I need to know why I instil certain things – but 
she needs to know too. 
Learnt so much and know that it needs to be 
applied. Need to persevere.  
Father exposed to information by mom – it 
makes sense to him. Helpful to him as a dad. 
Put yourself in their shoes – no one likes to be 
told what to do all the time.  
As parents we need to recharge our batteries.  
Realised I’m very controlling and 
commanding. 
Awareness of self helps bring change – it’s in 
the back of my mind I know I just have to do it.  
More relaxed – was paranoid about everything 
– very controlling.  
Through us changing our kids change. 
If we can learn to be emotionally stable, they 
will come to us. They are afraid of our 
reactions. 
We expect them to tell us things – but we 
don’t tell them. It’s what we’re mirroring.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
(Mrs Tew) 
Realise there is an alignment against father – 
need to help her and go with her to tell father 
things, not keep it from him. 
Thought through info from every session – but 
difficult to implement considering all the life 
changes happening.  
Tend to freak-out when kids do wrong – try to 
react differently. 
Remember self at child’s age – lived in 
boarding school – able to do many things for 
self. Therefore not unreasonable to expect 
certain things from child. Just hard to let go. 
Difficult working with different age children.  
Have to work on behaviour/reaction to 
younger child. Modelling – older child copying 
her.  
Lots of rushing, fighting, shouting in mornings 
– not happy with it.  
Realised need different punishment for the 
different kids.  
Have made some changes – still have to 
make changes.  
Despite chaos – ideas pop up – oh I should 
change that.  
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o Feedback from Child Participants 
While completing the CNS-IE and PNS-IE, the children were asked whether they 
had noticed a difference in their parents and themselves from the time the parent 
started attending the parent programme, until the present (five month period). The 
following differences were expressed: 
• Jaz indicated that she had seen some differences. However, she could not 
communicate what she had experienced. 
• Lee indicated that he had noticed a difference. He too struggled to 
communicate what he had experienced. He expressed that the difference he 
saw was in what his mom ‘learnt and did’. 
• Tuli described her mom being nicer to her. Her mother spoilt her when her 
dad was away and they spent more time together. Their communication had 
increased and Tuli expressed that she could tell her mom what she wanted, 
especially with regards to her relationship with her dad. She had not noticed 
any negative changes. However, she had been sent to her room as 
punishment. Tuli had indicated that she herself was helpful to her mother 
while her mother was recovering from an operation.  
 
6.3.1.2.4 REFLECTING ON THE CONSEQUENCES 
After implementing the PPILC, conducting feedback sessions and collecting data, I 
could reflect on the consequences. As both facilitator and researcher, my 
observations are a part of the data collected to evaluate the effectiveness of the 
proposed therapeutic model to enhance internal LOC in children. Through analysis 
of the content drawn through the various data collection methods, I formed an 
opinion on the effectiveness of the PPILC as a parenting programme. My reflections 
on the course as a whole were determined through the comparison of parent’s 
responses in evaluation of course experience and a record of change described by 
parents and children. Self-awareness shown by the parents was found in the weekly 
discussions as well as the responses given in the focus groups. Outworking of the 
guidelines was expressed throughout the week-to-week discussions, focus groups 
and the parent questionnaires. Participation was noted through observation on a 
week-to-week basis. Facilitation is a reflection and concluding opinion of myself as a 
facilitator. The discussion of these reflections is found in Table 6.8. 
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Table 6.8 Reflections of Researcher – Cycle 2 
Area of reflection Discussion 
Evaluation of 
course as a whole 
• I felt that the course was successful in most aspects. Considering the 
parent’s feedback the course can be considered successful with 
regards to time, content, learning experience, outcomes, knowledge 
and skills development and group experience. Although described as 
culturally relevant, the course was attended by only one cultural 
demographic. 
• Areas that need to be considered for the following cycle include the 
length of the course, group size, meeting outcomes and equipping 
parents. 
• I felt that the course was too short, and that the sessions felt rushed. 
The first session of the day facilitated good discussion and openness. 
However the second session did not allow for the content to be 
described or discussed properly. Sections were left for parents to read 
through and consider at home, instead of with the group’s input. 
• Although participants were open with each other about their 
experiences and thoughts, the emotional connection between 
participants was less than in the previous group due to the short time 
together. 
 
Reflection and 
self-awareness of 
parents 
• Parents expressed self-awareness over the four weeks of the course. 
Mrs. Tew was the most open about her self-discoveries each week. 
She was able to relate content to her parenting experience, as well as 
her personal attributes and history. Mrs. Har shared less than the 
others, but was open to share. It seemed that she was satisfied with 
many aspects of her parenting, and this course served to confirm what 
she had already applied. However, there were certain aspects where 
she felt challenged. In such instances she shared openly. While Mrs. 
Sil shared openly about her experiences and moments of self-
awareness, she appeared to struggle to connect the discovery with 
practical application. She indicated that the lifestyle changes she and 
her family were experiencing at the present moment were interfering 
with her application of the content.  
• The practical exercises promoted personal reflection and awareness 
well. However, because of the limited time the exercises detracted 
from other discussion and teaching moments, or they did not bring 
about the desired result as they were rushed through.  
• Certain aspects were rushed over and left for the participants to 
ponder on at home. Although discussed as feedback from the 
previous week at the beginning of each discussion, the feedback was 
limited in these areas. 
 
Practical 
outworking of 
guidelines 
• As in the first group, parents were not told to do guidelines 1 to 9. 
However, the information regarding them and the practical outworking 
of the guidelines was intertwined into the content of the course. During 
the feedback when the guidelines were used to summarise what was 
learnt over the four weeks, parents were able to relate the guidelines 
to the sessions they attended.  
• I feel that the following guidelines needed further discussion and 
application – home environment, emotional development, parents’ 
roles, and development. I felt that the course lacked in assisting 
parents in understanding and implementing these areas properly. I felt 
that these areas were rushed over, as time was short.   
• I feel that the following guidelines were given the most focus – 
discipline and parenting style. 
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Area of reflection Discussion 
Participation • Participants took part in the group discussions willingly. The 
atmosphere between the participants was open, positive and 
encouraging.  
• Throughout the course one participant dominated the discussions. 
Although the discussions were kept to the topic at hand, there was 
little room for interaction as the participant ‘off-loaded’ her burdens 
regarding her parenting and marriage. Other participants gave their 
opinions and counsel to this parent, as opposed to me as facilitator 
taking up that role alone. 
• Each week all participants shared from their experience of parenting 
and the implementation of what was learned that week. Participation 
was good. 
• Attendance was good – three participants attended all four sessions, 
one participant attended only three of the four sessions.  
• At the end of the course one parent discontinued with the study.  
• Of the three remaining participants two attended both feedback 
sessions, while the third attended only one feedback session.  
• Spouses did not attend the sessions despite option of child-care being 
made available. 
 
Facilitation • Facilitation of discussion was good. Participants were encouraged to 
give their opinions on each other’s situations and compare their 
experiences with each other’s. Opinions on the course content were 
also welcomed. Reflection on one’s personal circumstances and 
underlying reasons for certain parenting behaviours were discovered.  
• Content delivery was sometimes limited due to long discussions and 
limited time did not allow for both in their fullness. 
• Once again one participant dominated the discussion. As a facilitator I 
felt I managed this better – however, participants were frustrated with 
the woman in question.  
• Interaction between participants was good – participants helped each 
other discover truths and apply what was taught during discussions.   
• A balance needs to be found between facilitation and content delivery, 
to successfully promote awareness, learning and application of skills.  
 
 
After reflecting on the second application of the PPILC, changes were made and 
implemented into Research Cycle 3. The discussion of these changes and the 
reflections of the next cycle follow below. 
 
6.3.1.3 RESEARCH CYCLE 3 – JULY 2012-JANUARY 2013 
Research Cycle 3 commenced in July 2012. Cycle 3 was initiated after the 
evaluation of the PPILC by the second group of participants. Research Cycle 1 and 
2 were still in progress as feedback sessions were still to be held. Cycle 3 also 
included continued research of literature and adjustments made to the PPILC based 
on the reflections of Cycle 2.  
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6.3.1.3.1 CONTINUED CYCLE ON REVISED IDEA/PROBLEM, ENGAGING 
ACTIVE REFLECTION. 
Understanding the problem with more in-depth knowledge allows for comprehensive 
investigation. Literature played a significant role in further understanding the 
application of parent guidance and the use of the social learning theory in 
implementing a therapeutic model. With one final research cycle ahead the 
strengths and weaknesses of practically applying a therapeutic model were kept in 
mind to enhance effectiveness of application of parenting behaviours and attitudes 
and enhancement of internal LOC in children.  
 
6.3.1.3.2 PLANNING ACTION  
From the reflections and knowledge gained in Research Cycle 2, the following 
adjustments were made to the implementation of the PPILC.  
• Sessions were returned to a weeknight over an eight-week period. The first 
group displayed better interaction and emotional connection compared to the 
second group who only met over a four-week period. Although eight weeks is 
a long period of commitment, it allows time for application of what is learnt to 
take place.  
• Child-care was once again made available to allow both parents the 
opportunity to attend the course. 
• New practical exercises were added to better illustrate teaching points and 
allow for reflection and internalisation of what was learnt.  
• My own facilitation skills were monitored again throughout the sessions to 
ensure that therapeutic, yet productive discussion took place. Lecturing and 
discussion were well balanced ensuring that neither was over or under 
utilized to the detriment of the effectiveness of the group dynamics. It is in the 
group interaction that social learning takes place and therefore must be 
central to the learning process. 
 
6.3.1.3.3 TAKING ACTION  
The PPILC was again implemented with a group of participants. The 
abovementioned changes were implemented and carried out in this draft of the 
PPILC. Cycle 3 took place between July 2012 and January 2013. The participants 
that took part in Research Cycle 3 included four adult participants and four child 
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participants. Pseudonyms are used to protect the identity of the participants. Table 
6.9 briefly summarises the participants of Research Cycle 3.  
 
Table 6.9 Participants of Research Cycle 3 
 Family 1 Family 2 Family 3 
Marital 
status 
Single 
(Biological parent) 
 
Widower 
(Biological parent) 
Married  
(Adopted parents) 
Race 
 
RSA – white 
 
RSA – Black 
 
RSA – White (Parents) 
Black (Children) 
 
Family size 1 child 1 child 2 children - Adopted 
Participants Mother 
Child  
Male – 6y 
Father 
Child 
Male – 6y 
 Mother & Father 
Both children 
Male – 9y 
Male – 8y 
Attendance 
of sessions 
7 of 8 
 
Focus group 
6 of 8 
 
7 of 8 (Mother) 
6 of 8 (Father) 
Focus group 
Pseudonyms Ms. Jef 
Nate 
Mr. Sed 
Sihle 
Mr. & Mrs. Bar 
Tabs 
Cris 
 
The following data was collected during the six months of Research Cycle 3. The 
data was collected through the evaluation form, the researcher’s reflections, the 
follow-up/focus groups and feedback from the child participants. The data below is a 
summary of the content gathered through the various data collection methods. 
 
• Participant’s Evaluation of Course 
Participants were requested to evaluate the course by completing the Evaluation 
Form after the final session of the parent programme. The results of this evaluation 
are found in Table 6.10. 
 
• Feedback from Participants 
Follow-up sessions were held two months after the completion of the parent 
programme. Because of a lack of availability of the parents, the four-month follow-
up was not held. A discussion was facilitated to allow the parents to describe key 
elements that stood out to them and the implementation of skills over the previous 
months. The discussion further enquired as to the changes parents had noticed in 
their children. Table 6.11 summarises the points discussed in these focus groups. 
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Table 6.10 Participant’s Evaluation of Course – Cycle 3 
 Mrs. Bar Mr. Bar Mr. Sed Ms. Jef 
Positive 
responses 
to closed 
questions 
o Time:  
Well invested, sessions 
completed in time frame, day 
and time suitable, length of 
course good. 
o Culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable, 
information delivered in 
manageable amounts 
o Learning experience:  
Experiential learning, involved in 
learning process, learnt a lot, 
notes helpful, course interactive, 
facilitated learning 
o Outcomes:  
Needs met, received what 
expected, outcomes met, 
o Knowledge/Skills:  
Attitude and ideas changed, 
want to make changes, given 
tools to make changes,  
o Group experience: 
Challenging and encouraging, 
positive experience, good group 
size, relate to others,  
o Recommend to others:  
Want to and equipped to share 
knowledge with others, would 
recommend course to others 
 
o Time:  
Well invested, length of course 
good. 
o Culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable, 
information delivered in 
manageable amounts 
o Learning experience:  
Experiential learning, involved in 
learning process, learnt a lot, 
notes helpful, course interactive, 
facilitated learning 
o Outcomes:  
Most needs met, received what 
expected, outcomes met, 
o Knowledge/Skills:  
Attitude and ideas changed, 
want to make changes, given 
tools to make changes,  
o Group experience: 
Challenging and encouraging, 
positive experience, good group 
size, mostly able to relate to 
others,  
o Recommend to others:  
Want to and equipped to share 
knowledge with others, would 
recommend course to others 
 
o Time:  
Well invested, sessions 
completed in time frame, day 
and time suitable, length of 
course good. 
o Culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable, 
information delivered in 
manageable amounts 
o Learning experience:  
Experiential learning, involved in 
learning process, learnt a lot, 
notes helpful, course interactive, 
facilitated learning 
o Outcomes:  
Needs met, received what 
expected, outcomes met, 
o Knowledge/Skills:  
Attitude and ideas changed, 
want to make changes, given 
tools to make changes,  
o Group experience: 
Challenging and encouraging, 
positive experience, good group 
size, relate to others,  
o Recommend to others: Want to 
and equipped to share 
knowledge with others, would 
recommend course to others 
o Time:  
Well invested, sessions 
completed in time frame usually, 
day and time somewhat 
suitable, length of course good.  
o Culturally relevant 
o Content:  
Interesting, well researched, 
understandable, applicable, 
bite-size 
o Learning experience:  
Experiential learning, involved in 
learning process, learnt a lot, 
notes helpful, course interactive, 
facilitated learning 
o Outcomes:  
Received what expected, 
outcomes met, 
o Knowledge/Skills:  
Attitude and ideas changed, 
want to make changes, given 
tools to make changes - mostly  
o Group experience: 
Mostly challenging and 
encouraging, mostly a positive 
experience, good group size, 
relate to others,  
o Recommend to others:  
Want to and equipped to share 
knowledge with others, would 
recommend course to others 
 
Suggestions • Role-play in handling difficult 
situations. 
 
• To keep going and to trust my 
judgement. I now have a better 
understanding. 
• Please invite me and my partner 
if you have future sessions. 
• N/A 
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 Mrs. Bar Mr. Bar Mr. Sed Ms. Jef 
Negative 
responses 
to closed 
questions 
 
 o Sessions went overtime 
o Day and time inconvenient 
 
 
 o Some needs met, other’s not 
Responses 
to open 
questions 
o Learnt from course: 
Consistency. Was encouraged 
that we were not doing too bad. 
Also parenting style on the right 
track with having neglected 
some. 
Personally challenged on 
consistency. 
o Application:  
Stick to discipline as 
communicated to children, yet 
with understanding and love. 
o Facilitator: 
Excellent 
o Group: 
A bit small, but good as there 
was a lot of openness and 
honesty. 
o Content: 
Informative 
 
o Learnt from course: 
The parenting style I am using 
seems to be the best, but there 
are areas where I can improve. 
Personally challenged in 
keeping my decisions and 
consequences constant, and not 
change them. 
o Application: If I decide that there 
is the consequence for a bad 
decision then I must keep by my 
decision and not let it slide. 
o Facilitator: 
Was very good, the subject 
material concise and clear. 
o Group: 
Was good, had very interesting 
conversations. 
o Content: 
Was very good and clear, I 
learned a lot. 
o Learnt from course: 
There are tools to develop a 
working parent/child relationship 
that will develop my child. 
Personally challenged in 
discipline. Application:  
Would there be more sessions? 
My fiancé would benefit from 
this course as we are planning 
to merge our two families. 
o Facilitator: 
Brilliant work! Very 
knowledgeable about the 
subject. 
o Group: 
Brilliant 
o Content: 
Well structured. Enabled one to 
follow through. Informative. I 
learnt a lot of new things on 
parenting. 
o Learnt from course: 
I’m not a bad mom! I’m doing 
quite ok! I learnt how important 
discipline is, and I learned 
(realised) I’m teaching values 
that will guide him through his 
life. Personally challenged in 
discipline and being consistent 
and building independence. 
o Application:  
Give my son more appropriate 
tasks to build independence. Be 
consistent with appropriate 
discipline. 
o Facilitator: 
Is warm and creates a 
comfortable atmosphere to learn 
in. 
o Group: 
Shared experiences I could 
relate to and learn from. 
o Content: 
Was very good information and 
made me think about parenting 
in a critical way. 
General 
Comments 
• Was encouraged as a parent – 
and can already see changes 
within myself and my children as 
their internal locus of control 
develops. Thanks 
 
• Thank you for a great course. I 
really recommend that all 
parents should attend this 
course.  
• Please keep us informed of any 
new developments. 
 
• N/A 
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Table 6.11 Focus Group Feedback – Cycle 3 
 Mrs. Bar 
2-month follow-up 
Mr. Bar 
2-month follow-up 
Ms. Jef 
2-month follow-up 
Mr. Sed 
Follow-up session 
not attended. 
Parent 
Attitudes 
Kids learn from us. We need to be the 
change. Their responses are like ours.  
Don’t want to be the parents my 
parents were. It’s freeing! 
Don’t have to react to kids reactions – 
creates more out of control reactions.  
Parents are the plumb line – point 
children back to where they should be.  
Protection is not a problem, but 
overprotection is.  
Nice to be part of something and to 
hear what other parents go through 
too. Not alone in things. 
Forget sometimes that they are just 
kids.  
They are insightful, and we sometimes 
do not think they understand, but they 
do.    
Can’t expect something of them, but 
you do the opposite.  
Realise kids don’t yet have 
responsibility  - consistency helps them 
see what consequence goes for what 
behaviour.  
Not about luck in having good kids, it’s 
our parenting. Parents produce good 
kids. We are their examples. Even if 
they learn from friends or teachers, we 
guide them back.  
Teach with parenting style. 
Need to actively participate with kids. 
I am conscious about certain things 
now – and try to improve them. 
I change so that the kids can learn 
from my example.  
Want him to be competent.  
Realised I need to model 
assertiveness. I can’t just tell him – I 
need to practice it myself.  
Very affectionate – but lax on 
discipline. Don’t want to be permissive 
– realise consequence of it.  
I need to model what I want him to be. 
Can’t tell him to do one thing, and I do 
another – he watches and sees 
everything. 
I’ve become aware of who I am.  
Realised I’m not doing badly as a 
mom. I am not the only one who 
struggles with certain things.  
Can’t be a perfect parent, but you can 
do your best. 
Sheltered him for a time, but realised I 
can’t. I need to let him experience 
things and learn skills for himself. Can 
support him through difficult times, but 
not shelter him from it.  
Parents who are open to learn do 
learn. Course has been meaningful. 
 
 
Parent-Child 
Relationship 
____ ____ ____  
Parent Social 
Relationships 
____ ____ ____  
Negative 
Experiences 
 
 
____ 
 
____ 
Unsure regarding his wellbeing – his 
grandmother is ill and it has been 
difficult for him this year. 
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 Mrs. Bar Mr. Bar Ms. Jef Mr. Sed 
Parent 
Behaviours 
Not sure what we’ve changed 
specifically. The whole package of 
what was learned has helped. 
Setting firmer boundaries – some 
flexibility.  
Controlling reactions to kids better – 
child was quite shocked at response. 
Stick with consequences. Consistency 
difficult.  
Don’t need to get angry in response to 
misbehaviour – he can see 
consequences and we can see 
difference in being consistent.  
Trust kids to do things – but not yet 
ready for certain freedoms. Don’t trust 
other people. Explained this to 
children. 
Trying to be stricter – not been very 
strict.  
Not allowing his whining. 
Time is a problem – allowing him to 
take part in everyday tasks (teach 
skills and spend quality time together.)  
Giving him more tasks. 
Affectionate towards him. More 
discipline and structure. 
Model honesty to own mom – expect 
honesty from him.  
Not overreact to situations. But 
structured discipline and explanation to 
help him learn from misbehaviour.  
More focussed attention on him. 
Not withdrawing from him as before. 
Don’t feel as guilty as before.  
 
Child 
Behaviour  
One is behaving better than the other. 
Younger brother coaching older on 
how to handle things better.  
Older child selectively listens and has 
a negative attitude towards correction.  
Younger child has improved in his 
moods and attitude – still has a short 
fuse, but he snaps out of it quickly and 
apologises for his behaviour/attitude.  
Internal control has kicked in. 
Younger tells parents when they act 
wrong and to apologise (arguments 
between parents)  
Brother using what he learns from 
parents’ enforcing of boundaries, and 
is trying to influence brother. 
Older child improved in academics. 
Older child has shown growth – 
younger child has grown more.  
 
Younger child snaps out of bad mood 
faster than before. Also apologises 
after.  
Older child – struggling a bit – takes 
everything literally - spiteful in his 
responses.  
Shows concern for older brother – 
however, still self-serving.  
Improvement in both children – more 
obvious in younger child. 
(Background of older child taken into 
account can explain why he still 
behaves in certain ways.) 
 
 
 
(Mrs Bar) 
Older child passive aggressive – his 
way of controlling things in light of his 
history. 
He’s doing more things for himself.  
He listens to instructions.  
Able to understand link between 
sickness and stress of family friend. 
Listening and aware of things around 
him – good insight.  
More assertive – not allowing friend to 
manipulate him or push him around. 
Enjoying friendship more.  
Generally obedient child. 
Better concentration. 
Confident in abilities and self – ‘I have 
a clever brain’.  
Assertiveness has grown – ‘No one is 
going to treat me bad’.  
More responsibility – picks up own 
clothes, makes porridge, etc 
Not fighting with him to carry out tasks 
in the mornings. 
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• Feedback from Child Participants 
While completing the CNS-IE and PNS-IE, the children were asked whether they 
had noticed a difference in their parents and themselves from the time the parent 
started attending the parent programme, until the present (six month period). The 
following observations were expressed by the child participants: 
• Tabs indicated that his father did not shout as much since attending the course. 
Instead of coming into their bedroom and shouting instructions, he would ask 
them to complete the assigned task. Tabs indicated that he had noticed no 
changes in his mother. Tabs noticed that he and his brother were playing better 
together and having more fun. He also indicated more fun times with his parents. 
• Cris indicated that his father did not shout as much since attending the parenting 
course. He also indicated that his father had allowed him to bake on his own. 
Cris further indicated that his mother had been a much better mom. She would 
surprise them, take them on outings and reward them with days at the beach, 
skating and sliding on the super-tube. Cris had noticed that he was not getting 
as angry as he was in the past. He also indicated that he and his brother were 
kinder to each other and would play together more. They were also sharing with 
each other.  
• Nate indicated no differences with his mother – she was the same as before. He 
did indicate that he was able to do things for himself more. He was also proud of 
the fact that he was in a new school – as he had started Grade 1. 
• Sihle indicated that his father let him read more and that he knew more things 
before going to school. He was very proud of this new knowledge. He also 
indicated that his father let him watch television after he had completed his 
reading. He had not noticed anything different in himself.  
 
6.3.1.3.4 REFLECTING ON THE CONSEQUENCES 
After implementing the PPILC, conducting feedback sessions and collecting data, I 
could reflect of the consequences. As both facilitator and researcher, my 
observations are a part of the data collected to evaluate the effectiveness of the 
proposed therapeutic model to enhance internal LOC in children. Through analysis 
of the content drawn through the various data collection methods, I formed an 
opinion on the effectiveness of the PPILC as a parenting programme. My reflections 
on the course as a whole were determined through the comparison of parent’s 
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responses in evaluation of course experience and a record of change described by 
parents and children. Self-awareness shown by the parents was found in the weekly 
discussions as well as the responses given in the focus groups. Outworking of the 
guidelines was expressed throughout the week-to-week discussions, focus groups 
and the parent questionnaires. Participation was noted through observation on a 
week-to-week basis. Facilitation is a reflection and concluding opinion of myself as a 
facilitator.  The discussion of these reflections is found in Table 6.12. 
 
Table 6.12 Reflections of Researcher – Cycle 3 
Area of reflection Discussion 
Evaluation of 
course as a whole 
• I felt that the course was successful in most aspects. Considering the 
parents’ feedback the course can be considered successful with 
regards to time, content, learning experience, outcomes, knowledge 
and skills development and group experience. 
• Day and time is still considered inconvenient. A participant felt that 
some needs were met while others were not. 
• I felt that this group was the best of the three. Parents were open and 
shared experiences from the first session. However, with the focus 
being on discussion more so than lecturing, the group dynamic 
reached levels of openness and honesty that the other groups did not.  
• I felt that the participants were able to grasp the concept of locus of 
control well, and they were able to implement and practice parenting 
skills keeping the main goal in mind – enhanced internality.  
 
Reflection and 
self-awareness of 
parents 
• Parents were able to reflect on their own parenting and came to levels 
of self-awareness easily. Because of the openness and honesty of the 
group, they were able to learn from each other and recognise similar 
experiences within one another’s contexts. Parents shared from their 
early histories as well as their recent histories concerning personal 
thought processes and beliefs, as well as patterns of behaviours and 
the underlying roots of such patterns. Parents felt at ease to disagree 
and add comment where ideas and philosophies differed, but were 
also open to hear and consider the alternative views. Parents also felt 
at ease to challenge certain ideas presented by myself, leading to 
increased awareness on my part.  
• The practical exercises promoted personal reflection and awareness 
well.  
• Parents took home what was learnt the previous week and worked to 
implement and practice what was discussed. They were open to share 
their experiences – both positive and negative, successful and 
unsuccessful. 
Practical 
outworking of 
guidelines 
• Parents were able to relate to the guidelines when they were 
presented as such in the feedback session. Parents had been 
applying these guidelines from what was learnt in the sessions in 
various degrees of success and shared on them as we discussed 
each guideline.  
• I feel that the guidelines were presented well and that each had 
enough focus. Parents were able to apply them and practiced each 
one of them to the best of their ability. While some seemed easier to 
apply than others, this differed for each parent. Overall, I think that the 
guidelines were well balanced this time around.  
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Area of reflection Discussion 
Participation • Participants took part in the group discussions willingly. The 
atmosphere between the participants was open, positive and 
encouraging. Honesty and respect were evident throughout. 
• Each week all participants shared from their experience of parenting 
and the implementation of what was learned that week. Participation 
was good. 
• Attendance was good – two participants attended seven of the eight 
sessions, and two attended six of the eight sessions.  
• No participants discontinued participation.  
• Three parents attended the two-month follow-up session. The parents 
were unable to attend the final follow-up, and was therefore cancelled.  
• While two parents were single parents and attended alone, the other 
two parents were married and both mother and father attended. The 
single parents made child-care arrangements themselves, while the 
married couple used the child-care made available.  
Facilitation • Facilitation of discussion was good. Participants were encouraged to 
give their opinions on each other’s situations and compare their 
experiences with each other’s experiences. Opinions on the course 
content were also welcomed. Reflection on one’s personal 
circumstances and underlying reasons for certain parenting 
behaviours were discovered.  
• Content delivery and group discussion were well balanced and 
allowed for learning, self-awareness and application to take place 
effectively.  
• Interaction between participants was good – participants helped each 
other discover truths and apply what was taught during discussions. 
Participants challenged each other respectfully, and challenged 
themselves openly.    
 
Research Cycle 3 marks the end of the evaluation process. The evaluation of the 
PPILC spanned the three cycles of research and took into consideration both 
participants’ and researchers’ views on the quality, value and effectiveness (Powell 
& Cassidy: 2007) of the PPILC. Evaluation plays a role in planning, improving and 
justifying the use of a programme and judges the plan, operations and outcomes 
(Powell & Cassidy: 2007, Smith: 1990). A summary of the evaluation of the PPILC 
from the data collected is discussed below.  
 
6.4 SUMMARY OF THE EVALUATION OF THE PPILC  
 
The PPILC was established as a proposed therapeutic model to enhance internal 
LOC in children. Based on the evaluation of the course by both parents and myself 
as the facilitator and researcher, and through the analysis of the content drawn 
through the multiple collection techniques, the findings summarised in Table 6.13 
are concerned with the effectiveness of the PPILC as a parent programme. Also 
included in the summary are reflections regarding implementation for practice. 
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Table 6.13 Summary of the Evaluation of the PPILC 
 Plan 
Need for, design of and appropriateness 
of programme, achievement of results 
(Chapter 4, Chapter 6) 
 
Operations 
Implementation and practical problems 
(Chapter 6) 
Outcomes 
Impact and goals achieved (Addendum B) 
Positive 
Aspects 
• Time well invested 
• Culturally relevant – for white and black 
families 
• Content interesting and applicable 
• Learning was facilitated 
• Needs and expectations of participants 
met 
• Group experience positive, challenging 
and encouraging. 
• Parents would recommend course to 
others.  
• Spouses learned from those attending 
course. 
 
• Time frame respected 
• Content well researched and 
understandable 
• Learning experience experiential and 
interactive 
• Positive experience with regards to 
facilitator 
• Well organised and well executed. 
• Outcomes achieved from participants’ views 
• Knowledge and skills developed 
• Attitudes and ideas challenged 
• Parents want to make changes 
• Parents have knowledge and skills to share with 
other parents 
• Application of certain aspects took place for each 
participant. Each participant differed in what they 
focussed on applying.  
• Parents grew in  
o Confidence  
o Self-efficacy 
o Self-awareness 
o Positive outlook on parenting 
o Perseverance 
o Emotional intelligence  
o Flexibility 
o Personal relationships 
o Understanding of parental responsibility 
• Parents learnt (vision) 
o To encourage child towards internal control 
o Challenged to implement changes 
o Recognise patterns and keep implementing 
what was learnt 
• Parents learnt (long-term goals) 
o Parenting is lifelong, and lifelong learning is 
needed 
o Parenting focuses on the future of the child 
o Discipline is lifelong learning 
o Understand and meet social and emotional 
needs of child 
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o To encourage child towards independence and 
motivation (fulfil potential) 
• Parents learnt to (intermediate goals) 
o Encourage responsibility 
o Discipline appropriately 
o Be consistent 
o Adopt an authoritative style 
o Create effective relationships with child 
o Model what children should learn 
o Create a positive and balanced home 
environment 
o Develop child’s emotional intelligence 
• Children recognised 
o Parent behaviour different 
o Parent allowed choice 
o Parent disciple more consistent 
o Relationship with parent improved – 
communication, harmony, friendlier, quality 
time, cooperation 
o Child more obedient 
o Child able to manage emotions better 
 
Negative 
Aspects 
• One parent felt needs were only 
partially met. 
• One parent indicated only partial 
willingness to recommend course to 
others 
 
• Day and time inconvenient for some 
• Length of course too short for some, 
especially over 4 weeks. 
• Group size too small 
• Attended by mothers alone, more than 
fathers or both parents. 
• Group dynamic hindered by individuals 
in first two cycles. 
• Follow-up sessions, especially 
secondary follow-up sessions, were 
poorly attended. 
 
• Two parents felt ideas and attitudes only 
somewhat challenged.  
• One parent felt partially equipped to share 
information with others 
• Overwhelming at first 
• Children confused by changes at first 
• Struggle to find balance between extremes 
• Struggle to persevere 
• Difficult to parent ‘alone’ – other parent not willing 
to change. 
• Difficult to implement in midst of major life and role 
changes within family. 
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 Plan 
Need for, design of and appropriateness 
of programme, achievement of results 
(Chapter 4, Chapter 6) 
 
Operations 
Implementation and practical problems 
(Chapter 6) 
Outcomes 
Impact and goals achieved (Addendum B) 
Changes for 
Practice 
• Need for learning of this nature to take 
place earlier in parenting experience. 
• Need for parent support groups 
• Need for more parents to learn internal 
control for themselves, and to teach 
their children 
• Make course available at various times 
and days. 
• Consider 8-12 weeks for course 
• Group dynamics need to be monitored 
to ensure a positive experience.  
• Group size should be between 8-12 
participants. 
• Course for other adults who ‘parent’ 
children, such as teachers. 
• Continued personal development as 
facilitator. 
• More clear and effective advertising is 
needed to convey aims and benefit of 
course, and to encourage both parents 
to attend.  
• Child-care options assist in allowing 
parents to attend.  
• Although follow-up sessions were 
valuable, secondary follow-up sessions 
may not be necessary.  
• Focus on area of development more clearly to 
allow for understanding and implementation for 
children’s overall mastery and wellbeing. 
• Parents tend to focus on parental control over 
parental care – more focus on this area and 
related guidelines is necessary. 
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From Table 6.13 one can identify the positive and negative aspects of the PPILC. 
From the feedback and reflections of the participants and myself, I consider the 
PPILC to be a programme that meets a standard of quality, value and effectiveness. 
This standard is met with regards to equipping parents to make adjustments in 
behaviour and attitude, to affect the parent-child relationship, in order to enhance 
the internal locus of control in primary school children. The abovementioned 
recommendations for implementation in practice need to be taken into account to 
further enhance the effectiveness of the PPILC. Although the PPILC receives a 
positive evaluation, the research component of this study which questions the 
PPILC’s effectiveness, is still unanswered.  
 
 
6.5 CONCLUSION 
 
This chapter evaluated the PPILC as a proposed therapeutic model for parents to 
enhance internal locus of control in primary school children. Data was collected 
through questionnaires, focus groups and observation. The results indicate that the 
participants that attended the course considered the PPILC valuable. The PPILC 
also brought about change in parents’ attitudes and behaviours and positively 
affected the parent-child relationships. In the chapter that follows, the question of 
the effectiveness of the PPILC to equip parents to enhance internal LOC in children 
will be answered. From here one can establish whether the PPILC is a valid 
therapeutic model in this regard. 
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CHAPTER 7 
FINDINGS AND INTERPRETATION OF RESULTS: 
EFFECTIVENESS OF THE PPILC 
 
7.1 INTRODUCTION 
 
Chapter 6 began the discussion of the results of the empirical study. Action 
research was used as a research design as it aims to bring about change in 
practice. The data collected in the previous chapter followed a cyclic pattern of 
inquiry. Through active reflection the results of the data revealed that the PPILC 
was a successful parenting programme. The discussion of the results also lead to 
identifying changes that need to be made in practice to further enhance the success 
in presenting the PPILC as a parent intervention tool. In this chapter, the question 
that needs to be answered is whether the PPILC is an effective therapeutic tool in 
equipping parents in enhancing internal locus of control (LOC) in primary school 
children. 
 
 
7.2 RESULTS OF EMPIRICAL STUDY 
 
As described in the previous chapter, the empirical study set out to scrutinize the 
effectiveness of the proposed therapeutic model. Literature played a significant role 
in the design of the proposed therapeutic model. Based on an action research 
design, the empirical study followed a cyclic procedure of execution and 
assessment. In the end, effectiveness of the suggested model is of concern. This 
will either acknowledge or question the validity of the proposed model as a 
therapeutic means to enhance internal control in children in the realm of 
psychological practice. Although the entire process of empirical study should be 
taken into account as to the effectiveness of the therapeutic model, this chapter 
focuses specifically on the pre- and post- intervention data collected. 
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7.3 ANALYSIS OF DATA 
 
Multiple data collection techniques were used to determine the effectiveness of the 
therapeutic model in enhancing internal LOC in primary school children. The data 
and results of the previous chapter are taken into account in this discussion. 
However, the techniques that hold particular interest in this chapter include the use 
of questionnaires completed by the parents, questionnaires completed by external 
observers and the locus of control questionnaires completed by the children. Below 
follows a compilation of this data and the interpretation of the results. 
 
7.3.1 EFFECTIVENESS OF THE PPILC 
 
The research question asks ‘What therapeutic model can be established in order to 
guide parents towards enhancing internal locus of control in primary school 
children?’ The PPILC was proposed as a therapeutic model to guide and equip 
parents in enhancing internal LOC in their children. The PPILC received positive 
feedback, as a parenting programme in it’s own right. However, the question of 
effectiveness in enhancing internal LOC in children is still to be answered. As I 
illustrate in bold in Figure 7.1, the data collected will be discussed in 3 parts to 
determine the result of the PPILC in enhancing internal LOC in children: 
1. Changes in parental attitude, behaviour and parent child-relationship. Here 
the implementation of the 9 guidelines by the parents is of concern.  
2. Children’s behavioural changes as observed by external observers. 
3. Changes in LOC scores, as determined by the LOC scales. 
The findings comparing the enhancement of locus of control will be introduced and 
discussed. The data examines the effectiveness of the therapeutic model in 
enhancing internal LOC as seen in the attitude and behavioural changes of the adult 
participants, and the behaviours and locus of control scores of the child participants. 
From this data, the effectiveness of the proposed therapeutic model will be 
summarised.  
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Figure 7.1  
Assessing the Effectiveness of the PPILC 
 
 
 
 
 
 
 
 
 
 
 
 
 
7.3.1.1 DATA COMPARING PARENT ATTITUDES, BEHAVIOURS AND PARENT-
CHILD RELATIONSHIP BEFORE AND AFTER INTERVENTION 
Data was collected before and after the implementation of the PPILC to compare 
changes in parents to determine the effectiveness of the PPILC. Data was collected 
using the Parent Self-Assessment Questionnaire (PSAQ), as well feedback from the 
follow-up sessions. The feedback from the follow-up sessions was already 
described in Chapter 6 and will be taken into consideration when interpreting the 
results of the data. Parents were requested to complete the PSAQ before the parent 
course began and again after six months. The tables below summarise the 
responses from the PSAQ completed by the adult participants. The interpretation 
and scoring of the PSAQ is described as part of the development of the 
questionnaire in Chapter 5. The analysis of the content of the PSAQ, focus groups 
and children’s feedback provides insight into the changes in parents’ behaviours. 
One parent failed to complete and return the questionnaire after the completion of 
the course, and it has therefore been excluded. 
 
From the tables below one can see the changes each parent was able to implement 
from before taking part in this study compared to completion of the study. A 
summary of the changes implemented by the parents according to the PSAQ, 
feedback from the child and the focus groups is found in Table 7.11. 
 
Therapeutic Model 
 
Child Participant 
 
Parent-Participant 
Application into 
parenting role 
Application into  
parent-child relationship 
Evaluation of 
effectiveness by 
parents 
Evaluation of effectiveness 
observed in  
2. Child’s behaviour and  
3. Locus of control score 
Evaluation of effectiveness observed in 
1.  Parent-child relationship 
!
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Table 7.1 PSAQ – Mrs Rad 
Parenting 
Element 
Comments 
(March 2012) 
Comments 
(September 2012) 
Parent 
Role/Rating 
Provide warmth and love 
Provide education 
Teach values (respect, morals, religion and discipline) 
Rating: 7/10 
Provide safe and warm environment.  
Love and take care of children. 
Ensure they grow up to be disciplined, confident and respectful 
adults. 
Teach them to differentiate between right and wrong.  
Give them the best education. 
Rating: 8/10 
Other Parent 
Role/Rating 
Provide warmth and love 
Teach values and discipline 
Spend time with children 
Teach them ‘manly’ skills 
Help with homework (education) 
Rating: 6/10 
Love 
Safety 
Discipline 
Children are not able to confide in him. 
Rating: 6/10 
Consistency in 
behaviours 
No response – discipline present 
Response to parent requests varies 
Consequences – privileges, shouting (at times silent treatment, 
physical punishment) 
Consequences change with mood 
Praise over reward 
Child both ill-mannered & behaved at times 
View of discipline as necessary, but at times cruel 
Discipline present – sometimes punishment 
Response to parent requests varies 
Consequences – privileges, (at times shouting, time-out, physical 
punishment) 
Consequences don’t change with mood 
Praise and reward used 
Child well behaved 
View of discipline as necessary 
Values Love, Integrity, family first, respect, honesty, apologise and forgive, 
good manners, not interrupt adults, share. 
Outworked through expression of love and forcing child to apologise. 
Encourage values by: Lead by example, remind how they are 
supposed to be, tell them to be like Christ. 
Love, trust, integrity, family, respect – for self and others, peace, 
happiness, accountability. 
Outworked through showing affection, expressing feeling, quality 
time together. 
Encourage values by: Lead by example and talking to them 
Nurturance Provide both physical and emotional needs – safety, education, 
values. Spend time, open relationship. 
Anger – respond to anger with anger, or non-response.  
Sad – express reason, try cheer up.  
Good news - Show excitement and congratulate  
Help with problems. 
Mother is primary person for nurturance. 
Provide education, warm and safe environment to grow in, health 
and discipline, shelter, safety, food, time, clothes, love.  
Anger – Tell them to calm down first, and explain what’s wrong. 
Sometimes I intervene between siblings. 
Sad – comfort them, ask for cause, try to console. 
Good news – excitement and appreciation 
Help with problems or give tips/steps to solve 
Mother primary nurturer 
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Parenting Style More authoritative, can be authoritarian. Authoritative 
Home 
Environment 
Open, honest, close relationships, some fighting, disrespect and 
isolation/rejecting. Some overprotective. 
Little fighting/critical, close, open, honest, less isolated, protective, 
interest/accepting. 
Parental Locus 
of Control 
Efficiency – High Internal 
Parent Responsibility – Mid 
Child Control – Internal 
Fate – High External 
Parent Control - Internal 
Efficiency – Mid 
Parent Responsibility – Internal 
Child Control – Internal 
Fate – Higher External 
Parent Control – High Internal 
Development & 
Responsibilities 
TV/Computer games – high week & weekend 
Some creative, education (school/reading), some sport/physical 
Rare outings/visit others 
Few chores – threats for not doing, praise when done 
High - Homework, Computer games & TV (weekend). 
Medium – Exercise, sport, TV (week), music, outdoor play 
(weekends). 
Visit family 1x month, 2-3x month family outings, more visiting friends 
allowed, increase of educational outings. 
Chores – 1 extra chore each 
Take away privileges for not doing, praise or reward when done. 
 
 
Table 7.2 PSAQ – Mrs Ram 
Parenting 
Element 
Comments 
(March 2012) 
Comments 
(September 2012) 
Parent 
Role/Rating 
Guidance – daily and for future, Love, teach right vs wrong. Rating: 
8/10 
Instil good values, make sure they are better and responsible 
parents, protect them – know who they associate with and the link to 
those people. Create environment for kids to talk to me about 
anything. Rating: 8/10 
Other Parent 
Role/Rating 
Similarities – Love, over-protective 
Differences – Lenient, spoiling kids (No  Rating) 
Love, create environment for talking openly. 
Difference – easier on them than mom, becomes difficult when he’s 
angry with them, whereas mom calms down first before talking to 
them. Rating: 8/10 
Consistency in 
behaviours 
Inconsistent in discipline 
Child responds to parent’s discipline 
Consequences include shouting, timeout, and silent treatment. 
Consequences inconsistent. 
Praise given for new skills and following instructions, Rewards given 
for excellence and chores.  
Parent sees child as sometimes well behaved 
Parent sees discipline as necessary. 
Inconsistent in discipline 
Child sometimes does not obey, aware of consequences. 
Consequences include time-out, sometimes shouting or silent 
treatment. Not physical. 
Praise and reward used. Occasionally praise for merely following 
instruction.  
Child seen as well behaved. 
Discipline necessary. 
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Values Value obedience, honesty, loves, trust, humility, respect, lead by 
example, gratitude & appreciation, confidence, assertiveness. 
Remind children on occasion, explain ways to behave. Lead by 
example. 
Honesty, love, obedience, appreciation, kindness, respect, 
responsibility, gratitude, forgiveness, selflessness, regard for others 
Values outworked: tell each other we love them, always say thank 
you regardless of size, pray to thank God for everything 
Encourage values: teach and remind him to show gratitude, tell him I 
love him, listen to him – even when he’s done wrong – encourage 
openness/honesty. Accept his apology – we forgive no matter what. 
Nurturance Primary caretaker: Aware of child’s experiences, keep 
communication open, teach right vs wrong, teach rights and 
responsibilities. 
Provide shelter, education, warm family environment, love, 
belonging. 
Responses: anger: stay calm, and give him a calm emotion. Sad: 
calm, get details, reprimand when wrong and help him see other side 
of story. Good news: rejoice with him. Problem: never experienced. 
Mother primary nurturer.  
Child is innocent – a clean slate – I have to be the main writer on the 
slate. Also responsible to check what other’s write. Ultimate 
responsibility is mine.  
Provide shelter, education, clothing, food, transport, love & respect. 
Anger – Everything comes to standstill and listen attentively to what 
angered him, and resolve each situation accordingly. Help him look 
at the positive.  
Sad – same as anger 
Good news – celebrate with him when he shares his emotions. 
Sometime reward him. 
Problem – Not come across situation, but will help by giving options 
to a solution. 
Mother primary nurturer. Some others involved too. 
Parenting Style Mostly authoritative, with some aspects of authoritarian. Authoritative 
Home 
Environment 
Non-critical, busy-not close-isolated, disagree non-competitive/little 
cooperation, open, honest, somewhat over-protective, accepting 
Non-critical, busy-not close-isolated, non-competitive, open, honest, 
protective/helpful, accepting/interested 
Parental Locus 
of Control 
Efficiency – High Internal 
Responsibility – Mid 
Child Control – Internal 
Fate – High Internal 
Parental Control – High Internal 
Efficiency – Mid 
Responsibility – High Internal 
Child Control – External 
Fate – High External 
Parental Control – High External 
Development & 
Responsibilities 
Little activity during week. (Homework, sport, chores 0-30 min) 
Little activity over weekends (Exercise, TV – 1-4 hours) Lots of play 
(5-8 hours) 
Child visits friends every weekend, Rarely take part in family 
activities. 
Few chores – age appropriate tasks. Reminders when not done, 
praise and physical affection for completion. 
Outdoor play high – weeks & weekends, TV – week, tv games - 
weekends 
Little activity in other areas. 
Regular visits to friends and family. Little family activity. 
No chores mentioned – polish shoes everyday. Remind him to do it, 
regardless of time it is expected. Praised for completion. 
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Table 7.3 PSAQ – Mrs. Mal 
Parenting 
Element 
Comments 
(March 2012) 
Comments 
(September 2012) 
Parent 
Role/Rating 
Show love, guide, take care of children, teach responsibility. Rating: 
8/10 
Provide security, love, care, train and teach them values, set 
boundaries and discipline techniques 
Rating 8/10 
Other Parent 
Role/Rating 
Not parenting Rating: 2/10 Provide security and love them. 
Involvement and discipline techniques differ from mom’s. 
Rating 4/10 
Consistency in 
behaviours 
Discipline present (most times) 
Child response slow 
Consequences set, but can change with mood. Includes shouting 
and physical at times. 
Praise for chores and new skills, reward for exceptional behaviour 
and at times chores. 
Children seen as well behaved and discipline necessary. 
Discipline present – some leniency 
Child responds sometimes – consequences esp. 
Consequences set. Includes sometimes shouting, time-out and 
physical. Not mood dependent. 
Praise over rewards. Rewards for exceptional performance. 
Child well behaved 
Discipline necessary 
Values Christian values – family pray together. Prayer is key to family values 
and parent wishes to teach this to children. 
Christian values 
Outworked by speaking about them. 
Instil development of self-esteem in children. 
Encouraged through teaching them the importance of boundaries, 
love, trust themselves, and their character, and the family values. 
People are different and how to live with them and how they must 
treat you. 
Nurturance Primary caretaker understood as to protect, nurture and educate 
children. Provide love and security.  
Response to:  
Anger - talking and trying to find cause. Sadness – talk and try find 
cause. 
Good news – happy 
Problem – Help solve it 
Mother primary source of nurturance 
Primary care taker: Provide security, love and teach values. 
Provide: Safe home, care for them physically, emotionally and 
socially. 
Anger: Don’t like it when they express anger – I cannot tolerate it. 
Sad: Ask child why he/she is sad and talk about it until he/she happy 
Good news – Tell child I am pleased about news. 
Problem: Help them solve problem. 
Mother primary source of nurturance 
 
Parenting Style Authoritative – some authoritarian Authoritative – some authoritarian 
 
Home 
Environment 
Non-critical, non-competitive, open, honest, responsible, involved. 
Isolated, disrespectful, fighting. 
Balanced protectiveness 
Isolated, some fighting, open, honest, accepting, respect, interested, 
over protective, non-trusting 
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Parental Locus 
of Control 
Efficiency – High Internal 
Responsibility – High Internal 
Child Control – Normal 
Fate – High Internal 
Parental Control – High Internal 
Efficiency – High Internal 
Responsibility – High Internal 
Child Control – High Internal 
Fate – High Internal 
Parental Control – High Internal 
Development & 
Responsibilities 
High – TV, outdoor play (w/e), sport (w) 
Low – reading, chores, exercise, academic classes, music, creative 
activities 
Regular visitors and play-dates. Few outings and fun activities. 
Chores minimal (esp. younger), older has some age appropriate 
tasks. Shout when not done, congratulate when done. 
High – Outdoor pay, tv, boardgames, TV games (weekends), sport 
(week) 
Regular visitors. 1x month family outings, rare educational outings. 
Chores: Chores minimal. 
Confiscation of privileges when not done, congratulate when done 
 
 
Table 7.4 PSAQ – Mrs. Sil 
Parenting 
Element 
Comments 
(March 2012) 
Comments 
(October 2012) 
Parent 
Role/Rating 
Being there for my children and loving them unconditionally. Helping 
them with education, sporting activities and overall development. 
Exposing them to all life has to offer. 
Rating: 7/10 
To love them unconditionally and help them develop into the best 
person they can be, to be there for them when they need love, 
comfort, help and teach them between right and wrong, good and 
bad.  
Rating: 8/10 
Other Parent 
Role/Rating 
Similarities: Love and Discipline 
Differences: Takes them to school, makes breakfast. Bath duties 
and brushes teeth, reads Bible at night. Not involved in 
teaching/education. 
Rating: 7/10 
Similarities: Same as above 
Differences: The father doesn’t play a major role in their education. 
Rating: 7/10 
Consistency in 
behaviours 
Children expected to obey, inconsistent punishment. 
Children respond to discipline – but inconsistent response. 
Children not always aware of consequences. Sometimes shouting, 
sometimes time-out 
Discipline present 
Response irregular. Responds to punishment 
Punishment includes confiscation of privileges, shouting – mood 
dependent. Children are aware of consequences. 
Reward – Rewards and praise used for expected behaviour and 
new/excellent behaviour 
Child seen as well mannered 
Discipline seen as necessary 
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Values Honesty, respect, love, commitment. 
Encouraged through rewarding her when displays values and having 
deep discussions with her when she acts negatively regarding these 
values 
Respect, unconditional love, manners 
Encouraged: by rewarding our children when they honour those 
values and praising them so much that they love doing it again. 
 
Nurturance Primary care taker: 100% care, love unconditionally, just be there, 
they know they’ll never be alone and they can trust my love and 
care. 
Provide: Time, love, friendship, food, clothes, protection 
Anger: N/A 
Sad: I feel sad as well, and try to make her feel better as soon as I 
can 
Good news: show her I am happy or proud, and I make her feel 
good about herself. 
Problem: Help her solve it, encourage her to never give up 
Mom and dad sources of nurturance 
Primary care taker: protect, love unconditionally, and teach 
right/wrong. Develop them emotionally, spiritually, socially, 
intellectually 
Provide: Love, support, encouragement, discipline, everything she 
needs to become what she wants to be 
Anger: she is young and doesn’t get angry very much. I just laugh at 
her as it is not in her nature to be angry and often passes very 
quickly. 
Sad: I am sad with her and try to make her feel batter. 
Good news: I respond happily and give her lots of love, hugs and 
kisses 
Problem: I will encourage her to keep on trying, or will give her a hint 
that will help her do it alone. 
Mom and dad sources of nurturance 
Parenting Style Authoritative Authoritative 
Home 
Environment 
Isolated/busy, some fighting/competitive, close/involved, little 
honesty/openness, balanced protection, little trust/responsibility, bit 
rejecting, interested. 
Competitive, fighting 
Open, honest, involved, close 
Isolated, busy, 
Trust/responsible 
Lenient (protective) 
Parental Locus 
of Control 
Efficiency – Mid 
Parent Responsibility – high external 
Child Control – External 
Fate – High External 
Parent Control – Mid-External 
Efficiency – External 
Parent Responsibility – Mid 
Child Control – Internal 
Fate – External 
Parent Control – External 
Development & 
Responsibilities 
Weekends – N/A 
Mid/High: Outdoors, tv, exercise, creativity, sport, creative classes 
Regular visits/play-dates, regular family outings 
Age appropriate chores. 
Not complete – no star, visit friends, sweets 
Complete – reward/praise 
High – outdoor play, tv, creative activities, music,  
Mid – reading, tv games, extra creative classes, sport, exercise, 
chores 
Regular visits, regular family outings 
Age appropriate chores 
Reminders given – make it clear I’m not happy. 
Rewarded with stars 
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Table 7.5 PSAQ – Mrs. Tew 
Parenting 
Element 
Comments 
(March 2012) 
Comments 
(October 2012) 
Parent 
Role/Rating 
Balance unconditional love with guidance. 
Life-long job, evaluated when child reaches adulthood 
Rating: 5/10 
To equip my child with coping mechanisms in a world that is full of 
positive and negatives, happy and sad occasions. Parents are to 
teach them right from wrong and help them to find answers to their 
unique situations. Parenting is an awesome responsibility of steering 
a little life, of giving tools to a child for becoming a responsible 
citizen.  
Rating: 8/10 
Other Parent 
Role/Rating 
Similarities: Unconditional Love 
Setting and maintaining boundaries, enforcing discipline. 
Setting routine 
Rating: 7/10 
Similarities: Honesty, encouragement love 
Differences: Occasionally he uses a raised voice and is very harsh 
at times because he does want the best but does not realise this can 
be achieved in a different manner. 
Rating: 5/10 
Consistency in 
behaviours 
Discipline present 
Little/no response to parent requests 
Consequences – shouting, silent treatment, (at times - loss of 
privileges, physical punishment) 
Consequences change with mood at times 
Praise and reward common 
Child both ill-mannered & behaved at times 
View of discipline as necessary 
Discipline present 
Irregular response to parent instruction – except in case of 
punishment. 
Consequences – confiscation of privileges, time out. Child knows 
consequences for behaviour. 
Praise and reward for exceptional/new behaviour. Sometimes for 
tasks/chores. 
Child seen as well behaved. 
Discipline seen as necessary. 
Values Honesty, unconditional love, integrity, respect, gratefulness, self-
worth, religion, truthfulness, honour 
Respect for others and self 
Punishment for dishonesty, verbal correction for disrespect, praise 
for self-worth 
Praise desired response 
Truth telling, love, honesty, respect for others, integrity, faith, 
consistency, patience, hard-work, manners. 
Outworked: Encouraged to always be truthful. I can actually see a 
relief in my daughter when she tells the truth. Praise for good work 
and punishment for unacceptable behaviour. 
Instil: truth, honesty, love for neighbour, sound social well-being, 
healthy social life, healthy lifestyle, manners, communication, to 
respect others, their possessions and creation. 
Encouraged: Trying to be an example and role model. To encourage 
communication – honesty policy. To verbalise, with patience, the 
consequences of her actions. To allow her to make mistakes and to 
learn from it. To be in touch and understand emotions. 
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Nurturance Provide basic needs, love, protection 
Provide on physical, social, emotional and spiritual level. 
Anger response – tears leading to pity 
Sad – talk, physical affection, help her to calm 
Happy – rejoice 
Problems – talk together to find solution, pray, if can’t help mom 
honest about that 
Primary nurturance from mother 
Primary care taker: Care for child holistically. Basic needs – my 
responsibility to feed, discipline, instil manners, good values, help 
her find talents, likes, dislikes. 
Provide: food, clothes, etc. But the best thing is coping mechanisms 
for adulthood – be well prepared for it. Also not to degrade when she 
makes a mistake. To build her self-esteem, provide a safe 
environment for education, communication and development. 
Anger: Ask lots of questions, figure out the trigger, and communicate 
different solutions. Anger is an emotion – neither good nor bad – it is 
our reactions that make it good or bad. Help her to make good 
choices. 
Sad: Never ridicule or make light of it. Allow her to talk and cry as 
needed. Physical contact – hugs, sit on lap, etc 
Good news: Pleased for her, rejoice with her, and if it is a result of 
her persistence, patience or hard work I will point it out to her. 
Problem: Discuss it. Offer different options with possible outcomes. 
Always done in love and with honesty. 
Primary nurturer: Mom 
Parenting Style Authoritative Authoritative 
Home 
Environment 
Critical/fighting 
Not close knit – busy/isolated/closed 
Honest, Responsible 
Disrespect 
Protective/over  
Interested/open 
Non-critical 
Honest, involved, close, open 
Busy/isolated 
Trust/responsible 
Protective 
 
Parental Locus 
of Control 
Efficiency – Internal 
Parent Responsibility – high Internal 
Child Control – Mid 
Fate – Internal 
Parent Control - Mid 
Efficiency – high Internal 
Parent Responsibility – high Internal 
Child Control – high Internal 
Fate – High Internal 
Parent Control – High internal 
Development & 
Responsibilities 
High – TV games, TV 
Mid – outdoor play, sports, exercise, homework 
Low – Reading, creativity, extra classes, board games, chores 
Rare family/educational outings, friends visit regularly, family visit 
regularly 
Chores – minimal/none, age appropriate 
Parent response – anger, shout, hiding. Praise for completion 
High – homework (week), sport, creative activities, tv, outdoor play 
(week + weekend), exercise, tv games (weekend) 
Low – Reading 
Regular visits/play dates, more family outings 
Chores – age appropriate 
Parent response – tell her she needs to show responsibility, we all 
do. Tell her I won’t be able to wash clothes if they’re not in the wash 
bin. Praise for completion. 
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Table 7.6 PSAQ – Mrs. Har 
Parenting 
Element 
Comments 
(May 2012) 
Comments 
(October 2012) 
Parent 
Role/Rating 
Caring for children physically, advisory role, teaching values, morals 
and social skills. Good example. Provide love and acceptance. 
Create safe and loving home. 
Rating: 8/10 
To ensure that the child is cared for physically (healthy food, warm 
clothes, fulfilling emotional needs, love, trust, encouragement, 
acceptance). Providing the child with life skills, teaching and 
encouraging growth, independence, setting limits, discipline when 
necessary. 
Rating: 8/10 
Other Parent 
Role/Rating 
Same as mother – also financial support 
Rating: 8/10 
Similarities: All the above 
Differences: Bringing a male element of more physical games, 
nurturing in a more physical way by carrying on shoulders, etc. 
Rating: 8/10 
Consistency in 
behaviours 
Discipline present 
Children slow response to discipline 
Punishment usually loss of privileges. Consistent 
Praise and reward for exceptional/new skill. 
Children well behaved 
Discipline necessary. 
Discipline present – punishment inconsistent. 
Children respond to parent  
Confiscation of privileges and time out used as punishment. Children 
aware of consequences. 
Praise for new skills and following instructions, rewards for 
exceptional behaviour sometimes. 
Child well behaved 
Discipline necessary. 
Values Honesty, integrity, congruency, learning, excellence, acceptance of 
self and others, gratitude, kindness, compassion 
Application of values through daily living. 
Teach by example and verbally 
Honesty, integrity, trying best, love, acceptance, growth, learning, 
consideration for others, gratitude, kindness. 
Outworked: being an example, asking questions – ‘would you like to 
be treated that way?’ 
Encouraged: making them aware of it at the right opportunity and 
being an example of it. 
Nurturance Primary caretaker – physical needs, love, nurturance, stimulation, 
prepare child for responsible adulthood. 
Anger – express anger verbally, not physically 
Sad – comfort with love 
Good news – happy for them and get excited with them. 
Problem – give options for how to solve it 
Mom primary nurturer 
Primary care taker: Caring for child physically, emotionally, and 
teaching life skills and independence, social skills 
Provide: Safe home, affection, acceptance, opportunities to 
experience new things, healthy foods, clothing, opportunities to learn 
about the greater world out there. 
Anger: I tell them it’s ok to be angry, but it needs to be expressed in 
acceptable ways. 
Sad: Try to comfort them as best I can and make them see the 
bigger picture 
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Good News: I am enthusiastic and happy with them.  
Problems: I give options of how it can be solved. 
Mother and father primary sources of nurturance. 
 
Parenting Style Authoritative style Authoritative 
Home 
Environment 
Close, non-critical, open, honest, involved, cooperative, responsible, 
interested, accepting, protective. Somewhat competitive, disrespect, 
isolated 
Non-critical, peaceful – kids fight sometimes. 
Close, involved, open, honest 
Accepting, interactive 
Disrespectful 
Protective 
Trust/responsible 
Parental Locus 
of Control 
Efficiency – High Internal 
Parent Responsibility – Internal 
Child Control – High Internal 
Fate – High Internal 
Parent Control – High Internal 
Efficiency – High Internal 
Parent Responsibility – High Internal 
Child Control – High Internal 
Fate – High Internal 
Parent Control – High Internal 
Development & 
Responsibilities 
High – week: homework, reading, sport, exercise, outdoors, 
weekends: games, tv, outdoors,  
Mid – educational games, music, creative classes, chores, tv 
Low – academic classes 
Visit out and friends come regularly, outings regularly 
Chores – minimal, same as younger sibling 
Parent Response – Tell child not done, expect completion. Or do it 
herself. Positive response if done, or nothing 
 
High: Homework (week), tv games, tv, outdoor play (weekends) 
Mid – reading, creative classes, sport, creative activities,  
Regular visits/play dates. Regular family outings 
Age appropriate chores. 
Reminded if not complete. 
Sometimes ‘well done’ but usually no response when completed. 
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Table 7.7 PSAQ – Mrs. Bar 
Parenting 
Element 
Comments 
(August 2012) 
Comments 
(Jan 2013) 
Parent 
Role/Rating 
I am more the navigator and will steer things along. But I am also the 
boundary setter and in a sense that I will also apply discipline. I am 
also a sucker for hugs and kisses and can be manipulated this way. 
Rating: 6/10 
Democratic, warm, firm and reasonable when it comes to discipline, 
but more a disciplinarian. 
Rating: 8/10 
Other Parent 
Role/Rating 
Similarities: More lenient parent. Also a sucker for hugs and kisses. 
Differences: Excellent with chatting to kids and explaining things at 
their level. 
Rating: 8/10 
Similarities: Fairness, patience 
Differences: More lenient 
Rating: 9/10 
Consistency in 
behaviours 
Discipline present 
Children don’t always respond to parent demands, sometimes 
disregard consequences. 
Consequences include loss of privileges, shouting, time out, and 
physical punishment. Mood dependent. Children aware of 
consequences. 
Reward and praise for expected and new/excellent tasks 
Children well behaved, sometimes ill mannered 
Discipline necessary 
Discipline present 
Children’s response to parent instruction is sometimes slow. 
Obedience comes with discipline. 
Consequences include loss of privileges and time out. Children 
aware of consequences. Consequences not mood dependent. 
Rewards and praise for expected and new/excellent tasks. 
Children well behaved 
Discipline seen as necessary 
 
Values Honesty, Respect, unconditional love 
Outworked: behaviour addressed and not the person. Reassurance 
of love during discipline issues. 
Instil: respect for all people, dignity for self and others 
Developed: Require him to say ‘uncle’ and ‘aunty’ in stead of names 
(adults) and apologise when wrong, etc 
Love for God and others, respect, Christian values, encouragement, 
forgiveness. 
Outworked: As a parent, demonstrate the values, boys copy the 
behaviour. 
Instil: love for God, respect for all people. 
Developed: example of us as parents, other Christians and church. 
Nurturance Primary care taker: Provide physical and emotional needs 
Provide: clothes, love, education, safety 
Anger: Request to be spoken to in respectful way and give 
opportunity to express what caused the anger 
Sad: loads of hugs, assurance and safety, chats 
Good news: praise him and respond in an excited way 
Problem: explore options to solving the problem and explore 
reasons for the problem. 
Mother primary source of nurturance. Secondary dad 
Primary care taker: Taking care of physical, spiritual and intellectual 
needs and developing them. 
Provide: Love, security, physical needs and emotional needs. 
Anger: Ask them to calm down first, then resume conversation. Allow 
them to express feelings and issues in a calm manner. 
Sad: Feel sad too. Hug and comfort and allow for expression of 
sadness and then talk about what happened. 
Good news: Share excitement and positive affirmation. 
Problem: Suggest different angle to try 
Mother and father primary source of nurturance. 
Parenting Style Authoritative Authoritative – but feels no need to confront or discipline child 
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Home 
Environment 
Fighting, competitive, disrespect 
Open, honest, involved,  
Busy, isolated, rejecting 
Trusting/responsibility 
Over protective 
Trust, respect 
Balanced protection 
Competitive 
Isolated, busy 
Close, open, honest, involved 
Parental Locus 
of Control 
Efficacy - Internal 
Responsibility – External 
Child Control – Internal 
Fate - External 
Parent Control – Mid 
Efficacy - Internal 
Responsibility – Mid (Internal) 
Child Control – Internal 
Fate - Mid 
Parent Control – Mid 
Development & 
Responsibilities 
High – week/weekend: outdoors, weekend: tv games, tv, creative  
Mid – homework, creative, exercise (week) 
Regular family outings, regular visits/play dates 
Age appropriate chores. 
Response – not done – call back to complete, show how it should be 
done. Complete – rewards 
High – (week/weekends) outdoor play, (weekends) tv/computer 
games – educational and non-educational, board games, creative 
activities. 
Mid – tv, chores, recreational reading. 
Regular family outings, regular visits/play dates 
Age appropriate chores 
Response: incomplete – encourage and show them how. Complete 
– praise and rewards. 
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Table 7.8 PSAQ – Ms. Jef 
Parenting 
Element 
Comments 
(Aug 2012) 
Comments 
(Jan 2013) 
Parent 
Role/Rating 
I see myself as  
- a nurturer (providing emotional security and love- unconditional)  
- a teacher (teaching values, faith in God, right and wrong) 
- a role model (to model good and healthy behaviours) 
To raise my son to be a strong man, who believes in himself, to be 
flexible and adapt to situations in life, and to be the best he can be.  
Rating: 7/10 
I am a mom and dad in one. My main role is to love my son and to 
teach him good values. To raise him to be a loving, strong and 
independent man. 
Rating: 8/10 
Other Parent 
Role/Rating 
Similarities: Loves him unconditionally. Wants him to be confident – 
always calls him champion. 
Differences: Doesn’t discipline or provide security because we don’t 
live together. 
Rating: 7/10 
No response - Father appears to no longer be involved. 
Consistency in 
behaviours 
Discipline present but inconsistent. 
Child does not always respond to instructions. Responds to 
punishment. 
Punishment includes confiscation of privileges, time out. Child is 
aware of consequences – but they may change according to mood. 
Rewards and praise used for expected and exceptional behaviour. 
Child well behaved. 
Discipline is necessary. 
Discipline present – some inconsistency in punishment. 
Child responds to discipline, but at times does not. 
Punishment includes confiscation of privileges and time out.  
Reward and praise used for expected and excellent/new behaviour. 
Child well-behaved 
Discipline is necessary 
Values Honesty, respect, empathy, faith, determination, ambition, 
unconditional love. I make a point to say making mistakes is ok, and 
that my love is constant no matter what. 
Outworked: I try to model the values and say how important they 
are. 
Instil: Honesty, respect, self-belief, faith in God. It’s ok to make 
mistakes, keep on trying. 
Encouraged: Explaining them and modelling them. I try to reinforce 
them by praising him when I see it in him. 
Honesty, respect, love, reliability, loyalty, trust. 
Outworked: We are open and honest and value each other. We love 
each other very much. 
Instil: self-discipline, respect, compassion 
Developed: through rewards and encouraging him to do tasks and 
praising him. 
Nurturance Primary care taker: Everything from providing food and clothes, to 
love and encouragement. I want to be like a shelter to my son. 
Provide: everything – food, clothes, love, security, toys, etc 
Anger: I tell him it’s ok to feel angry, I try to teach him how to vent in 
positive ways – like drawing or talking about it. 
Sad: I will hug him and talk to him about what is making him sad and 
Primary care taker: to be guardian/ protector, nurturer and teacher. 
Provide: everything from basic needs to love and treats 
Anger: I let him express it and try to teach him to vent in appropriate 
ways, not screaming. 
Sad: I ask what is wrong and hug him, he will sit on my lap and talk 
about it. 
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comfort him. 
Good news: I will be excited with him. 
Problem: I will try get him to think of other things. Teacher can 
maybe help if it’s at school, or I tell him I am here to help him. 
Mother primary source of nurturance. 
Good news: I am happy with him and show interest 
Problem: I ask what he can do, and if he doesn’t know I’ll make 
suggestions or ask him if he wants help. 
Mother primary source of nurturance 
Parenting Style Authoritative – aspects of all other styles Authoritative – will do best to meet child’s wishes (permissive) 
Home 
Environment 
Rarely critical, disrespect 
Close, open honest 
Busy, bit isolated, slightly rejecting 
Little trust/responsibility 
Balanced protection 
Little disrespect 
Close, open, honest, cooperative, involved 
Busy, some isolation 
Trust/ responsibility given 
Balanced protection 
Parental Locus 
of Control 
Efficacy - Mid 
Responsibility – Mid (E) 
Child Control – High Internal 
Fate - Internal 
Parent Control – High Internal 
Efficacy - Internal 
Responsibility – Mid (E) 
Child Control – Mid 
Fate - Mid 
Parent Control – High Internal 
Development & 
Responsibilities 
Weekends – TV, outdoors, creative activities. 
Week – Homework, reading, games, academic classes, music, 
creative classes, sport, board games, exercise, chores. 
Regular family visits, few play dates, few educational outings, and 
regular family outings. 
Chores – Age appropriate chores. Reminders and asked to do tasks 
when not done. Praise and thanks when complete (most times). 
Weekends – Homework, reading, academic classes, chores, tv, 
outdoors 
Week – games, music, creative classes, sport, creative activities, 
board games, exercise. 
Regular family visits, no play dates, few educational outings, and 
regular family outings. 
Chores – Age appropriate chores. Reminders when not done.  
Praise when complete. 
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Table 7.9 PSAQ – Mr. Bar 
Parenting 
Element 
Comments 
(Aug 2012) 
Comments 
(Jan 2013) 
Parent 
Role/Rating 
As a father I see myself as the authoritative parent who disciplines 
and protects the family. Leader of the house, a role model to the 
boys. 
Rating: 5/10 
As the father I look after the safety and discipline of my children, and 
as there are 2 boys I have to be the male role model to them.  
Rating: 8/10 
Other Parent 
Role/Rating 
Similarities: Discipline the children, helps make decisions 
Differences: Caregiver, looking ot for their health and nutrition. 
Rating: 8/10 
Similarities: Discipline and teaching/education 
Differences: Encouraging, loving, lots of hugs and kisses. 
Rating: 8/10 
Consistency in 
behaviours 
Discipline present 
Children don’t always respond to parent requests. Respond to 
discipline. 
Punishment includes loss of privileges, shouting, time out, and 
physical punishment. Consequences depend on mood sometimes, 
children are aware of consequences. 
Rewards and praise for expected and new/excellent tasks 
Children well behaved 
Discipline necessary 
Discipline present 
Children respond to discipline 
Punishment includes: time out and loss of privileges. 
Rewards and praise for exceptional behaviour, expected and new 
tasks. 
Children well behaved 
Discipline seen as necessary, but sometimes cruel. 
 
Values Christian values, to bring up my children within a Christ filled 
environment and instil Biblical values.  
Outworked: By coming to church, talking about God, praying 
together at mealtimes. 
Developed: By talking about it, teaching my child these values 
Christian values, respect for elders, neighbours and God. 
Outworked: Try and maintain good family Christian values and teach 
our children. 
Developed: Teaching him about God, instil these values via school 
and family life. 
Nurturance Primary caregiver: To protect the child, look after physical and 
mental needs, to guide their development to adulthood.  
Provide: a loving home with loving parents, a safe environment 
Anger: Try to understand why he is angry 
Sad: Try to comfort him and show him love and understanding 
Good news: Praise him or be glad with him 
Problem: Try to help him solve the problem. 
Both mother and father source of nurturance 
Primary caregiver: Take care of children, feed them, look after 
safety, set example and discipline them. 
Provide: Safe environment in which to grow up and play, learn and 
become good people. 
Anger: Make him aware of it, and help him deal with it in a positive 
and non-violent manner. 
Sad: Try help him and find out why he is sad, and correct it 
(situation) 
Good news: Be glad with him, praise him 
Problem: Be helpful and help him solve the problem. 
Both mother and father source of nurturance, sibling for advice and 
share good news. 
Parenting Style Authoritative Authoritative 
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Home 
Environment 
Competitive, disrespect 
Open, honest, involved 
Busy, isolated 
Over protective 
Little trust/responsibility 
Competitive 
Open, involved, honest 
Distanced, some isolation 
Balanced protection, 
Trust and responsibility given 
Parental Locus 
of Control 
Efficacy - Internal 
Responsibility – High Internal 
Child Control – Internal 
Fate - Internal 
Parent Control – Mid 
Efficacy - Internal 
Responsibility – High Internal 
Child Control – High Internal 
Fate - Internal 
Parent Control – High Internal 
Development & 
Responsibilities 
High: outdoors, games 
Mid: Homework, music, creative, chores tv 
Regular family outings, regular visits/play-dates 
Age appropriate chores. 
Parent response: Called to complete tasks, consequences if not. 
Rewards if completed 
High: outdoors, creative activities, (weekends) tv games, tv, chores 
Mid: reading, educational games, music, chores, (weekends) board 
games 
Regular family and educational outings, play dates/visits. 
Age appropriate chores. 
Parent response: Consequences if not complete. 
Rewarded if chores completed 
 
 
 
Table 7.10 PSAQ – Mr. Sed 
Parenting 
Element 
Comments 
(Aug 2012) 
Comments 
(Jan 2013) 
Parent 
Role/Rating 
I see myself as a mentor, to guide and direct my son to be a well-
developed human being. Values that I put high include educate, 
guide, groom, discipline, lead. (realising these are authoritative) 
Rating: 9/10 
My main roles are to be a role model, teacher and provider to my 
son. The main aim is to guide Sihle to be an independent, 
dependable, motivated and emotionally mature adult. 
Rating: 8/10 
Other Parent 
Role/Rating 
N/A Differences: The ‘helper’ (another parent) has a role of nurturing – 
food, clothing, etc. 
Rating: 7/10 
Consistency in 
behaviours 
Inconsistent discipline 
Child responds to parent instructions 
Consequences – confiscation of privileges. Child aware of 
consequences. Consequences sometimes mood dependent. 
Rewards and praise used for expected and new/exceptional tasks. 
Child neither well behaved nor ill mannered 
Discipline neither cruel nor necessary. 
Discipline present 
Child responds to parent instructions – at times slowly. 
Consequences include loss of privileges, shouting at times and time-
outs – not mood dependent. Child aware of consequences. 
Rewards and praise used for expected and new/exceptional tasks. 
Child well behaved 
Discipline necessary – sometimes cruel. 
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Values Honesty, respect, responsibility, Career. 
Outworked through interaction – homework, play, communication. 
Instil in child – independence, communication, respect, 
responsibility, honesty, forgiveness, family 
Developed through working together, play and communication 
Family, respect, honesty, responsibility, communication, hard work, 
independence. 
Outworked through punishing lying/hiding truth, reward honesty, 
encourage independence and responsibility through chores and 
making Sihle do things for himself. He is also responsible for an 
allowance. 
Instil in child – family, respect, honesty, responsibility, career, 
communication, hard work, independence, economics and saving. 
Developed in same way they are outworked. 
Nurturance Primary care taker: to provide with basic needs and to nurture 
growth and development. 
Provide: food, shelter, education, entertainment 
Anger: To other kids - I disagree sometimes. To me – I appreciate it. 
It shows that he develops own character. 
Sad: Talk him through getting over it and discuss the causes 
Good News: Congratulatory remarks and a hug 
Problem: Try again several times and eventually work with him 
through it. 
Father primary source of nurturance and carer. Missing – emotional 
problem, guilt, mimic. 
Primary care taker: provide shelter, security, education, supervision 
and mentoring. 
Provide: everything – as above. 
Anger: Let him express himself by communicating exactly what 
makes him angry, work it through by making him understand it’s ok 
to be angry, however some angry behaviour is unacceptable. 
Sad: Encourage him to speak about his feelings, especially when 
sad. Fortunately he is seldom sad. 
Good News: With excitement, I encourage him to speak more. I 
praise him and use the time to make him see what good value led to 
that achievement. If he received an award or simply was praised by 
his teacher, I make him realise that working hard and being a good 
obedient child helped him achieve that. 
Problem: I always make him try a number of times and ways before I 
help him work through it. 
Father primary source of nurturance – all areas. 
Parenting Style Authoritative. 
Some Authoritarian (black & white, complete obedience). 
Permissive (expectations). 
Authoritative 
Allows child to figure things out for self (Rejecting). 
Belief in family hierarchy (Authoritarian). 
Home 
Environment 
Competitive 
Involved, close, some openness/honesty 
Busy, isolated. Bit rejecting 
Trust/responsibility 
Balanced protection 
Trust/ Responsibility given. 
Balanced protection. 
Competitive. 
Little rejecting. 
Close, open, honest, involved. 
Parental Locus 
of Control 
Efficacy - Mid 
Responsibility – High Internal 
Child Control – High Internal 
Fate – High Internal 
Parent Control – High Internal 
Efficacy – High Internal 
Responsibility – High Internal 
Child Control – Internal 
Fate – High Internal 
Parent Control – High Internal 
! 159!
Development & 
Responsibilities 
High – weekends: TV, Outdoors, sport, Week/weekend: homework, 
TV games (edu/non) 
Not – music, exercise 
Regular family outings, regular play dates/visits 
No chores (will start soon) 
High – weekends: outdoor play, computer/tv games, sport, tv, 
homework. 
Mid: All activities during week. 
Not – creative classes on weekends. 
Regular family outings, regular play dates. 
Age appropriate chores. 
Withhold privileges if incomplete. 
Praise and continued daily activities when complete.  
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Table 7.11 Summary of behaviour changes implemented by parents 
Parent 
behaviour 
encouraging 
internal LOC 
Encourage 
development 
 
Require age-
appropriate 
chores 
Consistency 
in discipline 
Encourage 
emotional 
intelligence 
Positive 
balanced 
home 
environment 
Authoritative 
parenting 
style 
Model 
values and 
behaviour 
and LOC 
Structured 
discipline 
Develop 
positive 
parent-child 
relationship. 
Mrs. Mal 
 
___ Noted in focus 
group 
Noted by child, 
in PSAQ and 
in focus group 
Noted by child Noted in focus 
group and by 
child 
Noted by child, 
in PSAQ and 
in focus group 
Noted in 
focus group 
and PSAQ 
Noted by 
child, in 
PSAQ and in 
focus group 
Noted by child, 
in PSAQ and 
in focus group 
Mrs. Rad 
 
___ Noted in focus 
group 
Noted by child, 
in PSAQ and 
in focus group 
Noted in 
PSAQ 
Noted by child, 
in PSAQ and 
in focus group 
Noted by child 
and in PSAQ 
Noted in 
focus group 
and PSAQ 
Noted by 
child, in 
PSAQ and in 
focus group 
Noted by child, 
in PSAQ and 
in focus group 
Mrs. Ram 
 
___ ___ ___ Noted in 
PSAQ 
Noted in 
PSAQ 
Noted in 
PSAQ 
Noted in 
PSAQ 
Noted in 
PSAQ 
Noted in 
PSAQ 
Mrs. Tew 
 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted by child, 
in PSAQ and 
in focus group 
Noted in focus 
group and 
PSAQ 
Noted in 
focus group 
and PSAQ 
Noted by 
child, in 
PSAQ and in 
focus group 
Noted by child, 
in PSAQ and 
in focus group 
Mrs. Sil 
 
Noted in 
PSAQ 
Noted in focus 
group and 
PSAQ 
___ ___ Noted in focus 
group and 
PSAQ 
Noted in 
PSAQ 
Noted in 
focus group 
Noted in 
focus group 
Noted in focus 
group and 
PSAQ 
Mrs. Har 
 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in 
focus group 
and PSAQ 
Noted in 
focus group 
and PSAQ 
Noted in focus 
group and 
PSAQ 
Ms. Jef 
 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group 
Noted in 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in 
focus group 
Noted in 
focus group 
and PSAQ 
Noted in focus 
group and 
PSAQ 
Mr. Sed 
 
Noted by child 
and in PSAQ 
Noted in 
PSAQ 
Noted in 
PSAQ 
Noted in 
PSAQ 
Noted by child 
and in PSAQ 
Noted in 
PSAQ 
Noted in 
PSAQ 
Noted in 
PSAQ 
Noted in 
PSAQ 
Mrs. Bar 
 
Noted in 
PSAQ 
Noted in 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted by child, 
in PSAQ and 
in focus group 
Noted in focus 
group and 
PSAQ 
Noted in 
focus group 
and PSAQ 
Noted in 
focus group 
and PSAQ 
Noted by child 
and in PSAQ 
Mr. Bar 
 
Noted by child, 
in focus group 
and in PSAQ 
Noted in 
PSAQ 
Noted in focus 
group and 
PSAQ 
Noted in 
PSAQ 
Noted by child, 
in PSAQ and 
in focus group 
Noted in focus 
group and 
PSAQ 
Noted in 
focus group 
and PSAQ 
Noted by 
child, in 
PSAQ and in 
focus group 
Noted by child, 
in PSAQ and 
in focus group 
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7.3.1.2 DATA COMPARING CHILDREN’S BEHAVIOUR BEFORE AND AFTER 
INTERVENTION 
 
An external observers questionnaire was designed to gather data from an external 
perspective. The results of this data, through content analysis, describe changes in 
the child participants’ behaviour over the six months of participation in this study. 
The behaviours described are those that are associated with LOC. Parents’ 
observations during the feedback sessions were also taken into account when 
comparing behaviours associated with internal LOC during the analysis of the 
results. These observations were noted in Chapter 6. 
 
• External Observer’s Questionnaire 
The tables below summarise the observations made by external sources. The 
scoring and interpretation of the QEO is described in Chapter 5. One parent failed to 
return the questionnaires regarding her children’s behaviours. They are therefore 
excluded from the table. 
 
The data given by external observers indicates that behavioural change has been 
noticed in most of the child participants. A summary and discussion of these 
changes in relation to the LOC scores and the changes in the parent-child 
relationship will follow at the close of the chapter 
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Table 7.12 External Observations – Cycle 1 
 Observer Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Comments on behaviour over last 6 
months 
Buli School 
Teacher 
Behaviours 
associated with 
internality. 
Behaviours associated 
with internality. 
 
Noticeable changes: 
happier demeanour, 
ability to cope with 
stressful situations, 
better social skills, 
easier to make and 
keep friends, able to 
resolve conflict, sense 
of overcoming 
challenges. 
Behaviours 
associated with 
internality. 
 
Noticeable changes: 
Thinks before 
acting, acts 
impulsively. 
Behaviours 
associated with 
internality. 
 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: Comes 
up with new ideas 
to solve problems, 
confident in own 
abilities, pushes 
self to be best she 
can, confident to 
disagree with 
others, able to 
share own opinion 
with others. 
• She’s grown a lot over 6 months, able to 
work on her own, ahead in work, able to 
plan ahead in work, able to complete 
more tasks. 
• She’s happier, crept out of shell, more 
social. 
• She’s a lovely girl, friends with everybody, 
if she doesn’t agree with something she’ll 
say so. 
• She’s very responsible, she does things 
without being told, she sets big goals for 
herself and is able to complete them. 
• She has grown a lot, is more confident 
around others. 
Nati School 
Teacher 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: Improved 
academic 
performance, belief 
in academic ability, 
desire to achieve 
academically, less 
decline of 
academic 
performance, more 
responsibility for 
learning, less 
blaming others for 
setbacks, better 
adaptability. 
Behaviours associated 
with internality. 
 
Noticeable changes:  
Happier, better coping, 
better social skills, 
easier to make and 
keep friends, more 
helpful, more 
cooperative, tries to do 
what is right, more 
regard for other’s 
needs, more disregard 
for impact on others, 
more respect for 
other’s boundaries, 
more independent, 
more purpose, setting 
goals for self, less 
victim mentality, more 
sense of overcoming 
challenges.  
Behaviours 
associated with 
internality. 
 
Noticeable changes: 
Thinks before 
acting, less 
impulsiveness, more 
positive behaviour, 
less avoidance of 
trouble, less blame 
towards others. 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: 
Carry out more 
tasks without 
reminders, more 
owning up when 
wrong, less blame 
on others for own 
wrongdoing. 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: Better 
coping, more 
perseverance, 
eager to take on 
challenges, more 
ideas to solve 
problems, more 
confidence in 
abilities, more 
motivation to be 
better, more 
confidence in 
sharing opinion 
and verbalising 
disagreement. 
• He has grown from not taking 
responsibility and having scoring 
violations (cheating) to taking full 
responsibility and being self-motivated. 
• He seems more confident and sure of 
himself. 
• He seemed to think that things happen to 
him. Now he is taking more control of his 
environment. 
• As mentioned before, he is taking 
responsibility for his own things. 
• He seems more confident about himself 
and his views. 
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Tshepo  School 
Teacher 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: Improved 
academic 
performance, belief 
in academic ability, 
desire to achieve 
academically. 
Behaviours associated 
with both internality and 
externality. 
 
Noticeable changes:  
Better social skills, 
more ability in setting 
goals and achieving 
them, not lacking 
purpose as before. 
Behaviours 
associated with 
internality. 
 
Noticeable changes:  
More positive 
behaviour.  
Behaviours 
associated with 
externality. 
Behaviours 
associated with 
internality. 
• He’s been working harder in third term, 
seems more determined to achieve, not 
consistent in his work, quickly falls into 
ruts and gets almost nothing done. 
• He always smiles. I can easily pick up 
when things at home are not good, as his 
‘wheels come off’ and he gets detentions 
and demerits. At face value though, one 
cannot tell how he is feeling. When 
confronted he will easily share his 
emotions and frustrations. 
• Aftercare staff have reported that he is 
once again getting on well with the other 
children and is more obedient to staff 
instructions. 
• I can’t see any significant changes 
(responsibility). He only obeys when 
constantly checked and reminded with 
regards to academic responsibilities. He 
eagerly completes tasks that he enjoys. 
• I can’t see any changes (view of self). I 
think one would have noticed it in the way 
he looks after his things. He takes no 
pride in the quality of work produced. 
Eron School 
Teacher 
Behaviours 
associated with 
internality. 
 
 
Behaviours associated 
with internality. 
 
Noticeable changes: 
More capable in coping 
with difficult situations, 
less likely to overstep 
other’s boundaries. 
Behaviours 
associated with 
internality. 
 
Noticeable changes: 
Less impulsivity. 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: 
Less reminders 
needed for him to 
complete tasks, 
less blaming of 
others when he 
does wrong. 
Behaviours 
associated with 
internality, few 
behaviour 
associated with 
external LOC. 
 
 
• Academically he is still working very well. 
Even though he is absent, he is very 
eager to catch up his work and to learn 
more. 
• He is always trying to make up for lost 
things and time at school when he is 
back. Even with his sickness, he is a 
strong and determined boy. 
• He is very strong willed and works hard to 
get what he wants. He is very peaceful in 
class and smiling more. He is always 
trying to make the best of situations. 
• He is very responsible and he loves it 
when he receives praise about it. He 
takes very good care of his things and 
also of others’ stuff. 
• He is very confident and sure about 
himself. He makes the best of things. 
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 Observer Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Comments on behaviour over last 6 
months 
Offering Occupational 
Therapist 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: 
More easily 
adaptable to 
changes in school 
environment. 
Behaviours associated 
with internality. 
 
Noticeable changes: 
More able to cope with 
difficult situations, more 
able to resolve conflict 
with friends, more likely 
to do what is 
considered right, more 
aware of the impact of 
behaviour on others, 
more respectful of 
other’s boundaries, 
more independent, able 
to set goals for self and 
aim to achieve them, 
more sense of 
overcoming challenges. 
Behaviours 
associated with 
internality. 
 
Noticeable changes: 
Thinks before acting 
more, avoids 
situations that cause 
trouble, understands 
his role when in 
trouble more. 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: Carries 
out required 
tasks, owns up to 
what he’s done 
wrong more, looks 
after own things 
more. 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: More 
able to cope with 
difficult situations, 
more 
perseverance to 
face challenges, 
comes up with 
new ideas to solve 
a problem, more 
confident in own 
abilities, proud of 
self, pushes self 
to be best he can 
be, more able to 
share his opinion 
with others. 
• I have noticed a huge, positive, maturing 
change in him. He is calmer and really 
keen to learn. Co-operative 
• He is fair more self-assured and likes to 
discuss activities: how he should tackle 
them and how he can problem solve. 
• He is taking more responsibility for his 
actions. 
• He is helpful! More than before. 
• Assertiveness and constructive discussion 
around activities and tasks has 
developed. 
• There has been a great change in him. I 
am pleased. I did not know about this 
programme.  
 
 
 
 
 
 
 
 
 
 
 
! 165!
 
Table 7.13 External Observations – Cycle 2 
 Observer Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Comments on behaviour over last 6 
months 
Lee School 
Teacher 
Behaviours 
associated with 
internality. 
Behaviours associated 
with internality. 
 
Behaviours 
associated with 
internality. 
 
 
Behaviours 
associated with 
internality. 
 
Behaviours 
associated with 
internality. 
 
 
• He is more confident in himself and his 
ability to achieve academically. 
• He has opened up more toward his peers 
and teachers. He enjoys being at school. 
• He has a good concept of right and 
wrong. He is well behaved. 
• He is a very responsible child. He takes 
pride in looking after his things. 
• He has a healthy view of self. He is 
confident and accepts himself. He does 
not try to be someone he is not.  
Lee Grandmother Behaviours 
associated with 
internality. 
 
Behaviours associated 
with internality. 
 
 
Behaviours 
associated with 
internality. 
 
 
Behaviours 
associated with 
internality. 
Noticeable changes: 
Carry out more tasks 
without reminders. 
(Blames others – 
external) 
Behaviours 
associated with 
internality. 
 
 
• No change 
• Fine and doing well 
• He has matured 
• He tries but sometimes needs reminding 
• Confidence has increased 
Tuli  Adult Sister Behaviours 
associated with 
internality. 
 
Noticeable 
changes: Improved 
academic 
performance, belief 
in academic ability, 
desire to achieve 
academically, 
takes more 
responsibility for 
own learning. 
Behaviours associated 
with internality and few 
with externality. 
 
Noticeable changes:  
Happier, better social 
skills, better 
relationship with 
friends, more ability in 
setting goals and 
achieving them. 
(Externality – unable to 
cope with difficult 
situations, complain 
about family, lacks 
purpose, lack of 
overcoming) 
Behaviours 
associated with 
internality, few 
with externality. 
 
Noticeable 
changes:  
More positive 
behaviour.  
(Externality – 
impulsivity, 
misbehaviour) 
Behaviours 
associated with 
externality and 
internality. 
 
Noticeable changes: 
owns up to 
wrongdoings more, 
looks after own things 
more. 
(Externality – needs 
constant reminders 
for tasks) 
Behaviours 
associated with 
externality and 
some internality. 
 
Noticeable 
changes: Less 
avoidance of new 
challenges, more 
confident in abilities, 
more proud of self, 
pushes self to be 
better. 
(Externality – 
unable to cope in 
difficult situations, 
lacks perseverance) 
• Can’t focus or concentrate if she is under 
stress or pressure. Can’t shout at her. 
She has a good memory. Remembers a 
lot that was said in class during the term. 
Concentration needs to improve a little. 
• Eats healthy food (veggies and fruit). She 
does not care what people think about her 
appearance (brushing hair and teeth is a 
struggle) 
• Well behaved. Sulks when she does not 
get her way, like most kids. 
• Tasks don’t get done immediately, 
especially when my mom and dad talk to 
her. She is very responsible with her 
phone, etc. Looks after her things. 
• This has improved (view of self). She is 
more confident. 
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 Observer Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Comments on behaviour over last 6 
months 
Tuli School 
Teacher 
Behaviours 
associated with 
internality. 
 
Noticeable 
changes: 
Better academic 
performance, more 
belief in academic 
performance. 
Behaviours associated 
with internality. 
 
Noticeable changes: 
More able to cope with 
difficult situations, 
better social skills, 
more able to resolve 
conflict, more 
independent. 
Behaviours 
associated with 
internality. 
 
 
Behaviours 
associated with 
internality,  
 
Noticeable changes: 
Less reminders 
needed 
Behaviours 
associated with 
internality, few 
behaviours 
associated with 
externality. 
 
Noticeable 
changes: More able 
to cope with difficult 
situations, more 
confident in own 
abilities, less 
embarrassed of 
self, more able to 
share her opinion 
with others. 
• No comments given 
Jaz Father Behaviours 
associated with 
internality, few 
associated with 
externality. 
 
Noticeable 
changes: 
Improved 
academic 
performance 
Behaviours associated 
with internality. 
 
Noticeable changes:  
(external – less able to 
set goals for self and 
achieve them) 
Behaviours 
associated with 
internality. 
 
 
Behaviours 
associated with 
internality, few 
associated with 
external 
 
:  
Behaviours 
associated with 
internality and 
externality. 
 
 
• Not much learning being done, more 
playing. 
• Makes friends easily. Doesn’t fight, very 
imaginative when playing with friends, 
always leads the playgroup. 
• Never fights, doesn’t like to disappoint 
people. 
• Have to constantly remind her to do 
chores, doesn’t mind doing them, but 
must be reminded. 
• She likes new challenges, but gives up 
too easily. Once again, doesn’t want to 
disappoint us. 
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Table 7.14 External Observations – Cycle 3 
 Observer Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Comments on 
behaviour over last 
6 months 
Cris Principal of 
school 
Behaviours 
associated with 
internality. 
Behaviours associated with 
internality. 
(External – lacking sense 
of purpose) 
 
Incomplete: 
Behaviours associated 
with internality – avoids 
trouble, little 
misbehaviour, doesn’t 
pick fights. 
 
 
Incomplete: 
Behaviour associated 
with internality – doesn’t 
neglect tasks/chores. 
 
Incomplete: 
Behaviours associated 
with internality – doesn’t 
give up easily, looks for 
new ideas solving 
problem, confident, 
shares opinion, able to 
disagree. 
(External: goes with 
flow) 
• No comments 
Tabs Principal of 
school 
Behaviours 
associated with 
internality. 
 
Incomplete: 
Behaviours associated with 
internality – unknown 
regarding emotions, conflict 
and social skills. 
Incomplete: 
Behaviours associated 
with internality – avoids 
trouble and fights, 
understands role in 
wrongdoing. 
Incomplete: 
Behaviours associated 
with internality – carries 
out tasks/chores, looks 
after things. 
 
Incomplete: 
Behaviours associated 
with internality – doesn’t 
give up easily, able to 
think of new ideas for 
solving problems. 
• No comments 
Nate  Family 
Friend 
Behaviours 
associated with 
internality and 
externality. 
Changes noticed: 
little/no improvement 
in academics, takes 
more responsibility 
for own learning. 
 
Behaviours associated with 
enhanced internality and 
few with externality. 
Changes noticed: 
Happier, better able to 
cope, better social skills, 
easier to keep friends, less 
fights, better able to 
resolve conflict, more 
helpful and cooperative, 
trying to do what’s right, 
more considerate, less 
complaints about family, 
more independent, striving 
towards goals, better able 
to overcome challenges. 
(Changes towards external: 
less respect for other’s 
boundaries, disregards 
impact behaviour has on 
others) 
Behaviours associated 
with enhanced 
internality. 
Changes noticed: 
Less impulsive, more 
positive behaviour, less 
fights, less blaming of 
others for own trouble. 
 
Behaviours associated 
with enhanced 
internality. 
Changes noticed: 
Less reminders needed, 
completes tasks more, 
owns up to 
wrongdoings, less 
blame placed on others. 
 
Behaviours associated 
with enhanced 
internality, and few with 
externality. 
Changes noticed: 
More perseverance 
shown, eager to take on 
challenges, new ideas 
for problem solving, 
more confidence in own 
abilities, pushes self to 
be better. 
(External changes: little 
belief in self to cope in 
difficulties, little pride in 
self.) 
 
• No comments 
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 Observer Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Comments on 
behaviour over last 
6 months 
Sihle Father Behaviours 
associated with 
internality. 
 
 
Behaviours associated with 
increased internality. 
Changes noticed: more 
helpful towards others, tries 
to do what is right, even 
when difficult, more aware 
of impact of behaviour on 
others. 
 
 
Behaviours associated 
with increased 
internality. 
Changes noticed: more 
positive behaviour, 
blames others less 
when in trouble, 
understands own role 
when in trouble. 
 
 
Behaviours associated 
with enhanced 
internality.  
Changes noticed: 
carries out tasks without 
reminders, doesn’t 
blame others when he 
did wrong.  
(External: Doesn’t own 
up easily when does 
wrong.) 
 
 
 
Behaviours associated 
with internality. 
Changes noticed: 
Confidence to disagree 
with others. 
(External: goes with the 
flow even when 
disagrees) 
 
 
• He has done very 
well. Top 5 three times 
last year, and won the 
‘Christian Character 
Award’. 
• I have let the 
Nanny/Helper go, and 
it’s only me and Sihle. 
He has become more 
independent and our 
relationship has 
grown. 
• N/A 
• He has become very 
responsible and I can 
see our relationship 
becoming less 
reminding and more 
praising. 
• He has become very 
confident and he 
speaks up. 
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High internal         High External 
 
 
  Tshepo        Nati Cam       Bryan      Offering 
              Eron  Buli   
               !!
7.3.1.3 DATA COMPARING LOC SCORES BEFORE AND AFTER 
INTERVENTION 
The child participants completed the CNS-IE or PNS-IE scales before the 
commencement of the parenting programme and again after six months had 
elapsed. The results of these scales are depicted on a bell graph, as seen in the 
figures below. A normal curve was used in order to depict each child’s score in 
relation to the mean and standard deviations of their relevant age group. Results 
were unavailable for two of the child participants at the end of the first research 
cycle.  
 
Cycle 1 
 
Figure 7.2 Results of CNS-IE and PNS-IE for March 2012 
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High internal         High External 
 
 
  Tuli         Jaz            Lee       
                  
               !!
High internal         High External 
 
 
     Nati          Offering 
         Tshepo   Eron  Buli 
               !!
Figure 7.3 Results of CNS-IE and PNS-IE for September 2012 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Cycle 2 
Figure 7.4 Results of CNS-IE and PNS-IE for May 2012 
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High internal         High External 
 
 
  Tuli              Lee       
  Jaz                
               !!
High internal         High External 
 
 
     Sihle         Tabs 
                  Nate Cris 
               !!
Figure 7.5 Results of CNS-IE and PNS-IE for October 2012 
 
 
 
Cycle 3 
Figure 7.6 Results of CNS-IE and PNS-IE for August 2012 
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Figure 7.7 Results of CNS-IE and PNS-IE for January 2013 
 
The figures above indicate the changes in the child participant’s LOC scores. These 
changes will be compared with the behavioural changes noted by parents and 
external observers to determine increased internal LOC. !
The collection of data communicates the changes in parents and children before 
and after attendance of the PPILC. These changes convey the relationship between 
the proposed therapeutic model and the enhancement of internal LOC in the 
children who participated in the study. However, the relationship between the two is 
easily overshadowed by the vast amount of data. Below follows a summary of the 
findings and a discussion of the results of the effectiveness of the PPILC in 
enhancing internal LOC in children. 
 
 
 
 
 
 
 
 
 
High internal         High External 
 
 
                 Tabs                  Sihle 
                        Nate  
Cris 
               !!
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7.4 SUMMARY AND DISCUSSION OF THE EFFECTIVENESS OF 
THE PPILC  
 
The evaluation of the PPILC indicates that it is an effective programme and has 
successfully met the outcomes established at its design. However, the research 
question asks whether the PPILC is effective in enhancing internal LOC in primary 
school children, thus establishing whether it is an effective therapeutic model in this 
regard. The data collected indicates the following in answering this question: 
 
7.4.1 ENHANCEMENT OF INTERNAL LOC OF THE CHILD PARTICIPANTS 
 
Of the fourteen child participants who took part in this study, two did not complete 
the data collection process and can therefore not be considered in the analysis. Of 
the twelve that remain six showed an increase in internality according to the CNS-IE 
and PNS-IE scales. Three showed no difference in their LOC scores before and 
after intervention. Three participants showed a decline in internality. However, 
because this is a qualitative study, in depth data is used to determine increased 
internality as opposed to merely numerical data supplied by the LOC scales. The 
children’s behavioural changes noted by parents and external observers also 
indicate an increase in internal LOC or not. Table 7.15 summarises the data 
indicating which children showed an increase in LOC and those that did not. The 
combined data indicates that eleven of the twelve children did show an increase in 
internal LOC based on LOC scores and/or behaviour related to internality. These 
findings suggest that enhancement of internal LOC took place. At face value the 
PPILC can be considered an effective therapeutic model for parents to enhance 
internal LOC in primary school children.  
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Table 7.15 Summary of children’s LOC development 
Behaviour 
associated 
with LOC 
 
Child 
Participant 
LOC Scale Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Enhanced 
internal 
LOC? 
Tshepo Slight 
decrease in 
internality, but 
retains a high 
internal score, 
two standard 
deviations 
above norm. 
Increase in 
behaviours 
indicating internality 
noted in EOQ. 
EOQ notes increase 
in behaviours 
indicating internality, 
however behaviours 
indicating external 
LOC are present.  
Parent and child 
note behaviours 
suggesting 
increased internality. 
EOQ and child 
notes increase in 
behaviours 
indicating internality. 
Behaviour 
associated with 
external LOC noted 
in EOQ. Parent 
notes behaviour 
suggesting 
internality. 
Behaviour 
associated with 
internal LOC noted 
in EOQ. 
Internal LOC 
more 
balanced. 
Significant 
enhancement 
noted in 
psychological 
wellbeing, 
academic 
performance 
and 
behaviour. 
 
Nati Increase in 
internality by 
one standard 
deviation. 
Increase in 
behaviours 
indicating internality 
noted by EOQ, 
parent and child. 
Increase in 
behaviours 
indicating internal 
LOC, noted by EOQ 
and child. 
Increase in 
behaviours 
indicating internal 
LOC, noted by 
parent and EOQ. 
Increase in 
behaviours 
indicating internality, 
noted by child and 
EOQ. 
Increase in 
behaviours 
indicating internality, 
noted by EOQ and 
parent. 
 
Internal LOC 
significantly 
enhanced 
Eron Increase in 
internality by 
less than one 
standard 
deviation. 
EOQ notes 
behaviour 
associated with 
internal LOC. 
Increase in 
behaviours 
indicating internality, 
noted by parent and 
EOQ. 
EOQ noted increase 
in behaviours 
indicating internality. 
Increase in 
behaviours 
indicating internality, 
noted by parent and 
EOQ. 
Behaviour 
associated with 
internal LOC, some 
external LOC 
behaviours present. 
Enhanced 
internal LOC 
in 
psychological 
wellbeing, 
responsibility 
and 
behaviour. 
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 LOC Scale Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Enhanced 
internal 
LOC? 
Buli Score 
remains 
constant. 
LOC score is 
within the 
norm for her 
age group. 
EOQ indicates 
behaviour 
associated with 
internal LOC, 
indications of 
enhanced internality 
by parent. 
Increase in 
behaviours 
indicating internality. 
Behaviour 
associated with 
internality, few 
changes indicating 
enhanced internality 
by parent and EOQ.  
Behaviour 
associated with 
internal LOC noted 
by EOQ. 
Increase in 
behaviours 
indicating internal 
LOC noted by 
parent and EOQ. 
Enhanced 
LOC noted in 
academic 
achievement 
psychological 
wellbeing, 
behaviour 
and self-
efficacy. 
Offering Increase in 
internality by 
one standard 
deviation. 
LOC score 
within norm 
for his age 
group. 
EOQ indicates 
increase in 
behaviours 
indicating internality. 
Increase in 
behaviours 
indicating internal 
LOC noted in EOQ. 
Increase in 
behaviours 
indicating internal 
LOC noted in EOQ. 
Increase in 
behaviours 
indicating internality 
noted in EOQ. 
EOQ indicates 
increase in 
behaviours 
indicating internality. 
Internal LOC 
significantly 
enhanced in 
every area. 
Tuli Score 
remains 
constant. 
LOC score is 
two standard 
deviations 
above norm 
for her age 
group. 
Behaviour 
associated with 
increased internal 
LOC noted in EOQ. 
Behaviour 
associated with 
increased internal 
LOC noted by EOQ, 
child and parent. 
However behaviours 
indicating external 
LOC are present. 
EOQ and parent 
note behaviour 
associated with 
internality, however 
behaviours 
indicating external 
LOC are present. 
Parent, child and 
EOQ indicate 
behaviour 
associated with 
slightly increased 
internal LOC, 
however behaviours 
indicating external 
LOC are present. 
Behaviour 
associated with 
increased internal 
LOC noted by 
parent and EOQ. 
However 
behaviours 
indicating external 
LOC are present. 
Enhanced 
internal LOC 
in academic 
performance, 
psychological 
wellbeing, 
responsibility 
and self-
efficacy. 
Jaz Increase in 
internality by 
two standard 
deviations. 
Behaviour 
associated with 
internal LOC noted 
by parent and EOQ. 
Behaviour 
associated with 
internal LOC noted 
by parent and EOQ. 
EOQ notes 
behaviour 
associated with 
internal LOC. 
Parent and EOQ 
indicate behaviour 
associated with 
internal LOC. 
Behaviour 
associated with 
internal and external 
LOC noted in EOQ. 
Scores 
suggest 
enhanced 
internal LOC 
but no 
increase 
noted in 
behaviours. 
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 LOC Scale Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Enhanced 
internal 
LOC? 
Lee Score 
remains 
constant. 
LOC score is 
almost one 
standard 
deviation 
below the 
norm for his 
age group. 
 
Parent and EOQ 
note behaviour 
associated with 
internal LOC.  
Parent and EOQ 
note behaviour 
associated with 
internal LOC. 
Behaviour 
associated with 
internal LOC noted 
by EOQ. 
Behaviour 
associated with 
internal LOC noted 
by parent and EOQ. 
EOQ and parent 
indicate behaviour 
associated with 
internal LOC. 
Internal LOC 
present but 
not 
necessarily 
enhanced. 
Sihle Decrease in 
internality. 
Two standard 
deviations 
below norm. 
Behaviour 
associated with 
internal LOC noted 
by EOQ and child. 
EOQ indicates 
increase in 
behaviours 
indicating internality. 
EOQ indicates 
increase in 
behaviours 
indicating internality. 
EOQ indicates 
increase in 
behaviours 
indicating internality. 
Behaviour 
associated with 
internal LOC noted 
by EOQ and child. 
Behaviour 
suggests 
increase in 
internal 
control in 
psychological 
wellbeing, 
behaviour 
and 
responsibility. 
Scores 
suggest 
decreased 
internality. 
 
Nate Slight 
decrease in 
internal LOC. 
Scores fall 
within mean 
of age group. 
EOQ indicates 
behaviours 
indicating internality. 
Parent and child 
indicated enhanced 
internality. Some 
external behaviour 
noted. 
 
Increase in 
behaviours 
indicating internal 
LOC noted by parent 
and EOQ. Some 
external behaviour 
noted. 
Increase in 
behaviours 
indicating internal 
LOC noted by 
parent and EOQ. 
Increase in 
behaviours 
indicating internality 
noted by child, 
parent and EOQ. 
EOQ, child and 
parent indicate 
increase in 
behaviours 
indicating internality. 
Some external 
behaviour noted. 
Enhanced 
internality in 
all areas, 
despite 
slightly 
decreased 
score. 
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 LOC Scale Academic 
Performance 
Psychological 
Wellbeing 
Behaviour Responsibility View of Self 
(Self-efficacy) 
Enhanced 
internal 
LOC? 
Chris Slight 
increase in 
internality. 
Scores are 
within 
average for 
age group. 
Behaviour 
associated with 
internal LOC noted 
by EOQ. 
Behaviour 
associated with 
internal LOC noted 
by EOQ. Parents 
and child noted 
enhanced 
behaviour. 
Behaviour 
associated with 
enhanced internal 
LOC noted by 
parent and child. 
EOQ indicated 
internal control 
present. 
Behaviour 
associated with 
internal LOC noted 
by EOQ. Enhanced 
internal behaviour 
noted by parent. 
Behaviour 
associated with 
internal LOC noted 
by EOQ. 
Enhanced 
internal LOC 
in 
psychological 
wellbeing, 
behaviour 
and 
responsibility. 
Tabs Significant 
increase in 
internal LOC 
by one and a 
half standard 
deviations. 
Scores fall 
within mean 
for age group.  
Behaviour 
associated with 
internal LOC noted 
by EOQ. Enhanced 
internal behaviour 
noted by parent. 
Behaviour 
associated with 
internal LOC noted 
by child and EOQ. 
Behaviour 
associated with 
internal LOC noted 
by EOQ. 
Behaviour 
associated with 
internal LOC noted 
by EOQ. 
Behaviour 
associated with 
internal LOC noted 
by EOQ. 
Enhanced 
internal LOC 
in academic 
performance. 
Overall 
enhancement 
noted in 
scores. 
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7.4.2 EQUIPPING OF PARENTS TO IMPLEMENT THE NINE GUIDELINES IN 
THE PARENT-CHILD RELATIONSHIP 
 
Of the 11 parent participants who took part in this study, one did not complete the 
data collection process and can therefore not be considered in the analysis. Ten 
parent participants remain. Parents who attended the PPILC were able to 
implement most of the nine guidelines for enhancing internal LOC in their children. 
The minimum number of guidelines implemented by a parent was six of the nine. 
However, six of the ten parents were able to implement changes in all nine areas 
suggested by the guidelines. Five of the nine guidelines were implemented by all 
ten of the parent participants. Significant implementation and increase was found in 
three of the guidelines. Table 7.16 summarises parent behaviour changes and 
notes the child LOC changes as determined by the data. The parenting behaviours 
noted by both parents and children, as well as noted in the PSAQ, are marked as 
bold. These behaviours are considered significantly increased over the research 
period. The parental behaviours that were implemented most frequently were a 
positive, balanced home environment, authoritative parenting style, modelling 
values and behaviour, structured discipline and developing a positive parent-child 
relationship. The parent behaviours implemented that showed significant increase 
were positive, balanced home environment, structured discipline and developing a 
positive parent-child relationship. The data indicates that the final draft of the PPILC 
in Research Cycle 3 equipped all four participants to implement all nine guidelines. 
The four child participants all showed increased internality based on observable 
behaviour and/or LOC scores. The final draft of the PPILC is considered the most 
effective draft in equipping parents to enhance internal LOC in primary school 
parents.  
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Table 7.16 Comparison of parent behaviour changes  
with children’s behaviours associated with enhanced internal LOC 
 
Parent behaviour 
encouraging 
internal LOC 
 
Child behaviour 
indicating internal 
LOC 
Encourage 
development 
 
Require 
age-
appropriate 
chores 
Consistency 
in discipline 
Encourage 
emotional 
intelligence 
Positive 
balanced 
home 
environment  
Authoritative 
parenting 
style 
Model 
values and 
behaviour 
and LOC 
Structured 
discipline 
Develop 
positive 
parent-child 
relationship. 
Nati 
• Academic 
• Wellbeing 
• Behaviour 
• Responsibility 
• Self-Efficacy 
 
 
 
 
√  
 
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
Buli 
• Academic 
• Wellbeing 
• Behaviour 
• Self-Efficacy 
  
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
Offering 
• Academic 
• Wellbeing 
• Behaviour 
• Responsibility 
• Self-Efficacy 
  
 
 
  
 
 
√  
 
 
 
√  
 
 
 
√  
 
 
 
√  
 
 
 
√  
 
 
 
√  
Tshepo 
• Academic 
• Wellbeing 
• Behaviour 
 
  
 
√  
 
 
√  
 
 
√  
 
√  
 
 
√  
 
 
√  
 
√  
 
√  
Eron 
• Wellbeing 
• Behaviour 
• Responsibility 
 
  
 
√  
 
 
√  
 
 
√  
 
√  
 
 
√  
 
 
√  
 
√  
 
√  
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Parent behaviour 
encouraging 
internal LOC 
 
Child behaviour 
indicating internal 
LOC 
 
 
Encourage 
development 
 
Require 
age-
appropriate 
chores 
Consistency 
in discipline 
Encourage 
emotional 
intelligence 
Positive 
balanced 
home 
environment  
Authoritative 
parenting 
style 
Model 
values and 
behaviour 
and LOC 
Structured 
discipline 
Develop 
positive 
parent-child 
relationship. 
Tuli 
• Academic 
• Wellbeing 
• Responsibility 
• Self-Efficacy 
 
 
 
 
 
 
 
 
√  
 
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
 
 
√  
 
 
 
√  
 
Jaz 
• Internality 
enhanced  
• Behaviour 
suggests 
LOC stable. 
 
 
 
 
 
 
 
√  
 
 
 
 
 
√  
 
 
 
 
 
 
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
Lee 
• No 
enhancement 
noted. 
• Internal LOC 
present 
 
 
 
 
 
 
 
 
 
√  
 
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
 
 
 
 
√  
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Parent behaviour 
encouraging 
internal LOC 
 
Child behaviour 
indicating internal 
LOC 
Encourage 
development 
 
Require 
age-
appropriate 
chores 
Consistency 
in discipline 
Encourage 
emotional 
intelligence 
Positive 
balanced 
home 
environment  
Authoritative 
parenting 
style 
Model 
values and 
behaviour 
and LOC 
Structured 
discipline 
Develop 
positive 
parent-child 
relationship. 
Nate 
• Academic 
• Wellbeing 
• Behaviour 
• Responsibility 
• Self-Efficacy 
•  
 
 
√  
 
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
Sihle 
• Wellbeing 
• Behaviour 
• Responsibility 
 
 
 
 
√  
 
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
Cris 
• Wellbeing 
• Behaviour 
• Responsibility 
 
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
√  
 
 
√  
 
 
√  
 
√  
 
√  
Tabs 
• Academic 
• Overall 
enhancement 
noted 
 
 
 
√  
 
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
 
 
√  
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7.4.3 THE IMPLEMENTATION OF THE GUIDELINES IN RELATION TO 
ENHANCED INTERNAL LOC 
 
To further establish an understanding of the effectiveness of the PPILC we will 
consider what aspects the parents implemented that may have led to the enhancing 
of internality. This allows one to establish what was most effective in enhancing 
internality in children, and what areas are lacking. Such information will allow 
changes to be made in practice to ensure a more effective therapeutic intervention. 
Table 7.18 summarises the frequency of parent behaviours in relation to the child 
behaviours found in the data. The literature undergirding the nine guidelines 
suggests a relationship between parenting behaviour and enhanced internal LOC as 
seen in the child’s observable behaviour. The relationships between parent 
behaviour and related behaviour in children are expected as summarised in Table 
7.17. 
 
Table 7.17 Relationship expected between guidelines and observable behaviour 
Encouraging development • Academic performance 
Age appropriate chores • Responsibility 
Consistency • Behaviour 
• Responsibility 
Teaching emotional intelligence • Psychological wellbeing 
Home environment • Academic performance 
• Psychological wellbeing 
• Responsibility 
• Self-efficacy 
Authoritative parenting style • Psychological wellbeing 
• Behaviour 
• Responsibility 
• Self-efficacy 
Modelling • Academic performance 
• Psychological wellbeing 
• Behaviour 
• Responsibility 
• Self-efficacy 
Structured discipline • Responsibility 
• Behaviour 
• Psychological wellbeing 
• Self-Efficacy 
Effective parent-child relationship • Psychological wellbeing 
 
 
! 183!
Of the five possible observable behaviours noted in the children, the two that were 
found to have been enhanced in the most number of children were psychological 
wellbeing and behaviour. A relationship between psychological wellbeing and 
parents teaching emotional intelligence, home environment, authoritative parenting 
style, modelling, structured discipline, and effective parent-child relationships is 
expected. The high occurrence of psychological wellbeing present in the children 
was found where these six parent guidelines were implemented. This data concurs 
with the relationship described in literature. Thus the PPILC was effective in 
equipping parents in the area of these six guidelines, encouraging enhancement of 
internal LOC as seen in an increase in the children’s psychological wellbeing. A 
relationship between positive behaviour and consistency, parenting style, modelling 
and structured discipline is expected. The highest occurrence of positive behaviour 
in the children was found where modelling, structured discipline and authoritative 
parenting style were implemented. Thus the PPILC was effective in equipping 
parents in the area of these three guidelines, encouraging enhancement of internal 
LOC as seen in an increase in the children’s positive behaviour.  
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Table 7.18 Frequency of parent behaviours in relation to  
enhanced internal LOC and observable behaviour. 
Child behaviours 
 
Guidelines 
Number of 
parents 
implementing 
guideline.  
N=10 
Number of 
children showing 
enhanced 
internal LOC 
scores. 
Number of 
children showing 
enhanced 
academic 
performance.  
Number of 
children showing 
enhanced 
psychological 
wellbeing.  
Number of 
children showing 
enhanced 
behaviour.  
Number of 
children showing 
enhanced 
responsibility.  
Number of 
children 
showing 
enhanced self-
efficacy.  
Number of 
children showing 
enhanced internal 
LOC. N=12 
 6 7 9 8 7 5 
Encourage 
development 7 3 3 4 3 4 2 
Require age-
appropriate 
chores 
9 5 6 8 7 6 4 
Consistency in 
discipline 8 4 6 7 7 6 4 
Encourage 
emotional 
intelligence 
9 5 7 9 8 7 5 
Positive, balanced 
home 
environment 
10 6 7 9 8 7 5 
Authoritative 
parenting style 10 6 7 9 8 7 5 
Model values, 
behaviour and 
LOC 
10 6 7 9 8 7 5 
Structured 
discipline 10 6 7 9 8 7 5 
Develop positive 
parent-child 
relationship 
10 6 7 9 8 7 5 
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From the discussion above it can be understood that the PPILC led to parents being 
equipped in implementing the nine guidelines which in turn led to the enhancement 
of internal LOC in their children. Therefore the PPILC can be considered a 
therapeutic model, which could effectively be used to equip and guide parents 
towards enhancing the internal LOC in primary school children. However, I feel that 
the PPILC failed in the following areas: 
• Successfully equipping the parents in encouraging development in the first 
presentation of the course, where focus on this guideline was lacking. 
• Successfully encourage the enhancement of internal LOC in the second 
research cycle, where the course was run over too short a time frame. 
• Assisting parents in moving from a changed attitude towards consistency to 
implementation of consistent discipline.  
• Promoting higher academic performance, enhanced responsibility and 
encouraging self-efficacy in more of the child participants.  
These shortcomings are not indications of failure, but rather opportunities for 
ongoing investigation. The PPILC can be considered a valid therapeutic model to 
equip parents to enhance internal LOC in primary school children. However, 
improvements can be made for implementation in practice.  
 
 
7.5 CONCLUSION 
 
This study set out to research the problem of equipping parents to enhance internal 
locus of control in their primary school children. Through literature and empirical 
study a therapeutic model was proposed to equip parents in enhancing internality in 
their children.  The therapeutic model was designed as a parent guidance 
programme based on social-learning theory and made use of various therapeutic 
tools. The therapeutic model, known as the PPILC (Parent Programme for the 
enhancement of Internal LOC in Children), was presented to three groups of parent 
participants. Data was collected before, during and after the implementation of the 
PPILC. The data was collated and reviewed. The results of the data were presented 
over two chapters. Chapter 6 concluded that the PPILC is a successful parenting 
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programme and meets the outcomes established at its design. Chapter 7 concluded 
that the PPILC is a valid therapeutic model that can equip parents towards 
enhancing internal LOC in primary school children.  
 
The concluding chapter will summarise the research conducted in this study. The 
research question, literature studies, empirical study and findings will be reviewed. 
Chapter 8 will also examine limitations to the study and make suggestions for 
further research to be conducted. The contribution this study has made to literature, 
practice and parents is described. Finally, recommendations for parents and 
practitioners will also be explored.  
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CHAPTER 8 
SUMMARY AND CONCLUSION OF STUDY 
 
8.1 INTRODUCTION 
 
In my opinion, and according to the literature, parents are a key component in the 
success of individuals. Parents lay a foundation and we build our lives on that 
foundation. Because of this thought, parenting is a significant interest of mine. In my 
experience as an educator, I noticed how parents were encouraging behaviour that 
encouraged the development of an external locus of causality in their children. While 
the initial concern for the short-term consequences of the children’s behaviour was 
appropriate, my focus shifted to the long-term results of such behaviour. I embarked 
on this study to address this situation. This thesis aimed to propose a therapeutic 
model that would equip parents to enhance internal locus of control (LOC) in their 
children. This chapter serves to conclude this study and to make note of the 
limitations and provide recommendations for parents and practice. 
 
 
8.2 SUMMARY OF STUDY 
 
This study was initiated with an introductory chapter, Chapter 1, outlining the 
background (Section 1.2) and the aims (Section 1.4) of the study. Through my 
Masters research I became aware that: 
• Much of LOC development takes place during the formative years, and is 
influenced by the parent-child relationship.  
• Parents were not fully aware that they were encouraging the development of 
external control orientation.   
• Parents were unaware of the relationship between LOC and a child’s optimal 
functioning.  
• Parents would prefer to receive guidance through group therapy, above individual 
therapy or written media. 
• The guidelines to enhance internal locus of control, established in Da Silva 
(2010: 110-116), are based on theoretical knowledge. The benefits of the 
practical implementation of these guidelines were not yet known. 
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From the awareness of a lack of internality in children, and the question of 
application of the guidelines into the parent-child relationship, the research question 
(Section 1.2.3) arose: 
 
 
 
 
 
It was on this basis that I began to establish a therapeutic model whereby parents 
can be made aware of LOC, its relationship to optimal functioning and the parent’s 
role in developing LOC in children. The focus lay within the lack of knowledge and 
skills parents have enhancing internal LOC, and how the practitioner responds to 
this in practice. The therapeutic model would allow for the guidelines for the 
enhancement of internal LOC to be implemented into the parent-child relationship, 
enhancing internal LOC in children. I held the following assumptions (Section 1.3) 
regarding the research: 
• Parents are unaware of the concept of LOC and it’s effect on the development 
of children towards adulthood and effective, holistic functioning. 
• Effective parent guidance will take place once parents conclude the need for 
enhancing internal LOC in their children. 
• An effective therapeutic model will include reflection and self-awareness in 
parents, leading to a decision to make changes in the parenting tasks, values 
and attitudes. 
• An effective therapeutic model will include a means of practically outworking 
the recommended guidelines. 
• A successful parent guidance model will lead to enhanced internal LOC in 
children. 
 
To effectively carry out this study, aims were established (Section 1.4). The aims 
directed the flow of the research to ensure the research question was answered. The 
aims described in Chapter 1 and carried out throughout this research process were: 
• To compile a literature study that examines the relationship between parenting 
and locus of control. 
• To compile a literature study on the validity of parent guidance as a therapeutic 
model. Within this literature study, sources were consulted as to the practical, 
theoretical and therapeutic elements used in parent guidance programmes. 
What therapeutic model can be established in order to guide parents 
towards enhancing internal LOC in their primary school children? !!
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• To compile a literature study examining the design of a parent guidance 
programme in order to establish a working therapeutic model for this study. 
• To conduct an empirical investigation by means of qualitative, as well as 
quantitative, research methods so as to: 
o Determine if the proposed theoretical model guides a parent towards the 
understanding of their parenting role, and the necessity for implementation 
of the guidelines for enhancing internal LOC in children. 
o Determine if the proposed therapeutic practices facilitate change in 
parents’ practices, attitude and parent-child interactions. 
o Determine what changes should be implemented in practice to conduct 
such parent guidance based on effective theoretical models and 
therapeutic practices.  
• To compile and interpret the findings of the empirical investigation so as to 
present a therapeutic model for parents to enhance the internal LOC of primary 
school children. 
The knowledge generated by carrying out each aim is summarised in the sections 
that follow.  
 
 
8.3 FINDINGS OF THE LITERATURE STUDY 
 
As indicated in the section above, three literature studies were conducted to ensure 
a strong foundation of knowledge was established before empirical research was 
conducted. Literature focussed on the relationship between parenting and LOC 
development. The focus then shifted to parent guidance and its effectiveness as a 
therapeutic model. Finally, literature regarding the design of a parent intervention 
programme was consulted and a proposed therapeutic model established for use in 
this study. The findings of each literature study are summarised below.  
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8.3.1 PARENTING IN RELATION TO LOCUS OF CONTROL  
 
Crucial to the aim of this study is the theoretical understanding of parenting in 
relation to the development of LOC. Without this foundation equipping parents to 
enhance internal LOC in their children would be impossible. The literature in Chapter 
2 examined LOC as a psychological construct, the role and dimensions of parenting, 
as well as the development of LOC through the parent-child relationship. 
 
Section 2.2 introduced the discussion on LOC. LOC is a construct introduced in 
Rotter’s (1954) Social Learning Theory. Expectancy is a person’s subjective 
expectation that behaviour will result in a certain outcome. Expectancy develops 
from past experience (Meyer, et al.: 2003, Mearns: 2010). Behaviours learnt in 
childhood result from the experience of reinforcement. Some will attribute their own 
behaviour as the influence on reinforcement, while others attribute external factors to 
the experience of reinforcement. Over time, these experiences lead to a generalised 
expectancy about reinforcement being internally or externally controlled (Fourie: 
2009). Internal LOC is the expectancy that one’s own behaviour or personal 
characteristics lead to behavioural outcomes. Those with external LOC believe that 
external forces such as fate, luck or powerful others control the outcomes of 
behaviour.  
 
Much research has been conducted on the relationship between LOC and a number 
of psychological constructs, as Section 2.2.3 expounds. Internal LOC is found to 
have positive benefits for many areas of a person’s life (Robinson & Rose: 2009). 
This study focussed on the relationship between internal LOC and academic 
performance, psychological wellbeing, behaviour, self-efficacy and responsibility. 
Studies have shown that children with internal locus of control (compared to those 
with external locus of control) tend to have higher academic achievement and 
greater aspirations and expectations academically. They also tend to have good self-
esteem, confidence and self-determination. Children with internal control show more 
positive behaviour and show responsibility. People with internal locus of control also 
tend to have more positive relationships, a better sense of independence and 
purpose. They push themselves to achieve and grow personally. Studies have also 
shown these people to be generally healthier and have better mental wellbeing 
compared to those with external locus of control (Bredell: 2004, Tony: 2003, Cloud & 
! 191!
Townsend: 2007, Carmeli, et al: 2009, Taris & Bok: 1997, Dercon & Krishnan: 2009, 
Gale, et al.: 2008). 
 
Assuming that individuals seek to increase behaviour that leads to positive 
outcomes, it could be reasoned that parents would seek to enhance the internal LOC 
in their children as to achieve positive results in the constructs mentioned above.  
The parent-child relationship plays a considerable role in the development of control 
expectancy (Loeb: 1975, Sherman: 1984, Carton & Nowicki: 1994, Dercon & 
Krishnan: 2009). In considering parenting, one understands that parents hold 
influence and effect positive and healthy development in children. Parenting is 
purposeful and life-long. The aim of parenting is to effectively prepare children for 
their future in adulthood  (Rasmussen: 2009, Hoghughi: 2004, Du Toit: 2000, Cloud 
& Townsend: 2007). Parenting can be better understood in relation to the 
dimensions that underlie its practical outworking. Parenting involves care or 
involvement, control and development. Care points towards the emotional and 
material resources made available to a child to meet the needs of a child (Grolnick: 
2003, Hoghughi: 2004). Control refers to the restrictions, limits and rules placed on a 
child’s behaviour (Grolnick: 2003). Development aims towards promoting a child 
towards achieving his/her full potential (Hoghughi: 2004). Section 2.3 looks at 
parenting in detail. 
 
The parenting dimensions noted above are played out in the daily interactions of the 
parent-child relationship. This relationship plays a role in understanding how 
parenting influences LOC development. Figure 2.4 depicts this relationship. Through 
successfully parenting in the areas of care, control and development, parents meet 
their children’s needs of relatedness and encourage autonomy and competence. 
Motivation and a desire to master one’s life world is the result. A child then comes to 
understand that behaviour is within his/her control and success or failure is linked to 
their chosen behaviour. So internal control expectancy is developed.  
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Section 2.4 delved into literature regarding the practical outworking of the interaction 
reflected in Figure 2.4. This section focussed on the nine parent guidelines for 
enhancing internal LOC in primary school children (Da Silva: 2010). The discussion 
on the guidelines commenced by commenting on the encouragement of overall 
development across the physical, cognitive, social and affective domains. The 
promotion and teaching of emotional intelligence was discussed separately. The 
requirement of children to take part in age appropriate tasks and chores to promote 
responsibility was considered. Consistency in discipline, authoritative parenting style 
and structured discipline strategies was examined in light of promoting internality. 
Parents are encouraged to model behaviour, values and character traits that parents 
would like children to develop, and this was reviewed in detail. A discourse on a 
positive, balanced home environment to promote self-actualisation as well as 
developing effective parent-child relationships were introduced. These nine areas of 
parenting attitudes and behaviours are at the heart of the therapeutic model 
proposed in this study, as they are assumed to promote internality in children. Figure 
2.8 depicts the relationship between the nine guidelines and the proposed 
therapeutic model.  
  
8.3.2 PARENT GUIDANCE THEORY AND PRACTICE 
 
Parent guidance was considered a possible therapeutic model to enhance internality 
in children, since parent attitudes and practices as well as the parent-child 
interaction influence the development of internal LOC. Chapter 3 set out to examine 
the literature available on parent guidance, from theory to practice. In section 3.2.1 
the history of parent guidance was considered. Parent education has become such a 
necessity over time that it is being considered as a formal occupation and 
discussions regarding certification and training are being held (Cooke: 2006). In 
considering the definition of parent guidance, in Section 3.2.2, it was concluded that 
it involves support, education and therapeutic process. The definitions also suggest 
an advancement of knowledge, skills and personal resources for parents. The 
purpose of parent guidance, through continued research was clear. Parent guidance 
is a therapeutic tool used to effect change in parents and the parent-child 
relationship, either in response to a specific challenge or in prevention of future 
challenges (Campbell & Palm: 2004, Sigel: 2006, Powell & Cassidy: 2007, Du Toit: 
2000, Clayton: 2007). Parent guidance is also effective in bringing about behavioural 
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change in children (Lee: 2009, Clayton: 2007, Sigel: 2006). Based on these findings, 
parent guidance was considered a valid therapeutic model for the purposes of this 
study, as illustrated in Figure 3.2. 
 
Further literature investigation led to the consideration of the positive and negative 
aspects of parent guidance. The following was noted in Section 3.2.3: 
• Intended participation leads to actual participation.  
• Imparting knowledge and skills regarding parenting and childhood development 
leads to change in parent practices and parent-child interactions.  
• Change in parent practices and parent-child interactions lead to change in child 
behaviour.  
• Parent guidance can lead to overall family wellbeing.  
• Behavioural change is not guaranteed.  
• Few parents seek information or assistance regarding child rearing. 
• Many parent interventions are not culturally relevant. 
• Only few parents are reached through parenting interventions. 
• Parents’ attendance and completion of interventions are impacted by factors 
such as finances, child-care, trust for the professional, transport and time 
restraints. 
These considerations were taken into account in developing the proposed 
therapeutic model. 
 
A therapeutic model of any kind is based on a theoretical framework. After 
consideration of the theoretical frameworks that undergird a number of successful 
parent guidance programmes, in Section 3.3, the social cognitive learning approach 
was considered for the development of the proposed therapeutic model. The 
following principles were noted and applied regarding social cognitive learning: 
• Individuals are active participants who influence their own learning process.  
• Learning takes place through direct experience, observational learning and self-
regulation. 
• Reinforcement (positive or negative) can take place directly, vicariously, or 
through self-regulation (Meyer, Moore & Viljoen: 2003). 
 
Finally, the practical tools used in presenting parent guidance programmes were 
investigated in Section 3.4. Understanding that specific tools are needed to 
accomplish specific tasks, I would need to consider target areas and the appropriate 
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tools needed to address parents’ needs, concerns and shortcomings. The literature 
suggested a number of tools and therapeutic skills that prove successful in carrying 
out parent intervention programmes. I made use of the following tools in designing 
the proposed therapeutic model: 
• Group discussions 
• Practicing skills at home and report back 
• Printed material or course notes 
• Therapeutic interviewing skills 
 
8.3.3 DESIGNING A THERAPEUTIC MODEL FOR PARENTS 
 
Chapter 4 focussed on the literature regarding the design of a therapeutic model for 
the purposes of this study. The abovementioned theoretical and practical elements 
were taken into account when designing the therapeutic model in Section 4.2. A 
design framework (Powel & Cassidy: 2007) was used to guide the conception of the 
therapeutic model. This framework gave due consideration to principles such as 
subject, time, audience, content, materials, presentation, feedback and follow-up.  
Section 4.3 examined each area in detail. Section 4.4 then took each principle and 
applied it to the design of the PPILC (Parent Programme for enhanced Internal LOC 
in Children). The PPILC became the proposed therapeutic model for use in the 
research if this thesis. A crucial aspect in a successful parenting intervention 
programme is the aspect of evaluation. Section 4.5 focussed on evaluation of the 
PPILC. An evaluation questionnaire was designed to receive feedback from the 
participants in order to ensure the continued improvement of the PPILC. The 
evaluation played a critical role in ensuring the PPILC was a valid therapeutic model 
for equipping parents to enhance internal LOC in their children. 
 
 
8.4 FINDINGS OF THE EMPIRICAL STUDY 
 
An empirical investigation was needed in order to analyse the proposed therapeutic 
model. Although literature makes a good argument for parent guidance as a valid 
therapeutic model to bring about change in the parent-child relationship, observation 
and systematic enquiry would examine the PPILC and determine if it brought about 
the results necessary to establish it as a valid therapeutic model. The empirical study 
! 195!
was based upon my assumptions, which became the following objectives (Section 
4.2): 
• To investigate parents’ awareness of the concept of LOC and its effect on the 
development of children towards adulthood and effective, holistic functioning. 
• To explore the effectiveness of parent guidance once parents conclude the 
need for enhancing internal LOC in their children.  
• To analyse the effectiveness of a therapeutic model that will include reflection 
and self-awareness in parents, leading to a decision to make changes in their 
parenting tasks, values and attitudes. 
• To evaluate the effectiveness of said therapeutic model, which will include a 
means of practically outworking the recommended guidelines to enhance 
internal LOC in primary school children (Da Silva: 2010).  
• To assess whether a successful parent guidance model will lead to enhanced 
internal LOC in children.  
 
A predominantly qualitative methodology was used to carry out the empirical 
investigation (Section 5.3.1). The research design was based upon action research 
(Section 5.3.2). Action research follows a cyclic process of investigation and aims to 
improve practice. Each cycle of research follows the following steps, as illustrated in 
Figure 5.1: 
• Recognition of an idea or problem 
• Examination of the idea or problem, and gathering information about it 
• Planning action 
• Taking action 
• Reflecting on the consequences 
• Continued research on revised idea/problem. 
Action research also investigates from within the social setting in which it takes place 
– as opposed to observing from the outside (Thomas: 2009, Noffke & Somekh: 
2011)  
 
To collect the data needed to carry out the research process and draw conclusions, 
a number of techniques were used (Section 5.3.3). Questionnaires were used to 
collect data in written form. LOC scales were used to assess the child participants’ 
LOC before and after parents attended the parenting course. The Pre-school and 
Primary Nowicki-Strickland Internal-External Control Scale (PPNS-IE) and the 
Children’s Nowicki-Strickland Internal-External Control Scale (CNS-IE) were used 
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depending on the age of the child.  The Parent Self Assessment Questionnaire 
(PSAQ) was developed and completed by the parent participants before and after 
intervention. This assessed the behavioural and attitude changes made in the 
parent-child relationship in relation to LOC development. The areas investigated by 
the PSAQ are: 
• Parent-child relationship 
• Parental consistency 
• Discipline style and techniques  
• Nurturance 
• Parenting style 
• Home Environment 
• Modelling 
• Development 
• Expected responsibility 
The Questionnaire for External Observers (QEO) was also developed and used to 
collect data relating to the behavioural changes that the child participant displayed 
over the six months that they took part in the study. The areas of behaviour 
investigated include: 
• Academic performance and adjustment 
• Psychological Wellbeing 
• Behaviour 
• Responsibility and  
• View of self (Self-Efficacy) 
A questionnaire for the evaluation of the parenting programme was also established. 
This allowed parents to assess whether the parenting programme met their 
expectations. It also allowed feedback as to whether the programme achieved the 
outcomes that were set out at its design. The evaluation allowed me to make 
changes at each cycle to ensure continued improvement at each level. 
 
Observation was also used as a form of data collection. As the researcher I 
observed the parents throughout the parenting programme. My observations during 
the course allowed insight into the parent-child relationship and the changes that 
were taking place. My observations also concentrated on the programme itself, to 
assess the strengths and weaknesses it displayed, and to make changes where 
necessary. Focus groups were also used to collect data for the study. The focus 
groups served as a forum for feedback regarding the course. However, it more 
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importantly allowed parents to share the changes they had been able to implement 
in their parenting. This data could be used to indicate whether the course was 
successful in equipping parents and bringing about enhanced internal LOC in the 
children. 
 
Selection of the participants took place by using a convenience sampling method 
(Section 5.3.4). However, to ensure the sample represented the general population, 
participants were selected to represent a diversity of race, cultures and family 
structures. Ethical considerations were also taken into account throughout the study 
(Section 5.4). The ethical principles that were foundational to this study included IRB 
approval, informed consent, confidentiality, anonymity, reduced harm, justice and 
ethical reporting of the research. Ethics regarding coercion and deception were 
considered, but were not relevant to the study. The ethical guidelines in place 
ensured the wellbeing of participants and the accuracy of this research.  
 
The results of the empirical study were discussed in Chapter 6 and Chapter 7. 
Chapter 6 engaged the results of the evaluation of the PPILC as a parent 
intervention programme. Chapter 7 described the results of the effectiveness of the 
PPILC in enhancing internal LOC in children. The results were as follows: 
 
8.4.1 EVALUATION OF PPILC 
 
From the data collected through the evaluation forms, the feedback during the focus 
groups with the parents and the feedback given by the children, the PPILC received 
a positive evaluation. Table 6.13 summarises the findings of the evaluation of the 
PPILC. Both positive and negative aspects were considered. Overall, the PPILC 
achieved the desired outcomes on which it was founded. Changes need to be 
considered for carrying out the PPILC in practice. The suggested changes are: 
 
Plan: 
• Need for learning of this nature to take place earlier in parenting experience. 
• Need for parent support groups. 
• Need for more parents to learn internal control for themselves, and to teach their 
children. 
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Operations: 
• Make course available at various times and days. 
• Consider 8-12 weeks for course 
• Group dynamics need to be monitored to ensure a positive experience.  
• Group size should be between 8-12 participants. 
• Course for other adults who ‘parent’ children, such as teachers. 
• Continued personal development as facilitator. 
• More clear and effective advertising is needed to convey aims and benefit of 
course, and to encourage both parents to attend.  
• Child-care options assist in allowing parents to attend.  
• Although follow-up sessions were valuable, secondary follow-up sessions may 
not be necessary. 
 
Outcomes: 
• Focus on area of development more clearly to allow for understanding and 
implementation for children’s overall mastery and wellbeing. 
• Parents tend to focus on parental control over parental care – more focus on this 
area and related guidelines is necessary. 
 
8.4.2 EFFECTIVENESS OF PPILC 
 
The effectiveness of the PPILC was examined through the collection of data from the 
LOC scales, the QEO and the PSAQ. The feedback from the children and parents 
was also taken into account. Effectiveness was considered based upon the changes 
observed in the children’s LOC scores as well as changes in their behaviour relating 
to LOC. Effectiveness was also considered based upon the changes implemented 
by the parents in their parenting and the parent-child relationship. The PPILC was 
considered effective in equipping parents in enhancing internal LOC in their primary 
school children. Table 8.1 summarises the effectiveness of the PPILC. 
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Table 8.1 Summary of Effectiveness of the PPILC 
 
Enhancement of internal 
LOC of the child 
participants 
 
Equipping of parents to implement 
the nine guidelines in the parent-
child relationship 
The implementation of the 
guidelines in relation to 
enhanced internal LOC 
Shortcomings of the PPILC 
in enhancing internal LOC. 
• Six of twelve participants 
showed enhanced LOC 
according to the LOC 
scales 
• Eleven of twelve 
participants showed 
enhanced internality 
according to behavioural 
changes and LOC scores 
• Six out of nine was the minimum 
number of guidelines implemented. 
• Five of the nine guidelines were 
implemented by all ten of the parents. 
• All nine guidelines were implemented 
by six of the ten parents. 
• The parent behaviours that were 
implemented most frequently include 
positive, balanced home 
environment, authoritative parenting 
style, modelling values and 
behaviour, structured discipline and 
developing a positive parent-child 
relationship. 
• The parent behaviours implemented 
that showed significant increase were 
positive, balanced home 
environment, structured discipline 
and developing a positive parent-
child relationship. 
• The final draft of the PPILC 
(Research Cycle 3) appears to be the 
most effective as all four parents 
implemented all nine guidelines, and 
all four children showed enhanced 
internality. 
• The two behaviours observed 
most frequently in the children 
were psychological wellbeing 
and positive behaviour.  
• The PPILC was effective in 
equipping parents in the 
following areas, emotional 
intelligence, home environment, 
authoritative parenting style, 
modelling, structured discipline, 
and effective parent-child 
relationships, which brought 
about enhancement in internal 
LOC leading to increased 
psychological wellbeing in the 
children.  
• The PPILC was effective in 
equipping parents in 
consistency, parenting style, 
modelling and structured 
discipline, which brought about 
enhancement in internal LOC 
leading to more positive 
behaviour in the children.  
• The PPILC fell short in 
equipping the parents in 
encouraging development in 
the first presentation of the 
course, where focus on this 
guideline was lacking. 
• The PPILC fell short in 
encouraging the overall 
enhancement of internal LOC 
in the second research cycle, 
where the course was run 
over too short a time frame. 
• The PPILC fell short in 
assisting parents in moving 
from a changed attitude 
towards consistency to 
implementation of consistent 
discipline.  
• The PPILC fell short in 
promoting higher academic 
performance, enhanced 
responsibility and encouraging 
self-efficacy in more of the 
child participants.  
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8.5 LIMITATIONS AND SUGGESTIONS FOR FURTHER STUDY 
 
Although the proposed therapeutic model, PPILC, was considered effective in 
equipping parents and promoting the enhancement of internal LOC in primary school 
children, the study has limitations. As noted in the previous chapter, shortcomings 
should not be seen as a measure of failure, instead they are an opportunity for 
further knowledge to be acquired. The limitations discussed below may lead to 
ongoing investigation and research in the future.  
• The sample used in this study was limited in size. This limitation came about due 
to the lack of parent interest in attending the parenting course. Literature does 
address the lack of parent participation, especially with regards to fathers, 
socioeconomic circumstances and minority groups. However, this study took 
these factors into account to eliminate as many factors that hinder parent 
participation as possible. Still this study lacked participation. I recommend that 
the lack of participation within the South African context be explored further.  
• A larger sample would allow for more accurate data regarding the effectiveness 
of the PPILC in the enhancement of LOC.  This study chiefly used qualitative 
methods, which looks in depth at individuals’ contexts with regards to the results. 
However, a lot of variance was noted in the LOC scores, as well as the 
behaviours displayed by the children. A larger sample, and more quantitative 
measures, may eliminate the variances and give a more accurate display of the 
enhanced internality displayed by the children.  
• A larger sample would allow for more accurate representation of the larger 
population. In this study only white and black families were represented. South 
Africa is a melting pot of cultures, and many of these cultures were not 
represented in the study. A larger sample, which includes the other racial groups, 
is needed to accurately represent the South African population. 
• Literature suggests correlations between LOC enhancement and child behaviour. 
However, through the discussion of literature a relationship between the parent 
behaviours and the child behaviours was noticed and focussed on in this study. 
While this study was able to recognise the frequency of parent behaviours in 
relation to the frequency of child behaviours, a correlation relationship was not 
established. This relationship is an opportunity for further investigation. 
• This study relied heavily on self-report from the parents. This gives insight into 
the parents’ frame of reference, which is appropriate when considering action 
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research was used. However, further study can make use of external observation 
into the parent-child interaction and relationship in order to establish research 
findings that are objectively obtained.  
• Locus of control is a complex variable. This study observed multiple aspects of 
LOC in children, however the exact make-up of LOC is unclear. It is difficult to 
pinpoint where the PPILC succeeded and failed because of the complexities of 
LOC.  Further research into LOC as a variable and the factors of its make-up, as 
well as further research into measuring LOC in children observing the multi-
facetted factors that are found in LOC, is suggested. 
• Finally, this because of time restraints, this study progressed quickly through the 
successive cycles of the PPILC. This could potentially limit the changes instituted 
in the successive applications of the PPILC. Concluding one application fully – 
implementation through to results – before implementing changes would possibly 
enhanced the effectiveness of the PPILC further. This can be considered for 
further research into the PPILC as a parent intervention programme.  
 
 
8.6 CONTRIBUTIONS OF THE STUDY 
 
This study set out to examine the enhancement of internal LOC in children and equip 
parents in this regard. It has also accomplished the task of contributing to the ever-
increasing body of knowledge that makes up the study of psychology. It has further 
added to both the practical arena of psychological practice and parenting. The 
contributions this study has added in these areas are as follows: 
 
8.6.1 CONTRIBUTIONS TO PSYCHO-EDUCATIONAL KNOWLEDGE 
 
• A study on locus of control in relation to parenting has been compiled in the 
literature study in Chapter 2. 
• In Chapter 3, a study of the literature regarding parent guidance has been 
compiled. 
• A literature study regarding the design of parent intervention programmes has 
been compiled in the literature study in Chapter 4. 
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• This study discussed in detail specific factors that contribute to the development 
of internal locus of control in children, and how parenting influences this 
development. (Section 2.4) 
• This study addressed the issue of a lack of internality in primary school children, 
and has compiled a parent guidance programme to equip parents to enhance 
internality in children. (See Chapter 6, Addendum A and Addendum B) 
• Questionnaires have been designed to collect data regarding: 
- Parental practices, attitudes and parent-child interactions (See Section 5.3.3.1 
and Addendum F). 
- Children’s behavioural changes in relation to LOC development (See Section 
5.3.3.1 and Addendum G). 
- The evaluation of a parent intervention programme (See Section 4.5.1 and 
Addendum D). 
• Recommendations have been made regarding opportunities for further study. 
(Section 8.5) 
 
8.6.2 CONTRIBUTIONS TO PRACTICE 
 
• The questionnaires designed in this study can be used as therapeutic tools to 
create awareness of and collect background information on parents’ attitudes, 
and practices, the relationship that exists between parents and children, and the 
behaviours displayed by children. (See Section 5.3.3.1, Addendum F and 
Addendum G) 
• A parent intervention programme has been established for use in practice to 
address the lack of internality in children. The programme can be used with this 
specific goal in mind, however the individual sessions and the content can be 
used to address the specific parenting attitudes and practices discussed in each 
session. (See Chapter 6, Addendum A and Addendum B) 
• The literature studies offer a wealth of knowledge regarding locus of control, 
middle childhood development and parenting, as well as parent guidance and 
programme design. Practitioners can use this knowledge to further inform 
themselves in these areas of study. (See Chapters 1 to 3) 
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8.6.3 CONTRIBUTIONS TO PARENTS 
 
• The knowledge generated regarding parenting can be used to assist parents in 
their task of child rearing and in enhancing internality in their children. (See 
Section 2.3 and Section 2.4) 
• The PPILC equips parents in their parenting skills and brings about awareness of 
oneself as an individual and a parent. It further equips parents in enhancing the 
parent-child relationship and brings about positive results in children’s behaviours 
and control expectancies. (See Section 5.3.3.1, Addendum F and Addendum G, 
Table 6.13) 
 
 
8.7 RECOMMENDATIONS FOR PARENTS 
 
This study has above all else sought to offer guidance and support to parents. 
Although the context of support has been limited to enhancing children’s internal 
LOC, I found that the parents attending the course were in search of guidance 
across the parenting spectrum. Based on my experience on working with the 
participants in this study, and based on the knowledge gained through the literature, 
I make the following recommendations to parents: 
• Parents should take every opportunity to develop their skills as a parent. 
Parenting is one of the most important tasks a person is assigned in life as it 
significantly influences another human being.  Parenting does not always come 
naturally, and there are a myriad of resources available to assist when a parent 
finds himself or herself lacking in an area. By taking steps to improve one’s 
parenting skills, one enhances oneself and one’s child. 
• Parents are encouraged seek to form supportive relationships with other parents. 
While a facilitated parenting group that offers support around a common issue 
assists in developing such relationships, natural relationships of a supportive 
nature should also be sought. Parents learn a lot from one another’s 
experiences. Parents also find assurance that their difficulties are not much 
different from others, and they are not alone in feeling overwhelmed. Shared 
experiences assists with self-knowledge and self-development.  
• Parents ought to parent with purpose. Implementing parenting skills without a 
cause leads to no end. Parents should imagine their child as an adult and all the 
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behaviours, values, skills and knowledge they would want their adult child to 
possess. Parents should parent towards that goal. Implementing parenting skills 
towards fulfilling such a cause will lead to positive results. 
• As this study has focussed on nine core areas regarding the parent-child 
relationship, I recommend that parents seek to assess their attitude and practices 
in each of the following areas: 
o Parents should seek to encourage their child’s development in the following 
domains, physical, cognitive, emotional and social. All four domains are 
equally important and one should not receive preference at the expense of 
another. Overall development is key for long-term functioning and wellbeing. 
o Parents are encouraged expect their children to take part in age appropriate 
tasks and chores. Not only do children learn responsibility through this 
experience, they also learn cooperation and skills for managing their own 
home in the future. 
o Parents should seek to be consistent in their approach to discipline. 
Consistency assists a child in learning what he or she is responsible for 
regarding their behaviour. Children learn that their behaviour has 
consequences and they are responsible for these consequences based on 
their choices. Consistency also leads to children understanding that 
discipline is about learning from their choices – whether good or bad – and 
not about parent’s emotional state or their feelings towards the child.  
o Parents are recommended to teach their children emotional intelligence. 
Understanding emotional reactions and being able to use them for positive 
self-development is a skill lacking in many. Emotional intelligence plays a 
significant role in developing positive social relationships, developing coping 
skills and living a full life. 
o Parents should seek to develop a positive, balanced home environment. The 
home environment has many long-term effects on children. A positive 
environment allows children to develop autonomy and a sense of self. 
Further, it allows children to develop skills and competence, which is needed 
as they develop towards adulthood. It also develops relatedness and allows 
children to build positive relationships outside the family environment. 
o An authoritative parenting style should be adopted. This parenting style 
allows for both relationship and discipline. Authoritative parenting has many 
positive long-term outcomes in children as they age. It especially promotes 
autonomy and responsibility.  
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o Parents are encouraged to be the example they wish their children to follow. 
Children learn the most from their primary relationship. Behaviours, values 
and character traits which parents invasion for their children later in life 
should be a daily part of a parent’s life as well. Parents create an 
environment where children learn and practice in safety, and once ready 
they act out what they have learnt in their larger life-world.  
o Discipline is a necessary part of child rearing. However, discipline should 
have purpose beyond merely good behaviour. Coercive and controlling 
discipline produces results of good behaviour for a time. But structured 
discipline produces both good behaviour and develops the attitudes and 
values of the child. Structured discipline, like consistency, help the child 
learn that his/her behaviour has consequences and the consequences lie 
within their choices, not mom or dad’s strength, negotiating skills or mood.  
o Mothers and fathers play very different roles in their children’s upbringing. 
Both are necessary for optimal functioning. Sadly, both parents are not 
always available to be the parents their children need them to be. However, 
as a parent one can decide to build a strong and significant parent-child 
relationship despite the circumstances. Community and support structures 
can assist in providing parent figures for children who have only one parent. 
Parents are encouraged to prioritise their relationship with their child.  
 
 
8.8 RECOMMENDATIONS FOR PRACTITIONERS 
 
From its conception, this study aimed to bring about change in psychological 
practice. Through the literature and empirical study, application to practice has been 
at the forefront of my mind, especially for my own use as a practitioner. However, I 
believe that psychological practice, as a whole, will benefit from the information 
provided in this study. With regards to practitioners, such as myself, I recommend 
the following: 
• I believe parent guidance is a crucial aspect of therapy with children, as children 
do not live in isolation but within the context of a family unit. Practitioners are 
encouraged to develop knowledge and insight into family functioning and 
parenting practices. Practitioners should assist parents in their role as the 
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primary resource to the child. Practitioners are encouraged to offer parent 
guidance as part of therapeutic intervention with children.  
• Practitioners should engage parents on a preventative level. Many times parents 
seek guidance once they or their children experience difficulties within or outside 
of the parent-child context. Parent guidance has shown to be a successful 
preventative intervention for childhood and long-term problems. Practitioners 
should make use of already existing resources and offer parenting groups or 
classes to parents of the community in which they find themselves. 
• Practitioners should encourage parents to engage in supportive relationships. 
Where possible, practitioners can encourage introductions between parents who 
could benefit from mutual sharing of experience and advice. Practitioners should 
make themselves aware of parent support classes or family activities run in the 
community and encourage parents to attend and build supportive relationships.  
 
 
8.9 CONCLUSION 
 
 Parenting is a wonderful, yet complex endeavour. This study set out to establish a 
therapeutic model for parents. While improved parenting was not the aim of the 
therapeutic model, many of the parents expressed an overall satisfaction with 
regards to the results of attending the parenting course. This study aimed to equip 
parents to enhance internal locus of control in children. This study has shown the 
proposed therapeutic model to be successful in this task. Parents were equipped in 
implementing nine guidelines for enhancing internality (Da Silva: 2010). Through 
these changes in the parent-child relationship, the children showed enhanced 
internality in either LOC scores or behaviour or both. Although the therapeutic model 
was considered effective, there were some shortfalls in this study. These limitations 
were discussed and recommendations for further study were given. Through the full 
body of research contributions to psycho-educational knowledge, parents and 
practitioners were made. Recommendations were also offered to both parents and 
practitioners. 
 
As this study has come to an end, I believe that what is offered in these pages can 
be of assistance to parents, children and to those who work with them. My hope is 
that parents are equipped with more than knowledge, but also the confidence to 
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carry out their task as a parent well. I trust that children will grow in the realisation 
that they have a certain level of control of their future, and that they are able to make 
choices, which will positively affect their lives. I trust that parents will assist them in 
making these choices. Finally, I hope that practitioners will understand the privilege 
and responsibility we carry in supporting and assisting parents and that we play a 
role in children’s futures by the support and guidance we offer their parents today. 
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ADDENDUM A 
CONTENT OF THE PPILC 
 
PARENT PROGRAMME FOR ENHANCING INTERNAL LOC IN CHILDREN 
 
SESSION 1 – INTRODUCTION 
 
Aims 
• Introduce group and create openness and trust 
• To understand locus of control 
• To understand the effect of internal locus of control in children’s functioning 
• To understand a parent’s role in enhancing internal locus of control 
• To assess the parent-child interactions with regards to locus of control 
development 
 
Content 
• Social learning theory (Rotter) 
• Internal and external locus of control 
• Internal LOC in relation to children’s functioning – academic performance, 
wellbeing, behaviour, self-efficacy, responsibility. 
• Development of LOC – brief overview of parent behaviours associated with 
internal LOC in children 
 
Discussion Points 
• Introduction of self and family. 
• Reason for interest in workshops 
• Expectation of outcomes of workshops 
• Behaviours the child displays – does parent want to see changes? 
 
Practical/Therapeutic Exercises 
• Metaphor – describe family interaction and dynamics in terms of a ship. What 
role does each family member play on the ship? Discussion of metaphor.  
 
Take home 
• Consider own behaviours – does parent want to see changes? 
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SESSION 2 – PARENTING 
 
Aims 
• To explore the definition of parenting 
• To understand the dimensions of parenting 
• To assess my (participant’s) role as a parent 
 
Content 
• Definition of parenting 
• Dimensions of parenting 
 
Discussion Points 
• What is the job of a parent? Do you like it? Are you good at it? 
• Compare above with spouse’s role 
• Rate yourself as a parent – in regards to the 3 dimensions 
• Discuss personal rating as a parent 
 
Practical/Therapeutic Exercises 
• Draw picture of self from child’s perspective  
• Discuss how child sees you as parent 
 
Take home 
• Parent self-assessment questionnaire 
• Consider areas of parenting you’re happy with/like to change 
• Consider areas of your spouse’s parenting you’re happy with/like to change 
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SESSION 3 – HOME ENVIRONMENT 
 
Aims 
• To explore the parental dimension of CARE.  
• To explore home environment and consider how this relates to locus of control 
development. 
• To discover what changes we’d like to make in our home environments. 
 
Content 
• Brief summary of LOC 
• Brief summary of parenting in relation to LOC 
• Parental care 
o Maslow’s hierarchy of needs 
o Physical, emotional and social needs 
• Home environment (emotional climate)  
• Effect of home environment on LOC development 
 
Discussion Points 
• How do you care for your child? 
• Describe atmosphere of home 
• What interactions create this atmosphere? 
• What environment (aspects of environment) would you like to develop/change?  
• What practical behaviours can be implemented to do this? 
 
Practical/Therapeutic Exercises 
• Picture of house 
• Write words of what values and behaviours you associate with building a house? 
(Foundations, walls, roof, aesthetics, etc) 
 
Take home 
• 1 practical/behavioural change to be implemented to change home environment.  
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SESSION 4 – EMOTIONAL DEVELOPMENT 
 
Aims 
• To understand the development that takes place emotionally in middle 
childhood. 
• To explore emotional intelligence and its relation to locus of control development 
 
Content 
• Affective development in middle childhood 
o Development of self-concept/self-esteem (Erikson’s industry vs. inferiority) 
o Development of independence 
o Emotional development 
• Emotional intelligence (Salovey)  
• Nurturance in relation to LOC development 
 
Discussion Points 
• Emotional experiences and reactions during day/week. 
• Parent’s assessment of own emotional intelligence 
• Relation of above to home environment 
• What can be implemented into parent-child relationship in this regard 
 
Practical/Therapeutic Exercises 
• Use of FACE to evaluate emotional experiences 
• Use of emotional intelligence framework to evaluate emotional experience and 
reaction  
 
Take home 
• What 1 skill (to develop sense of independence/self-esteem) will you help your 
child develop this week? 
• What 1 aspect of emotional intelligence will you work on with your child this 
week? 
• Emotion faces/charts to assist in above task 
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SESSION 5 – SOCIAL DEVELOPMENT 
 
Aims 
• To understand the development that takes place socially in middle childhood. 
• To explore parent-child relationship and its relation to locus of control 
development 
 
Content 
• Review of needs – social needs 
• Social development in middle childhood 
o Self-evaluation and self-regulation 
o Social cognition and social competence 
o Moral development (Kholberg) 
o Social skills 
o Peer relationships 
o Parent-child relationship 
o Learnt behaviour through modelling 
• Roles of mothers and fathers 
 
Discussion Points 
• Discuss your relationship with your child.  
• What would you like to change? 
• How can you change it? 
• Discuss your child’s social competence. 
• What skills do you need to help your child develop? 
• What part of your role (as parent/mom/dad) do you feel is most important to 
you? 
• Where would you like to improve in your role? 
• What is missing in the parent roles in your home (mother vs. father)?  
• What can you do about this? 
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Practical/Therapeutic Exercises 
• Discuss social interactions and experiences we’ve experienced as adults 
o Compare positive interactions with negative interactions 
o What social skills do we make use of well?  
o What social skills do we lack? 
 
Take home 
• Changes mentioned during discussion put into practice during week: 
o Change to enhance relationship 
o Assist child in learning social skills – modelling, discussions, practice   
o Practical steps to being a better mom or dad – playing your role well.  
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SESSION 6 – PARENT STYLE AND DISCIPLINE 
 
Aims 
• To understand parenting styles and their impact on locus of control 
development. 
• To explore the philosophies behind discipline.  
 
Content 
• Parent control 
• Discipline 
o Definition 
o Philosophy of learning of life skills through discipline 
• Discipline practices vs. parenting styles 
• Parenting styles (Baumrind) 
o Philosophy and behaviours associated with each parenting style 
o Long term effects of each style on children 
 
Discussion Points 
• What are some of the ‘standards’ or ‘characters’ you want your child to meet? 
• Why these behaviours, values or norms? 
• What parenting style did your parents adopt? 
• What parenting style do you adopt? 
• What is achieved by your parenting style? 
• What behaviour/attitude of parents leads to the results of each style? 
• What behaviours/attitudes of your own are you content will bring out the desired 
results you want to see in your child? 
• What behaviours/attitudes of your own might bring about negative results in your 
child? 
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Practical/Therapeutic Exercises 
• Discuss own childhood. Relive experiences and the impact your childhood has 
had on how you respond to life and to discipline with your own children. 
o Phrases that describe your childhood 
o Memories of childhood experiences 
o What are your views on discipline now? 
 
Take home 
• What changes can you make in your parenting style this week? 
o Attitude 
o Behaviour 
o Thinking of long-term results  
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SESSION 7 – DISCIPLINE TECHNIQUES 
 
Aims 
• To continue understanding the parental dimension of control by: 
o Examining the effectiveness of discipline techniques. 
o Understanding how consistency in discipline affects internal locus of 
control development. 
 
Content 
• Review discipline and parent styles 
• Discipline techniques – power assertive vs. promoting internal change 
o Corporal Punishment 
o Rewards 
o Love Withdrawal 
o Time Out 
o Choices and Consequences (Reality Consequences) 
o Long-term effects of each 
• Consistency 
 
Discussion Points 
• What discipline techniques do you use? 
• Do your techniques change in different situations? Why? 
• Where would you categorise different techniques you use? 
• Which group of techniques do you tend towards? Why? 
 
Practical Exercises 
• What are the positive and negative aspects of each technique? 
• Do you think this (each) technique will enhance or hinder your child’s autonomy 
and responsibility? How?  
• What incidences do you recall where you would change your discipline 
technique? How would you change it (practical steps)? 
 
Take home 
• Areas of discipline you feel need reassessing and implementing this week? 
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SESSION 8 – DEVELOPMENT AND CONCLUSION 
 
Aims 
• To understand the parental dimension of development. 
• To review parenting and it’s relation to locus of control development. 
• To evaluate the experience of this course. 
 
Content 
• Development 
o General overview 
o Physical development in middle childhood 
o Cognitive development in middle childhood 
o Review of social and affective development in middle childhood 
• Development in relation to the development of locus of control 
• Review and summary of parenting in relation to locus of control development. 
 
Discussion Points 
• What opportunities can you provide for continued development in the four 
domains of development? 
• What opportunities can you provide to encourage autonomy and responsibility?  
• Consider why you signed up for the workshops.  
o Do you feel you have found what you are looking for? 
o What are you taking away from these workshops? 
 
Practical/Therapeutic Exercises 
• Metaphor 
o Compare family to a ship 
o Compare earlier metaphor to current metaphor – what is different? 
o What would you still like to see changed? 
 
Take home 
• Implement opportunities discussed to encourage development and autonomy. 
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ADDENDUM B 
AIMS AND OUTCOMES OF THE PPILC 
 
PARENT PROGRAMME FOR ENHANCING INTERNAL LOC IN CHILDREN 
 
VISION 
The PPILC aims to equip parents to make adjustments in behaviour and attitude, to 
affect the parent-child relationship, in order to enhance the internal locus of control 
in their primary school children.  
 
LONG-TERM OUTCOMES 
The PPILC aims to equip parents to carry out their parenting role to the best of their 
abilities, understanding that this role is a lifelong process, educational in nature and 
purposed towards preparing and equipping a child for adulthood. 
This is achieved through teaching and equipping parents to: 
• Understand and meet the emotional, social and physical needs of the child. 
• Understand discipline in relation to lifelong learning and setting and enforcing 
boundaries appropriately. 
• Understand development and encourage the child to fulfil his/her potential. 
 
INTERMEDIATE OUTCOMES 
The PPILC aims to equip parents to effectively parent and enhance internal 
locus of control in their children through: 
• Promote the child’s mastery of their environment through encouraging 
development. 
• Encourage responsibility by expecting a child to partake in age appropriate 
tasks and chores. 
• Create a predictable environment by developing consistent parenting 
behaviours. 
• Assist the child to gain control of their emotional responses through 
teaching emotional intelligence. 
• Support autonomy, competence and relatedness through the creation of a 
positive, balanced home environment. 
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• Support autonomy and responsibility by adopting an authoritative 
parenting style. 
• Behaviours, values and character that parents desire the child to display 
should be modelled 
• Engage in discipline strategies that do not coerce or control a child, but 
create structure. 
• Understand the role played by mothers and fathers, and aim towards 
effective parent-child relationships.  
 
SHORT TERM OUTCOMES 
The PPILC aims to teach and equip parents to carry out the intermediate outcomes 
through the following weekly outcomes and to practically apply what is learnt on a 
weekly basis. 
Week 1 
• Introduce group and create openness and trust 
• To understand locus of control 
• To understand the effect of internal locus of control in children’s functioning 
• To understand a parent’s role in enhancing internal locus of control 
• To assess the parent-child interactions with regards to locus of control 
development 
Week 2 
• To explore the definition of parenting 
• To understand the dimensions of parenting 
• To assess my (participant’s) role as a parent 
Week 3 
• To explore the parental dimension of CARE.  
• To explore home environment and consider how this relates to locus of control 
development. 
• To discover what changes we’d like to make in our home environments. 
Week 4 
• To understand the development that takes place emotionally in middle 
childhood. 
• To explore emotional intelligence and its relation to locus of control development 
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Week 5 
• To understand the development that takes place socially in middle childhood. 
• To explore parent-child relationship and its relation to locus of control 
development 
Week 6 
• To understand parenting styles and their impact on locus of control 
development. 
• To explore the philosophies behind discipline.  
Week 7 
• To continue understanding the parental dimension of control by: 
o Examining the effectiveness of discipline techniques. 
o Understanding how consistency in discipline affects internal locus of 
control development. 
Week 8 
• To understand the parental dimension of development. 
• To review parenting and it’s relation to locus of control development. 
• To evaluate the experience of this course. 
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ADDENDUM C 
EXAMPLE OF NOTES FROM SESSION 2 OF THE PPILC 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2/16/13&
1&
&ENHANCING(INTERNAL(CONTROL(
IN((CHILDREN(
By#Genevieve#da#Silva#
Educa,onal&Psychologist&&
B.Psych,&M.Ed&(UNISA)&
This&workshop&forms&part&of&the&Doctoral&study&“A"THERAPEUTIC"MODEL"FOR"PARENTS"FOR"
ENHANCING"THE"INTERNAL"LOCUS"OF"CONTROL"IN"PRIMARY"SCHOOL"CHILDREN&“&under&the&
auspices&of&UNISA.&
Session&2&–&Paren,ng&
AIMS(
  To&explore&the&deﬁni,on&of&paren,ng&
  To&understand&the&dimensions&of&
paren,ng&
  To&assess&my&role&as&a&parent&
HOW(DOES(YOUR(CHILD(SEE(YOU?(
  Draw&a&picture&of&
yourself&from&your&
child’s&perspec,ve.&
  Discussion&
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2/16/13&
2&
PARENTING(
  What&do&you&think&
your&job&is&as&a&
parent?&
  Do&you&like&this&job?&
Why/Why&not?&
  &Are&you&good&at&
this&job?&Why/&Why&
not?&
PARENTING(
  What&do&you&think&
your&spouse’s&job&is&
as&a&parent?&
  Why&do&you&think&it&
is&the&same/
diﬀerent?&
DEFINING(PARENTING(
  Purposive"ac>vi>es"aimed"at"ensuring"
survival"and"development"of"children"
  To"bring"forth,"develop"or"educate"
  Hoghughi:&2004&
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 ADDENDUM E 
LOCUS OF CONTROL SCALES: PNS-IE AND CNS-IE 
(Nowicki & Duke: 1974a, Nowicki & Strickland: 1973). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Preschool and Primary Nowicki-Strickland Internal-External Control Scale 
 
Name: ___________________________  Age: ______  Gender: _____________ 
 
Question Yes No 
1. Do you believe you can stop yourself catching a cold?   
2. Do you feel that getting the teacher to like you is very important?   
3. Do you have a good luck charm?   
4. Are you often blamed for things that just aren’t your fault?   
5. Will people like you no matter how you act?   
6. If you ask for something enough will you get it?   
7. Do you believe wishing can make good things happen?   
8. When a kid your age decides to hit you is there anything you can do 
to stop him or her? 
  
9. Can you get friends to do what you want them to do?   
10. Do you have a lucky number?   
11. Can you get mommy and daddy to do what you want instead what 
they want you to do? 
  
12. Does whether or not mommy and daddy like you depend on how 
you act? 
  
13. Do you always do the right things?   
14. When people were mean to you was it usually for no reason at all?   
15. Do you ever say things that make somebody else feel bad?   
16. When you do something wrong is there little you can do to make it 
right again? 
  
17. Most of the time do you find it easy to get your own way at home?   
18. Do you always wash your hands before every meal?   
19. Do you sometimes feel like staying at home from school even if 
you’re not sick? 
  
20. Are most kids just born good at running races?   
21. When somebody your age wants to be your enemy, is there 
anything you can do to make him or her like you? 
  
22. Should your mommy and daddy decide what you should do?   
23. Is it almost impossible to try win a game because other kids are just 
plain better than you are? 
  
24. Do you sometimes tell a little lie?   
25. When a person doesn’t like you is there anything you can do about 
it? 
  
26. Are most of the other boys your age stronger than you are?   
27. Are you the kind of child who believes that thinking about what you 
are going to do makes things turn out better? 
  
28. Do you think it’s better to be smart than to be lucky?   
29. Are you always polite to older people?   
30. When another child hits you is it usually because of something you 
did? 
  
31. Do you always listen to your parents?   
32. Is one of the best ways to handle a problem just not to think about 
it? 
  
33. Do you ever get angry?   
34. Can you make other kids like you?   
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2.
 D
o 
yo
u 
be
lie
ve
 th
at
 y
ou
 c
an
 s
to
p 
yo
ur
se
lf 
fro
m
 c
at
ch
in
g 
a 
co
ld
? 
 
 
3.
 A
re
 s
om
e 
ki
ds
 ju
st
 b
or
n 
lu
ck
y?
 
 
 
4.
 M
os
t o
f t
he
 ti
m
e 
do
 y
ou
 fe
el
 th
at
 g
et
tin
g 
go
od
 g
ra
de
s 
m
ea
ns
 a
 g
re
at
 
de
al
 to
 y
ou
? 
 
 
5.
 A
re
 y
ou
 o
fte
n 
bl
am
ed
 fo
r t
hi
ng
s 
th
at
 ju
st
 a
re
n’
t y
ou
r f
au
lt?
 
 
 
6.
 D
o 
yo
u 
be
lie
ve
 th
at
 if
 s
om
eb
od
y 
st
ud
ie
s 
ha
rd
 e
no
ug
h 
he
 o
r s
he
 c
an
 
pa
ss
 a
ny
 s
ub
je
ct
? 
 
 
 
7.
 D
o 
yo
u 
fe
el
 th
at
 m
os
t o
f t
he
 ti
m
e 
it 
do
es
n’
t p
ay
 to
 tr
y 
ha
rd
 b
ec
au
se
 
th
in
gs
 n
ev
er
 tu
rn
ou
t r
ig
ht
 a
ny
w
ay
? 
 
 
 
8.
 D
o 
yo
u 
fe
el
 th
at
 if
 y
ou
 s
ta
rt 
ou
t w
el
l i
n 
th
e 
m
or
ni
ng
 it
’s
 g
oi
ng
 to
 b
e 
a 
go
od
 d
ay
 n
o 
m
at
te
r w
ha
t y
ou
 d
o?
 
 
 
9.
 D
o 
yo
u 
fe
el
 m
os
t o
f t
he
 ti
m
e 
pa
re
nt
s 
lis
te
n 
to
 w
ha
t t
he
ir 
ch
ild
re
n 
ha
ve
 to
 s
ay
? 
 
 
10
. D
o 
yo
u 
be
lie
ve
 th
at
 w
is
hi
ng
 c
an
 m
ak
e 
go
od
 th
in
gs
 h
ap
pe
n?
 
 
 
11
. W
he
n 
yo
u 
ge
t p
un
is
he
d 
do
es
 it
 u
su
al
ly
 s
ee
m
 th
at
 it
s 
fo
r n
o 
go
od
 
re
as
on
 a
t a
ll?
 
 
 
12
. M
os
t o
f t
he
 ti
m
e 
do
 y
ou
 fi
nd
 it
 h
ar
d 
to
 c
ha
ng
e 
a 
fri
en
d’
s 
(m
in
d)
 
op
in
io
n?
 
 
 
13
. D
o 
yo
u 
th
in
k 
th
at
 c
he
er
in
g 
m
or
e 
th
an
 lu
ck
 h
el
ps
 a
 te
am
 to
 w
in
? 
 
 
 
14
. D
o 
yo
u 
fe
el
 it
’s
 n
ea
rly
 im
po
ss
ib
le
 to
 c
ha
ng
e 
yo
ur
 p
ar
en
t’s
 m
in
d 
ab
ou
t a
ny
th
in
g?
 
 
 
15
. D
o 
yo
u 
be
lie
ve
 y
ou
r p
ar
en
ts
 s
ho
ul
d 
al
lo
w
 y
ou
 to
 m
ak
e 
m
os
t o
f y
ou
r 
ow
n 
de
ci
si
on
s?
 
 
 
16
. D
o 
yo
u 
fe
el
 th
at
 w
he
n 
yo
u 
do
 s
om
et
hi
ng
 w
ro
ng
 th
er
e’
s 
ve
ry
 li
ttl
e 
yo
u 
ca
n 
do
 to
 m
ak
e 
it 
rig
ht
? 
 
 
 
17
. D
o 
yo
u 
be
lie
ve
 th
at
 m
os
t k
id
s 
ar
e 
bo
rn
 g
oo
d 
at
 s
po
rts
? 
 
 
18
. A
re
 m
os
t o
f t
he
 k
id
s 
yo
ur
 a
ge
 s
tro
ng
er
 th
an
 y
ou
 a
re
? 
 
 
19
. D
o 
yo
u 
fe
el
 th
at
 o
ne
 o
f t
he
 b
es
t w
ay
s 
to
 h
an
dl
e 
m
os
t p
ro
bl
em
s 
is
 
ju
st
 n
ot
 to
 th
in
k 
ab
ou
t t
he
m
? 
 
 
20
. D
o 
yo
u 
fe
el
 th
at
 y
ou
 h
av
e 
a 
lo
t o
f c
ho
ic
e 
in
 d
ec
id
in
g 
w
ho
 y
ou
r f
rie
nd
s 
ar
e?
 
 
 
21
. If
 y
ou
 fi
nd
 a
 fo
ur
-le
af
 c
lo
ve
r d
o 
yo
u 
be
lie
ve
 th
at
 it
 m
ig
ht
 b
rin
g 
yo
u 
go
od
 lu
ck
? 
 
 
22
. D
o 
yo
u 
of
te
n 
fe
el
 th
at
 w
he
th
er
 y
ou
 d
o 
yo
ur
 h
om
ew
or
k 
ha
s 
m
uc
h 
to
 
do
 w
ith
 w
ha
t k
in
d 
of
 g
ra
de
s 
yo
u 
ge
t?
 
 
 
23
. D
o 
yo
u 
fe
el
 w
he
n 
a 
ki
d 
yo
ur
 a
ge
 tr
ie
s 
to
 h
it 
yo
u 
th
er
e’
s 
lit
tle
 y
ou
 c
an
 
do
 to
 s
to
p 
hi
m
 o
r h
er
? 
 
 
24
. H
av
e 
yo
u 
ev
er
 h
ad
 a
 g
oo
d 
lu
ck
 c
ha
rm
? 
 
 
25
. D
o 
yo
u 
be
lie
ve
 th
at
 w
he
th
er
 o
r n
ot
 p
eo
pl
e 
lik
e 
yo
u 
de
pe
nd
s 
on
 h
ow
 
yo
u 
ac
t?
 
 
 
26
. W
ill
 y
ou
r p
ar
en
ts
 u
su
al
ly
 h
el
p 
th
em
 if
 y
ou
 a
sk
 th
em
 to
? 
 
 
27
. H
av
e 
yo
u 
ev
er
 fe
lt 
th
at
 w
he
n 
pe
op
le
 w
er
e 
m
ea
n 
to
 y
ou
 it
 w
as
 u
su
al
ly
 
fo
r n
o 
re
as
on
 a
t a
ll?
  
 
 
28
. M
os
t o
f t
he
 ti
m
e 
do
 y
ou
 fe
el
 th
at
 y
ou
 c
an
 c
ha
ng
e 
w
ha
t m
ig
ht
 h
ap
pe
n 
to
m
or
ro
w
 b
y 
w
ha
t y
ou
 d
o 
to
da
y?
 
 
 
29
. D
o 
yo
u 
be
lie
ve
 th
at
 w
he
n 
ba
d 
th
in
gs
 a
re
 g
oi
ng
 to
 h
ap
pe
n 
th
ey
 ju
st
 
ar
e 
go
in
g 
to
 h
ap
pe
n 
no
 m
at
te
r w
ha
t y
ou
 tr
y 
do
 to
 s
to
p 
th
em
? 
 
 
30
. D
o 
yo
u 
th
in
k 
th
at
 k
id
s 
ca
n 
ge
t t
he
ir 
ow
n 
w
ay
 if
 th
ey
 ju
st
 k
ee
p 
try
in
g?
  
 
 
31
. M
os
t o
f t
he
 ti
m
e 
do
 y
ou
 fi
nd
 it
 u
se
le
ss
 to
 tr
y 
ge
t y
ou
r o
w
n 
w
ay
 a
t 
ho
m
e?
  
 
 
32
. D
o 
yo
u 
fe
el
 th
at
 w
he
n 
go
od
 th
in
gs
 h
ap
pe
n 
th
ey
 h
ap
pe
n 
be
ca
us
e 
of
 
ha
rd
 w
or
k?
  
 
 
33
. D
o 
yo
u 
fe
el
 th
at
 w
he
n 
so
m
eb
od
y 
yo
ur
 a
ge
 w
an
ts
 to
 b
e 
yo
ur
 e
ne
m
y 
th
er
e’
s 
lit
tle
 y
ou
 c
an
 d
o 
to
 c
ha
ng
e 
m
at
te
rs
? 
 
 
 
34
. D
o 
yo
u 
fe
el
 th
at
 it
’s
 e
as
y 
to
 g
et
 fr
ie
nd
s 
to
 d
o 
w
ha
t y
ou
 w
an
t t
he
m
 to
? 
 
 
35
. D
o 
yo
u 
us
ua
lly
 fe
el
 th
at
 y
ou
 h
av
e 
lit
tle
 to
 s
ay
 a
bo
ut
 w
ha
t y
ou
 g
et
 to
 
ea
t a
t h
om
e?
 
 
 
36
. D
o 
yo
u 
fe
el
 th
at
 w
he
n 
so
m
eo
ne
 d
oe
sn
’t 
lik
e 
yo
u 
th
er
e’
s 
lit
tle
 y
ou
 c
an
 
do
 a
bo
ut
 it
? 
 
 
37
. D
o 
yo
u 
us
ua
lly
 fe
el
 th
at
 it
’s
 a
lm
os
t u
se
le
ss
 to
 tr
y 
in
 s
ch
oo
l b
ec
au
se
 
m
os
t o
th
er
 c
hi
ld
re
n 
ar
e 
ju
st
 p
la
in
 s
m
ar
te
r t
ha
n 
yo
u 
ar
e?
 
 
 
38
. A
re
 y
ou
 th
e 
ki
nd
 o
f p
er
so
n 
th
at
 b
el
ie
ve
s 
th
at
 p
la
nn
in
g 
ah
ea
d 
m
ak
es
 
th
in
gs
 tu
rn
 o
ut
 b
et
te
r?
  
 
 
39
. M
os
t o
f t
he
 ti
m
e 
do
 y
ou
 fe
el
 th
at
 y
ou
 h
av
e 
lit
tle
 to
 s
ay
 a
bo
ut
 w
ha
t 
yo
ur
 fa
m
ily
 d
ec
id
es
 to
 d
o?
 
 
 
40
. D
o 
yo
u 
th
in
k 
it’
s 
be
tte
r t
o 
be
 s
m
ar
t t
ha
n 
to
 b
e 
lu
ck
y?
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ADDENDUM F 
PARENT SELF-ASSESSMENT QUESTIONNAIRE (PSAQ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Pa
re
nt
in
g 
Se
lf-
A
ss
es
sm
en
t Q
ue
st
io
nn
ai
re
 
 N
am
e:
 _
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
G
en
de
r: 
 M
al
e 
 
  F
em
al
e 
 
 Th
is
 q
ue
st
io
nn
ai
re
 lo
ok
s 
at
 v
ar
io
us
 p
ar
en
tin
g 
el
em
en
ts
 a
nd
 fo
rm
s 
pa
rt 
of
 th
e 
st
ud
y 
A
 T
H
E
R
A
P
E
U
TI
C
 
M
O
D
E
L 
FO
R
 P
A
R
E
N
TS
 F
O
R
 E
N
H
A
N
C
IN
G
 T
H
E
 IN
TE
R
N
A
L 
LO
C
U
S
 O
F 
C
O
N
TR
O
L 
IN
 P
R
IM
A
R
Y
 
S
C
H
O
O
L 
C
H
IL
D
R
E
N
. Y
ou
r p
ar
tic
ip
at
io
n 
in
 th
is
 s
tu
dy
 is
 g
re
at
ly
 a
pp
re
ci
at
ed
. A
ll 
id
en
tif
yi
ng
 in
fo
rm
at
io
n 
w
ill
 b
e 
ke
pt
 c
on
fid
en
tia
l. 
 
 E
ac
h 
se
ct
io
n 
co
ns
is
ts
 o
f a
 n
um
be
r o
f q
ue
st
io
ns
 p
er
ta
in
in
g 
to
 a
 d
iff
er
en
t p
ar
en
tin
g 
el
em
en
t. 
In
st
ru
ct
io
ns
 w
ill
 b
e 
gi
ve
n 
at
 th
e 
be
gi
nn
in
g 
of
 e
ac
h 
se
ct
io
n.
 P
le
as
e 
an
sw
er
 A
LL
 th
e 
qu
es
tio
ns
. P
le
as
e 
an
sw
er
 h
on
es
tly
 a
nd
 c
om
pl
et
el
y.
  
 Se
ct
io
n 
1:
 P
ar
en
tin
g 
R
ol
e 
 P
le
as
e 
gi
ve
 a
 s
ho
rt 
de
sc
rip
tio
n 
of
 y
ou
r r
ol
e 
as
 a
 p
ar
en
t a
nd
 ra
te
 y
ou
rs
el
f o
ut
 o
f 1
0 
 
(0
=p
oo
r, 
10
=e
xc
el
le
nt
): 
 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
_ 
 R
at
in
g:
 _
__
__
__
_ 
 P
le
as
e 
gi
ve
 a
 s
ho
rt 
de
sc
rip
tio
n 
of
 th
e 
ot
he
r p
ar
en
t’s
 ro
le
 (s
im
ila
rit
ie
s 
an
d 
di
ffe
re
nc
es
) a
nd
 ra
te
 th
em
 
ou
t o
f 1
0 
  
 
(0
=p
oo
r, 
10
=e
xc
el
le
nt
): 
 
S
im
ila
rit
ie
s:
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
_
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
D
iff
er
en
ce
s:
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
_
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
_ 
 R
at
in
g:
 _
__
__
__
_ 
    
Se
ct
io
n 
2:
 P
ar
en
tin
g 
B
eh
av
io
ur
s 
 Pl
ea
se
 a
ns
w
er
 th
e 
fo
llo
w
in
g 
qu
es
tio
ns
 b
y 
m
ar
ki
ng
 th
e 
bl
oc
k 
re
le
va
nt
 to
 y
ou
. 
 
Ye
s 
So
m
et
im
es
 
N
o 
E
xa
m
pl
e:
 
I e
nj
oy
 ta
ki
ng
 w
al
ks
. 
  
  
 x 
1.
 
I p
un
is
h 
m
y 
ch
ild
re
n 
if 
th
ey
 d
is
ob
ey
 m
y 
in
st
ru
ct
io
ns
. 
 
 
 
2.
 
I a
llo
w
 m
y 
ch
ild
re
n 
to
 d
o 
w
ha
t t
he
y 
w
an
t. 
 
 
 
3.
 
W
he
n 
I g
iv
e 
an
 in
st
ru
ct
io
n 
m
y 
ch
ild
 d
oe
s 
no
t r
es
po
nd
. 
 
 
 
4.
 
I p
re
fe
r u
si
ng
 th
e 
co
nf
is
ca
tio
n 
of
 p
riv
ile
ge
s 
as
 a
 p
un
is
hm
en
t. 
 
 
 
5.
 
I f
ee
l t
ha
t d
is
ci
pl
in
e 
is
 n
ec
es
sa
ry
. 
 
 
 
6.
 
M
y 
ch
ild
 is
 a
w
ar
e 
of
 th
e 
co
ns
eq
ue
nc
es
 o
f c
er
ta
in
 b
eh
av
io
ur
s.
 
 
 
 
7.
 
C
on
se
qu
en
ce
s 
in
cl
ud
e 
sh
ou
tin
g 
an
d 
ar
gu
in
g.
 
 
 
 
8.
 
I t
hi
nk
 m
y 
ch
ild
 is
 il
l-m
an
ne
re
d.
 
 
 
 
9.
 
I u
se
 ti
m
e-
ou
t a
s 
a 
pu
ni
sh
m
en
t. 
 
 
 
10
. W
he
n 
m
y 
ch
ild
 le
ar
ns
 a
 n
ew
 s
ki
ll 
I p
ra
is
e 
hi
m
/h
er
. 
 
 
 
11
. I
 fe
el
 th
at
 d
is
ci
pl
in
e 
is
 c
ru
el
. 
 
 
 
12
. W
he
n 
m
y 
ch
ild
 d
oe
s 
ex
ce
pt
io
na
lly
 w
el
l i
n 
a 
ta
sk
 I 
re
w
ar
d 
hi
m
/h
er
. 
 
 
 
13
. I
 a
sk
 a
 n
um
be
r o
f t
im
es
 b
ef
or
e 
a 
ta
sk
 is
 d
on
e.
 
 
 
 
14
. I
 th
in
k 
m
y 
ch
ild
 is
 w
el
l-b
eh
av
ed
 
 
 
 
15
. I
 s
ho
w
 m
y 
di
ss
at
is
fa
ct
io
n 
by
 u
si
ng
 th
e 
si
le
nt
 tr
ea
tm
en
t. 
 
 
 
16
. M
y 
ch
ild
 d
oe
s 
no
t o
be
y 
re
ga
rd
le
ss
 o
f c
on
se
qu
en
ce
s.
 
 
 
 
17
. W
he
n 
m
y 
ch
ild
 fo
llo
w
s 
an
 in
st
ru
ct
io
n 
I p
ra
is
e 
hi
m
/h
er
. 
 
 
 
18
. C
on
se
qu
en
ce
s 
di
ffe
r d
ep
en
di
ng
 o
n 
m
y 
m
oo
d.
 
 
 
 
19
. I
 p
re
fe
r u
si
ng
 p
hy
si
ca
l p
un
is
hm
en
t. 
 
 
 
20
. W
he
n 
m
y 
ch
ild
 d
oe
s 
a 
ch
or
e 
I r
ew
ar
d 
hi
m
/h
er
. 
 
 
 
 P
le
as
e 
an
sw
er
 th
e 
fo
llo
w
in
g 
qu
es
tio
ns
 in
 a
 d
et
ai
le
d 
an
d 
un
am
bi
gu
ou
s 
m
an
ne
r. 
 1.
 A
s 
an
 in
di
vi
du
al
, w
ha
t v
al
ue
s 
go
ve
rn
 y
ou
r l
ife
? 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
2.
 W
ha
t v
al
ue
s 
ar
e 
ce
nt
ra
l i
n 
yo
ur
 fa
m
ily
? 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
3.
 H
ow
 a
re
 th
os
e 
va
lu
es
 o
ut
w
or
ke
d 
w
ith
in
 th
e 
fa
m
ily
 s
et
tin
g?
 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
  
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
4.
 W
ha
t v
al
ue
s 
do
 y
ou
 w
an
t t
o 
in
st
il 
in
 y
ou
r c
hi
ld
’s
 li
fe
? 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
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__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
5.
 H
ow
 d
o 
yo
u 
en
co
ur
ag
e 
th
e 
de
ve
lo
pm
en
t o
f t
he
se
 v
al
ue
s 
in
 y
ou
 c
hi
ld
? 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
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__
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__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
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Se
ct
io
n 
3:
 N
ur
tu
ra
nc
e 
 Pl
ea
se
 a
ns
w
er
 th
e 
fo
llo
w
in
g 
qu
es
tio
ns
 fu
lly
 a
nd
 u
na
m
bi
gu
ou
sl
y.
  
 1.
 A
s 
a 
pa
re
nt
 y
ou
 a
re
 th
e 
pr
im
ar
y 
ca
re
 ta
ke
r. 
W
ha
t d
o 
yo
u 
un
de
rs
ta
nd
 th
at
 ro
le
 to
 b
e?
 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
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__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
 2.
 W
ha
t d
o 
yo
u 
pr
ov
id
e 
fo
r y
ou
r c
hi
ld
/c
hi
ld
re
n?
 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
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__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
 3.
 H
ow
 d
o 
yo
u 
re
sp
on
d 
w
he
n 
yo
ur
 c
hi
ld
 e
xp
re
ss
es
 a
ng
er
? 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
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__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
 4.
 H
ow
 d
o 
yo
u 
re
sp
on
d 
w
he
n 
yo
ur
 c
hi
ld
 is
 s
ad
? 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
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__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
 5.
 H
ow
 d
o 
yo
u 
re
sp
on
d 
w
he
n 
yo
ur
 c
hi
ld
 s
ha
re
s 
go
od
 n
ew
s 
w
ith
 y
ou
? 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
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__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
_ 
 6.
 H
ow
 d
o 
yo
u 
re
sp
on
d 
w
he
n 
yo
u 
ch
ild
 is
 e
xp
er
ie
nc
in
g 
a 
pr
ob
le
m
 h
e/
sh
e 
ca
nn
ot
 s
ol
ve
 a
lo
ne
? 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
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__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
  P
le
as
e 
an
sw
er
 b
y 
m
ar
ki
ng
 o
ne
 o
pt
io
n 
in
 e
ac
h 
ca
se
 
 
M
om
 
D
ad
 
Si
bl
in
g 
O
th
er
 
E
xa
m
pl
e:
 
W
ho
 p
re
pa
re
s 
th
e 
da
ily
 m
ea
ls
? 
 
 x 
 
 
 
1.
 
W
ho
 d
oe
s 
yo
ur
 c
hi
ld
 g
o 
to
 w
he
n 
ph
ys
ic
al
ly
 h
ur
t?
 
 
 
 
 
2.
 
W
ho
 d
oe
s 
yo
ur
 c
hi
ld
 s
pe
ak
 to
 w
he
n 
ne
ed
in
g 
ad
vi
ce
? 
 
 
 
 
3.
 
W
ho
 d
oe
s 
yo
ur
 c
hi
ld
 g
o 
to
 w
he
n 
ex
pe
rie
nc
in
g 
an
 e
m
ot
io
na
l 
pr
ob
le
m
? 
 
 
 
 
4.
 
W
ho
 d
oe
s 
yo
ur
 c
hi
ld
 te
ll 
w
he
n 
th
ey
 h
av
e 
do
ne
 s
om
et
hi
ng
 
w
ro
ng
 a
nd
 fe
el
 g
ui
lty
? 
 
 
 
 
5.
 
W
ho
 d
oe
s 
yo
ur
 c
hi
ld
 te
ll 
w
he
n 
so
m
et
hi
ng
 g
oo
d 
ha
s 
ha
pp
en
ed
 to
 th
em
? 
 
 
 
 
6.
 
W
ith
 w
ho
m
 d
oe
s 
yo
ur
 c
hi
ld
 s
pe
nd
 th
e 
m
os
t t
im
e?
 
 
 
 
 
7.
 
W
ho
 d
oe
s 
yo
ur
 c
hi
ld
 m
im
ic
 th
e 
m
os
t?
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 P
ar
en
tin
g 
St
yl
es
 
 O
f t
he
 4
 o
pt
io
ns
 g
iv
en
 in
 e
ac
h 
ca
se
, s
el
ec
t t
he
 1
 th
at
 b
es
t d
es
cr
ib
es
 y
ou
r v
ie
w
 o
f p
ar
en
tin
g.
 
 
E
xa
m
pl
e:
  
W
e 
ea
t m
os
tly
 v
eg
et
ab
le
s 
W
e 
ea
t m
os
tly
 m
ea
t 
W
e 
ea
t m
os
tly
 b
re
ad
 …
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
…
. 
W
e 
ea
t m
os
tly
 fa
ts
 
   x  
 
 
 
I k
no
w
 w
he
n 
m
y 
ch
ild
 d
oe
s 
w
ro
ng
, b
ut
 I 
do
 n
ot
 a
ct
 a
ga
in
st
 it
 –
 h
e/
sh
e 
ca
nn
ot
 h
el
p 
it.
 
 
S
ta
nd
ar
ds
 o
f b
eh
av
io
ur
 a
re
 b
la
ck
 a
nd
 w
hi
te
, t
he
re
 a
re
 n
o 
sh
ad
es
 o
f g
re
y.
 
 
I e
xp
ec
t m
y 
ch
ild
 to
 o
be
y 
th
e 
ru
le
s,
 b
ut
 I 
am
 n
ot
 re
st
ric
tiv
e.
 
 
  1 
I d
o 
no
t f
ee
l t
he
 n
ee
d 
to
 c
on
fro
nt
 m
y 
ch
ild
 o
r d
is
ci
pl
in
e 
hi
m
/h
er
. 
 
 
 
 
I d
on
’t 
w
an
t t
o 
re
st
ric
t m
y 
ch
ild
 in
 a
ny
 w
ay
 –
 h
is
/h
er
 b
eh
av
io
ur
 is
 a
n 
ex
pr
es
si
on
 o
f 
hi
m
se
lf/
he
rs
el
f a
nd
 s
ho
ul
d 
no
t b
e 
st
op
pe
d.
 
 
I a
cc
ep
t n
ot
hi
ng
 le
ss
 th
an
 fu
ll 
ob
ed
ie
nc
e.
 
 
I t
ry
 to
 h
el
p 
m
y 
ch
ild
 u
nd
er
st
an
d 
w
hy
 b
eh
av
io
ur
 is
 u
na
cc
ep
ta
bl
e,
 a
nd
 n
ot
 m
er
el
y 
ad
m
in
is
te
r 
pu
ni
sh
m
en
t. 
 
  2
 
I t
ry
 to
 a
llo
w
 m
y 
ch
ild
 to
 fi
gu
re
 th
in
gs
 o
ut
 fo
r t
he
m
se
lv
es
, a
nd
 te
nd
 n
ot
 to
 g
et
 in
vo
lv
ed
. 
 
 
 
 
I c
on
su
lt 
m
y 
ch
ild
 b
ef
or
e 
im
pl
em
en
tin
g 
ne
w
 ru
le
s.
 
 
M
y 
w
or
d 
is
 fi
na
l. 
I w
ill
 n
ot
 e
nt
er
 in
to
 a
 d
is
cu
ss
io
n 
w
ith
 m
y 
ch
ild
. 
 
I e
xp
la
in
 th
e 
re
as
on
in
g 
be
hi
nd
 ru
le
s 
to
 h
el
p 
m
y 
ch
ild
 u
nd
er
st
an
d 
an
d 
am
 o
pe
n 
to
 d
is
cu
ss
 
di
ffe
re
nc
es
 w
ith
 m
y 
ch
ild
. 
 
  3 
I d
o 
no
t f
ee
l t
he
 n
ee
d 
to
 d
is
cu
ss
 ru
le
s 
w
ith
 m
y 
ch
ild
 a
s 
th
ey
 a
re
 c
ap
ab
le
 o
f d
ec
id
in
g 
w
ha
t i
s 
rig
ht
 a
nd
 w
ro
ng
 th
em
se
lv
es
.  
 
 
 
 
M
y 
ch
ild
 is
 to
o 
yo
un
g 
fo
r c
ho
re
s.
 
 
H
ar
d 
w
or
k 
ne
ve
r k
ill
ed
 a
ny
on
e.
 M
y 
ch
ild
 h
as
 a
 n
um
be
r o
f h
ou
se
ho
ld
 c
ho
re
s.
 
 
I e
xp
ec
t m
y 
ch
ild
 to
 d
o 
ta
sk
s 
th
at
 a
re
 a
ge
 a
pp
ro
pr
ia
te
, a
nd
 e
nc
ou
ra
ge
 c
on
tin
uo
us
 
de
ve
lo
pm
en
t. 
 
  4 
I d
o 
no
t p
ut
 a
ny
 d
em
an
ds
 o
n 
m
y 
ch
ild
. 
 
 
 
 
M
y 
ch
ild
 c
an
 re
gu
la
te
 h
is
/h
er
 o
w
n 
ac
tiv
iti
es
. 
 
I w
ill
 d
ec
id
e 
w
ha
t m
y 
ch
ild
 c
an
 o
r c
an
’t 
do
. 
 
I w
ill
 g
iv
e 
m
y 
pe
rs
pe
ct
iv
e 
on
 a
 s
itu
at
io
n,
 h
ow
ev
er
 I 
w
ill
 a
llo
w
 m
y 
ch
ild
 to
 m
ak
e 
hi
s 
ow
n 
de
ci
si
on
 a
nd
 e
xp
er
ie
nc
e 
th
e 
su
bs
eq
ue
nt
 c
on
se
qu
en
ce
s.
 
 
  5 
M
y 
ch
ild
 d
oe
s 
no
t n
ee
d 
to
 b
e 
su
pe
rv
is
ed
. 
 
 
 
 
I e
nc
ou
ra
ge
 m
y 
ch
ild
 to
 d
o 
as
 h
e/
sh
e 
w
is
he
s.
 
 
M
y 
ho
m
e 
is
 g
ov
er
ne
d 
by
 o
rd
er
 a
nd
 tr
ad
iti
on
al
 m
et
ho
ds
. 
 
I w
an
t m
y 
ch
ild
 to
 b
e 
an
 in
di
vi
du
al
 b
ut
 w
ith
in
 s
oc
ia
lly
 a
cc
ep
ta
bl
e 
bo
un
da
rie
s.
 
 
  6 
I d
o 
no
t e
xp
ec
t m
y 
ch
ild
 to
 b
eh
av
e 
di
ffe
re
nt
ly
 th
an
 h
e/
sh
e 
is
 a
lre
ad
y.
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In
 o
rd
er
 to
 g
et
 m
y 
ch
ild
 to
 o
be
y 
I n
ee
d 
to
 u
se
 re
ve
rs
e 
ps
yc
ho
lo
gy
 a
nd
 g
ui
lt.
 
 
If 
m
y 
ch
ild
 d
is
ob
ey
s 
or
 d
is
ag
re
es
 w
ith
 m
e,
 th
er
e 
w
ill
 b
e 
a 
pu
ni
sh
m
en
t. 
 
I b
el
ie
ve
 m
y 
ch
ild
 w
ill
 le
ar
n 
co
rr
ec
t b
eh
av
io
ur
 if
 I 
es
ta
bl
is
h 
ru
le
s,
 a
llo
w
 c
on
se
qu
en
ce
s 
w
he
n 
no
t o
be
ye
d,
 a
nd
 re
in
fo
rc
e 
po
si
tiv
e 
be
ha
vi
ou
r. 
 
  7 
I p
re
fe
r n
ot
 to
 b
e 
in
va
si
ve
 a
nd
 tr
y 
to
 b
e 
un
in
vo
lv
ed
 in
 m
y 
ch
ild
’s
 b
us
in
es
s 
 
 
 
 
I w
ill
 d
o 
m
y 
be
st
 to
 m
ee
t m
y 
ch
ild
’s
 w
is
he
s.
 
 
Th
er
e 
is
 a
 h
ie
ra
rc
hi
ca
l o
rd
er
 in
 m
y 
fa
m
ily
 –
 p
ar
en
ts
 a
re
 a
bo
ve
 c
hi
ld
re
n.
  
 
I e
nc
ou
ra
ge
 m
ut
ua
l r
es
pe
ct
. 
 
  8 
M
y 
ch
ild
 d
oe
s 
no
t n
ee
d 
an
yt
hi
ng
 
 
 
 
 
  Se
ct
io
n 
5:
 H
om
e 
En
vi
ro
nm
en
t 
P
le
as
e 
an
sw
er
 th
e 
fo
llo
w
in
g 
qu
es
tio
ns
 b
y 
m
ar
ki
ng
 th
e 
bl
oc
k 
re
le
va
nt
 to
 y
ou
.  
 
N
ev
er
 
R
ar
el
y 
R
eg
ul
ar
ly
 
A
lw
ay
s 
E
xa
m
pl
e:
  
I d
o 
gr
oc
er
y 
sh
op
pi
ng
.  
  
 x 
  
 
 
1.
 
I d
is
ag
re
e 
w
ith
 m
y 
sp
ou
se
 (e
x-
sp
ou
se
) i
n 
fro
nt
 o
f m
y 
ch
ild
re
n.
 
 
 
 
 
2.
 
A
s 
a 
fa
m
ily
 w
e 
ea
t t
og
et
he
r a
t a
 d
in
ni
ng
 ta
bl
e.
 
 
 
 
 
3.
 
Th
e 
ch
ild
re
n 
fig
ht
 o
ve
r t
oy
s.
 
 
 
 
 
4.
 
Th
e 
ch
ild
re
n 
co
m
pe
te
 a
ga
in
st
 o
ne
 a
no
th
er
. 
 
 
 
 
5.
 
I f
ee
l t
he
 n
ee
d 
to
 c
rit
ic
is
e 
m
y 
sp
ou
se
. 
 
 
 
 
6.
 
Th
e 
ch
ild
re
n 
fig
ht
 p
hy
si
ca
lly
. 
 
 
 
 
7.
 
A
s 
a 
fa
m
ily
 w
e 
go
 o
n 
ou
tin
gs
. 
 
 
 
 
8.
 
M
y 
ch
ild
re
n 
ta
lk
 o
pe
nl
y 
ab
ou
t t
he
ir 
fe
el
in
gs
. 
 
 
 
 
9.
 
A
s 
a 
fa
m
ily
 w
e 
ta
lk
 o
pe
nl
y 
ab
ou
t d
ai
ly
 e
ve
nt
s.
 
 
 
 
 
10
. M
y 
ch
ild
re
n 
ar
e 
ho
ne
st
 w
he
n 
th
ey
 h
av
e 
do
ne
 
so
m
et
hi
ng
 w
ro
ng
. 
 
 
 
 
11
. I
 a
m
 to
o 
bu
sy
 to
 p
la
y 
or
 re
ad
 w
ith
 m
y 
ch
ild
re
n.
 
 
 
 
 
12
. A
s 
a 
fa
m
ily
 w
e 
w
or
k 
to
ge
th
er
 o
n 
fa
m
ily
 p
ro
je
ct
s.
 
 
 
 
 
13
. W
e 
w
at
ch
 te
le
vi
si
on
. 
 
 
 
 
14
. T
he
 c
hi
ld
re
n 
pl
ay
 o
ut
 a
t f
rie
nd
s.
 
 
 
 
 
15
. T
he
 c
hi
ld
re
n 
ch
oo
se
 to
 p
la
y 
at
 h
om
e.
 
 
 
 
 
16
. I
nt
er
ru
pt
io
ns
 o
cc
ur
 w
hi
le
 o
th
er
 fa
m
ily
 m
em
be
rs
 s
pe
ak
. 
 
 
 
 
17
. E
ve
ry
on
e 
ke
ep
s 
th
em
se
lv
es
 b
us
y.
 
 
 
 
 
18
. W
he
n 
th
e 
te
ac
he
r c
om
pl
ai
ns
, I
 ta
ke
 m
y 
ch
ild
’s
 s
id
e 
im
m
ed
ia
te
ly
. 
 
 
 
 
19
. I
 h
el
p 
m
y 
ch
ild
 w
ith
 a
 ta
sk
 b
ef
or
e 
he
/s
he
 a
sk
s.
 
 
 
 
 
20
. M
y 
ch
ild
 m
ak
es
 h
is
/h
er
 o
w
n 
de
ci
si
on
s 
ab
ou
t f
rie
nd
s,
 
cl
ot
he
s,
 m
on
ey
, e
tc
 
 
 
 
 
21
. I
 s
ho
w
 in
te
re
st
 in
 m
y 
ch
ild
’s
 li
fe
. 
 
 
 
 
22
. I
 te
ll 
m
y 
ch
ild
 to
 fi
gu
re
 o
ut
 p
ro
bl
em
s 
on
 th
ei
r o
w
n.
 
 
 
 
 
23
. I
 d
o 
no
t a
llo
w
 m
y 
ch
ild
 to
 p
la
y 
po
te
nt
ia
lly
 d
an
ge
ro
us
 
ga
m
es
. 
 
 
 
 
24
. I
 ig
no
re
 th
e 
st
or
ie
s 
m
y 
ch
ild
re
n 
te
ll.
 
 
 
 
 
25
. I
 g
iv
e 
m
y 
fu
ll 
at
te
nt
io
n 
to
 m
y 
ch
ild
re
n 
w
he
n 
th
ey
 a
sk
 
fo
r i
t. 
 
 
 
 
Se
ct
io
n 
6:
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on
tr
ol
 O
rie
nt
at
io
n 
(P
ar
en
ta
l L
oc
us
 o
f C
on
tro
l S
ca
le
) 
P
le
as
e 
an
sw
er
 th
e 
fo
llo
w
in
g 
qu
es
tio
ns
 b
y 
m
ar
ki
ng
 y
ou
r o
pi
ni
on
 o
n 
th
e 
sc
al
e.
 
1 
 
2 
 
3 
 
4 
 
5 
 
 
S
tro
ng
ly
 d
is
ag
re
e 
 
 
 
 
 
S
tro
ng
ly
 a
gr
ee
 
  
1 
2 
3 
4 
5 
E
xa
m
pl
e:
 
V
eg
et
ab
le
s 
ar
e 
th
e 
m
os
t i
m
po
rta
nt
 fo
od
 g
ro
up
.  
  
 
 
 
 
 x 
 
1.
 
W
ha
t I
 d
o 
ha
s 
lit
tle
 e
ffe
ct
 o
n 
m
y 
ch
ild
’s
 b
eh
av
io
ur
 
 
 
 
 
 
 
2.
 
W
he
n 
so
m
et
hi
ng
 g
oe
s 
w
ro
ng
 b
et
w
ee
n 
m
e 
an
d 
m
y 
ch
ild
, t
he
re
 is
 li
ttl
e 
I c
an
 
do
 to
 c
or
re
ct
 it
. 
 
 
 
 
 
 
 
3.
 
P
ar
en
ts
 s
ho
ul
d 
ad
dr
es
s 
pr
ob
le
m
s 
w
ith
 th
ei
r c
hi
ld
re
n 
be
ca
us
e 
ig
no
rin
g 
th
em
 w
on
’t 
m
ak
e 
th
em
 g
o 
aw
ay
. 
 
 
 
 
 
 
4.
 
If 
yo
ur
 c
hi
ld
 ta
nt
ru
m
s 
no
 m
at
te
r w
ha
t y
ou
 tr
y,
 y
ou
 m
ig
ht
 a
s 
w
el
l g
iv
e 
up
. 
 
 
 
 
 
5.
 
M
y 
ch
ild
 u
su
al
ly
 e
nd
s 
up
 g
et
tin
g 
hi
s/
he
r o
w
n 
w
ay
, s
o 
w
hy
 tr
y.
 
 
 
 
 
 
6.
 
N
o 
m
at
te
r h
ow
 h
ar
d 
a 
pa
re
nt
 tr
ie
s,
 s
om
e 
ch
ild
re
n 
w
ill
 n
ev
er
 le
ar
n 
to
 m
in
d.
 
 
 
 
 
 
7.
 
I a
m
 o
fte
n 
ab
le
 to
 p
re
di
ct
 m
y 
ch
ild
’s
 b
eh
av
io
ur
 in
 s
itu
at
io
ns
. 
 
 
 
 
 
8.
 
It 
is
 n
ot
 a
lw
ay
s 
w
is
e 
to
 e
xp
ec
t t
oo
 m
uc
h 
fro
m
 m
y 
ch
ild
 b
ec
au
se
 m
an
y 
th
in
gs
 tu
rn
 o
ut
 to
 b
e 
a 
m
at
te
r o
f g
oo
d 
or
 b
ad
 lu
ck
 a
ny
w
ay
. 
 
 
 
 
 
9.
 
W
he
n 
m
y 
ch
ild
 g
et
s 
an
gr
y,
 I 
ca
n 
us
ua
lly
 d
ea
l w
ith
 h
im
/h
er
 if
 I 
st
ay
 c
al
m
. 
 
 
 
 
 
10
. W
he
n 
I s
et
 e
xp
ec
ta
tio
ns
 fo
r m
y 
ch
ild
, I
 a
m
 m
os
t c
er
ta
in
 th
at
 I 
ca
n 
he
lp
 
hi
m
/h
er
 m
ee
t t
he
m
. 
 
 
 
 
 
11
. T
he
re
 is
 n
o 
su
ch
 th
in
g 
as
 g
oo
d 
or
 b
ad
 c
hi
ld
re
n 
– 
ju
st
 g
oo
d 
or
 b
ad
 p
ar
en
ts
. 
 
 
 
 
 
12
. W
he
n 
m
y 
ch
ild
 is
 w
el
l-b
eh
av
ed
, i
t i
s 
be
ca
us
e 
he
/s
he
 is
 re
sp
on
di
ng
 to
 m
y 
ef
fo
rts
. 
 
 
 
 
 
13
. P
ar
en
ts
 w
ho
 c
an
’t 
ge
t t
he
ir 
ch
ild
re
n 
to
 li
st
en
 to
 th
em
 d
on
’t 
un
de
rs
ta
nd
 h
ow
 
to
 g
et
 a
lo
ng
 w
ith
 th
ei
r c
hi
ld
re
n.
 
 
 
 
 
 
14
. M
y 
ch
ild
’s
 b
eh
av
io
ur
 p
ro
bl
em
s 
ar
e 
no
 o
ne
’s
 fa
ul
t b
ut
 m
y 
ow
n.
 
 
 
 
 
 
15
. C
ap
ab
le
 p
eo
pl
e 
w
ho
 fa
il 
to
 b
ec
om
e 
go
od
 p
ar
en
ts
 h
av
e 
no
t f
ol
lo
w
ed
 
th
ro
ug
h 
on
 th
ei
r o
pp
or
tu
ni
tie
s.
 
 
 
 
 
 
16
. C
hi
ld
re
n’
s 
be
ha
vi
ou
r p
ro
bl
em
s 
ar
e 
of
te
n 
du
e 
to
 m
is
ta
ke
s 
th
ei
r p
ar
en
ts
 
m
ad
e.
 
 
 
 
 
 
17
. P
ar
en
ts
 w
ho
se
 c
hi
ld
re
n 
m
ak
e 
th
em
 fe
el
 h
el
pl
es
s 
ju
st
 a
re
n’
t u
si
ng
 th
e 
be
st
 
pa
re
nt
in
g 
te
ch
ni
qu
es
. 
 
 
 
 
 
18
. M
os
t c
hi
ld
re
n’
s 
be
ha
vi
ou
r p
ro
bl
em
s 
w
ou
ld
 n
ot
 h
av
e 
de
ve
lo
pe
d 
if 
th
ei
r 
pa
re
nt
s 
ha
d 
ha
d 
be
tte
r p
ar
en
tin
g 
sk
ill
s.
 
 
 
 
 
 
19
. I
 a
m
 re
sp
on
si
bl
e 
fo
r m
y 
ch
ild
’s
 b
eh
av
io
ur
. 
 
 
 
 
 
20
. T
he
 m
is
fo
rtu
ne
s 
an
d 
su
cc
es
s 
I h
av
e 
ha
d 
as
 a
 p
ar
en
t a
re
 th
e 
di
re
ct
 re
su
lt 
of
 
m
y 
ow
n 
be
ha
vi
ou
r. 
 
 
 
 
 
21
. M
y 
lif
e 
is
 c
hi
ef
ly
 c
on
tro
lle
d 
by
 m
y 
ch
ild
. 
 
 
 
 
 
22
. M
y 
ch
ild
 d
oe
s 
no
t c
on
tro
l m
y 
lif
e.
 
 
 
 
 
 
23
. M
y 
ch
ild
 in
flu
en
ce
s 
th
e 
nu
m
be
r o
f f
rie
nd
s 
I h
av
e.
 
 
 
 
 
 
24
. I
 fe
el
 li
ke
 w
ha
t h
ap
pe
ns
 in
 m
y 
lif
e 
is
 m
os
tly
 d
et
er
m
in
ed
 b
y 
m
y 
ch
ild
. 
 
 
 
 
 
25
. I
t i
s 
ea
sy
 fo
r m
e 
to
 a
vo
id
 a
nd
 fu
nc
tio
n 
in
de
pe
nd
en
tly
 o
f m
y 
ch
ild
’s
 a
tte
m
pt
s 
to
 h
av
e 
co
nt
ro
l o
ve
r m
e.
 
 
 
 
 
 
26
. W
he
n 
I m
ak
e 
a 
m
is
ta
ke
 w
ith
 m
y 
ch
ild
 I 
am
 u
su
al
ly
 a
bl
e 
to
 c
or
re
ct
 it
.  
 
 
 
 
 
27
. E
ve
n 
if 
yo
ur
 c
hi
ld
 fr
eq
ue
nt
ly
 ta
nt
ru
m
s 
a 
pa
re
nt
 s
ho
ul
d 
no
t g
iv
e 
up
. 
 
 
 
 
 
28
. B
ei
ng
 a
 g
oo
d 
pa
re
nt
 o
fte
n 
de
pe
nd
s 
on
 b
ei
ng
 lu
ck
y 
en
ou
gh
 to
 h
av
e 
a 
go
od
 
ch
ild
. 
 
 
 
 
 
29
. I
’m
 ju
st
 o
ne
 o
f t
ho
se
 lu
ck
y 
pa
re
nt
s 
w
ho
 h
ap
pe
ne
d 
to
 h
av
e 
a 
go
od
 c
hi
ld
. 
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30
. I
 h
av
e 
of
te
n 
fo
un
d 
th
at
 w
he
n 
it 
co
m
es
 to
 m
y 
ch
ild
re
n,
 w
ha
t i
s 
go
in
g 
to
 
ha
pp
en
 w
ill
 h
ap
pe
n.
 
 
 
 
 
 
31
. F
at
e 
w
as
 k
in
d 
to
 m
e 
– 
if 
I h
ad
 h
ad
 a
 b
ad
 c
hi
ld
 I 
do
n’
t k
no
w
 w
ha
t I
 w
ou
ld
 
ha
ve
 d
on
e.
 
 
 
 
 
 
32
. S
uc
ce
ss
 in
 d
ea
lin
g 
w
ith
 c
hi
ld
re
n 
se
em
s 
to
 b
e 
m
or
e 
a 
m
at
te
r o
f t
he
 c
hi
ld
’s
 
m
oo
ds
 a
nd
 fe
el
in
gs
 a
t t
he
 ti
m
e 
ra
th
er
 th
an
 o
ne
s 
ow
n 
ac
tio
ns
. 
 
 
 
 
 
33
. N
ei
th
er
 m
y 
ch
ild
 n
or
 m
ys
el
f i
s 
re
sp
on
si
bl
e 
fo
r h
is
/h
er
 b
eh
av
io
ur
. 
 
 
 
 
 
34
. I
n 
or
de
r t
o 
ha
ve
 m
y 
pl
an
s 
w
or
k,
 I 
m
us
t m
ak
e 
su
re
 th
ey
 fi
t i
n 
w
ith
 th
e 
de
si
re
s 
of
 m
y 
ch
ild
. 
 
 
 
 
 
35
. M
os
t p
ar
en
ts
 d
on
’t 
re
al
is
e 
th
e 
ex
te
nt
 to
 w
hi
ch
 h
ow
 th
ei
r c
hi
ld
re
n 
tu
rn
 o
ut
 is
 
in
flu
en
ce
d 
by
 a
cc
id
en
ta
l h
ap
pe
ni
ng
s.
 
 
 
 
 
 
36
. H
er
ed
ity
 p
la
ys
 th
e 
m
aj
or
 ro
le
 in
 d
et
er
m
in
in
g 
a 
ch
ild
’s
 p
er
so
na
lit
y.
 
 
 
 
 
 
37
. W
ith
ou
t t
he
 ri
gh
t b
re
ak
s 
on
e 
ca
nn
ot
 b
e 
an
 e
ffe
ct
iv
e 
pa
re
nt
. 
 
 
 
 
 
38
. I
 a
lw
ay
s 
fe
el
 in
 c
on
tro
l w
he
n 
it 
co
m
es
 to
 m
y 
ch
ild
. 
 
 
 
 
 
39
. M
y 
ch
ild
’s
 b
eh
av
io
ur
 is
 s
om
et
im
es
 m
or
e 
th
an
 I 
ca
n 
ha
nd
le
. 
 
 
 
 
 
40
. S
om
et
im
es
 I 
fe
el
 th
at
 m
y 
ch
ild
’s
 b
eh
av
io
ur
 is
 h
op
el
es
s.
 
 
 
 
 
 
41
. I
t i
s 
of
te
n 
ea
si
er
 to
 le
t m
y 
ch
ild
 h
av
e 
hi
s/
he
r w
ay
 th
an
 to
 p
ut
 u
p 
w
ith
 a
 
ta
nt
ru
m
. 
 
 
 
 
 
42
. I
 fi
nd
 th
at
 s
om
et
im
es
 m
y 
ch
ild
 c
an
 g
et
 m
e 
to
 d
o 
th
in
gs
 I 
re
al
ly
 d
id
 n
ot
 w
an
t 
to
 d
o.
 
 
 
 
 
 
43
. M
y 
ch
ild
 o
fte
n 
be
ha
ve
s 
in
 a
 m
an
ne
r v
er
y 
di
ffe
re
nt
 fr
om
 th
e 
w
ay
 I 
co
ul
d 
w
an
t h
im
/h
er
 to
 b
eh
av
e.
 
 
 
 
 
 
44
. S
om
et
im
es
 w
he
n 
I’m
 ti
re
d 
I l
et
 m
y 
ch
ild
re
n 
do
 th
in
gs
 I 
no
rm
al
ly
 w
ou
ld
n’
t. 
 
 
 
 
 
45
. S
om
et
im
es
 I 
fe
el
 th
at
 I 
do
 n
ot
 h
av
e 
en
ou
gh
 c
on
tro
l o
ve
r t
he
 d
ire
ct
io
n 
m
y 
ch
ild
’s
 li
fe
 is
 ta
ki
ng
 
 
 
 
 
 
46
. I
 a
llo
w
 m
y 
ch
ild
 to
 g
et
 a
w
ay
 w
ith
 th
in
gs
. 
 
 
 
 
 
47
. I
t i
s 
no
t t
oo
 d
iff
ic
ul
t t
o 
ch
an
ge
 m
y 
ch
ild
’s
 m
in
d 
ab
ou
t s
om
et
hi
ng
. 
 
 
 
 
 
  Se
ct
io
n 
7:
 D
ev
el
op
m
en
t &
 R
es
po
ns
ib
ili
tie
s 
 Ple
as
e 
an
sw
er
 th
e 
fo
llo
w
in
g 
by
 c
ho
os
in
g 
on
e 
of
 th
e 
op
tio
ns
 b
el
ow
: 
 N
ev
er
  
 
0-
30
m
in
   
30
m
in
-1
h 
 
 
1-
2h
  
 
3-
4h
  
 
5-
8h
   
 
+8
h 
 H
ow
 m
uc
h 
tim
e 
on
 a
ve
ra
ge
 d
o 
yo
ur
 c
hi
ld
re
n 
sp
en
d 
pe
r d
ay
: 
W
ee
k 
D
ay
s 
W
ee
ke
nd
/ 
H
ol
id
ay
s 
E
xa
m
pl
e:
 M
ak
in
g 
th
e 
be
d?
  
0-
30
m
in
 
1-
2h
 
D
oi
ng
 h
om
ew
or
k?
 
 
 
R
ec
re
at
io
na
l r
ea
di
ng
? 
 
 
P
la
yi
ng
 c
om
pu
te
r/T
V
 g
am
es
? 
(N
on
-e
du
ca
tio
na
l) 
 
 
P
la
yi
ng
 c
om
pu
te
r/T
V
 g
am
es
? 
(E
du
ca
tio
na
l) 
 
 
Ta
ki
ng
 p
ar
t i
n 
ex
tra
 a
ca
de
m
ic
 c
la
ss
es
? 
 
 
Li
st
en
in
g 
to
 m
us
ic
? 
(W
hi
le
 n
ot
 e
ng
ag
in
g 
ot
he
r a
ct
iv
iti
es
) 
 
 
Ta
ki
ng
 p
ar
t i
n 
ex
tra
 ‘c
re
at
iv
e’
 c
la
ss
es
? 
(D
an
ce
, K
in
de
rm
us
ie
k,
 R
ob
ot
ic
s)
 
 
 
P
la
yi
ng
 s
po
rt?
 (O
rg
an
is
ed
 s
po
rt)
 
 
 
D
oi
ng
 c
re
at
iv
e 
ac
tiv
iti
es
? 
(D
ra
w
in
g,
 p
ai
nt
in
g,
 e
tc
) 
 
 
P
la
yi
ng
 b
oa
rd
 g
am
es
/ e
du
ca
tio
na
l g
am
es
? 
(N
ot
 o
n 
co
m
pu
te
r)
 
 
 
E
xe
rc
is
in
g?
 (S
pe
ci
fic
 e
xe
rc
is
e 
tra
in
in
g)
 
 
 
A
ss
is
tin
g 
pa
re
nt
s 
w
ith
 c
ho
re
s?
 (G
ar
de
n,
 c
oo
ki
ng
) 
 
 
W
at
ch
in
g 
TV
? 
 
 
P
la
yi
ng
 o
ut
do
or
s 
(S
w
im
m
in
g,
 ru
nn
in
g,
 p
la
y-
gy
m
s)
 
 
 
  
P
le
as
e 
an
sw
er
 th
e 
fo
llo
w
in
g 
by
 c
ho
os
in
g 
on
e 
of
 th
e 
op
tio
ns
 b
el
ow
: 
 N
ev
er
/R
ar
el
y 
 
 
O
nc
e 
ev
er
y 
6 
m
on
th
s 
 
 
O
nc
e 
ev
er
y 
3 
m
on
th
s 
 
 
O
nc
e 
a 
m
on
th
  
 
2/
3 
tim
es
 a
 m
on
th
  
 
E
ve
ry
 w
ee
ke
nd
   
2/
3 
tim
es
 a
 w
ee
k 
 Ex
am
pl
e:
 H
ow
 o
fte
n 
do
 y
ou
 s
ho
p 
fo
r g
ro
ce
rie
s?
 
2/
3 
tim
es
 p
er
 w
ee
k 
H
ow
 o
fte
n 
do
 y
ou
 a
s 
a 
fa
m
ily
 v
is
it 
w
ith
 fr
ie
nd
s 
or
 fa
m
ily
? 
 
H
ow
 o
fte
n 
do
 y
ou
 a
llo
w
 y
ou
r c
hi
ld
 to
 v
is
it 
at
 a
 fr
ie
nd
’s
 h
om
e?
 
 
H
ow
 o
fte
n 
do
 y
ou
 g
o 
on
 o
ut
in
gs
 to
 in
te
re
st
in
g/
ed
uc
at
io
na
l p
la
ce
s 
as
 a
 
fa
m
ily
? 
(Z
oo
, M
us
eu
m
, e
tc
) 
 
H
ow
 o
fte
n 
ar
e 
yo
ur
 c
hi
ld
’s
 fr
ie
nd
s 
al
lo
w
ed
 to
 v
is
it 
at
 y
ou
r h
om
e?
 
 
H
ow
 o
fte
n 
do
 y
ou
 a
s 
a 
fa
m
ily
 g
o 
on
 o
ut
in
gs
 to
 ‘f
un
’ p
la
ce
s?
 (P
la
y-
pa
rk
, i
ce
 
sk
at
in
g)
 
 
 W
ha
t c
ho
re
s 
ar
e 
ex
pe
ct
ed
 o
f y
ou
r c
hi
ld
/c
hi
ld
re
n?
 
 C
hi
ld
/A
ge
: 
C
hi
ld
/A
ge
: 
C
hi
ld
/A
ge
:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  H
ow
 d
o 
yo
u 
re
sp
on
d 
w
he
n 
ch
or
es
 a
re
 n
ot
 c
om
pl
et
ed
? 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
  
   W
ha
t i
s 
yo
ur
 re
sp
on
se
 w
he
n 
ch
or
es
 a
re
 c
om
pl
et
ed
? 
 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
  
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
  
      C
om
m
en
ts
: 
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
  
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
  
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
__
  
 
Th
an
k 
yo
u 
fo
r y
ou
r p
ar
tic
ip
at
io
n 
in
 th
is
 s
tu
dy
. 
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ADDENDUM G 
QUESTIONNAIRE FOR EXTERNAL OBSERVERS (QEO) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
QUESTIONNAIRE FOR EXTERNAL OBSERVERS 
 
A THERAPEUTIC MODEL FOR PARENTS FOR ENHANCING THE INTERNAL LOCUS OF 
CONTROL IN PRIMARY SCHOOL CHILDREN 
 
Dear Parent  
Please have a non-family member that has regular interactions with your child (Example: 
regular baby-sitter, schoolteacher, family friend, etc) complete this questionnaire and return 
it before our final feedback session.  
 
Dear Participant 
• This questionnaire forms part of the doctoral study, ‘A therapeutic model for parents for 
enhancing the internal locus of control in primary school parents’ conducted by Genevieve da 
Silva under the auspices of UNISA. The questions below will assist in determining the 
effectiveness of the programme presented to the parents of the child on which you are 
commenting.  
• Please answer the questions below to the best of your ability. Please limit your answers to 
what you have observed in comparison to 6 months ago, or your observations over the 
last 6 months. Please answer all questions. Please answer honestly. 
• Please return the completed questionnaire to me via e-mail (gdasilva@edupsyc.co.za) or fax 
(0866 941 297) by ____________________. Your answers will remain confidential. If you have 
any questions, please feel free to contact me on 082 958 0710. 
 
 
Thank you for your assistance. 
 
Kind Regards 
 
 
Genevieve da Silva 
Educational Psychologist 
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Pl
ea
se
 a
ns
w
er
 b
y 
m
ar
ki
ng
 th
e 
nu
m
be
r t
ha
t c
or
re
sp
on
ds
 to
 y
ou
r a
ns
w
er
: 
  W
he
re
 n
ec
es
sa
ry
, p
le
as
e 
an
sw
er
 in
 fu
ll.
 
1.
Y
es
 
2.
M
or
e 
so
 in
 re
ce
nt
 m
on
th
s 
3.
 L
es
s 
in
 re
ce
nt
 m
on
th
s 
4.
 N
o 
B
ac
kg
ro
un
d 
N
am
e 
an
d 
S
ur
na
m
e 
of
 c
hi
ld
: 
R
el
at
io
ns
hi
p 
to
 c
hi
ld
: 
Le
ng
th
 o
f t
im
e 
yo
u 
ha
ve
 k
no
w
n 
an
d 
ha
d 
in
te
ra
ct
io
n 
w
ith
 c
hi
ld
: 
 A
ca
de
m
ic
 P
er
fo
rm
an
ce
 a
nd
 S
ch
oo
l A
da
pt
io
n 
1 
2 
3 
4 
H
as
 h
e/
sh
e 
im
pr
ov
ed
 in
 h
is
/h
er
 a
ca
de
m
ic
 p
er
fo
rm
an
ce
? 
 
 
 
 
D
oe
s 
he
/s
he
 b
el
ie
ve
 in
 h
is
/h
er
 a
ca
de
m
ic
 a
bi
lit
y 
m
or
e?
 
 
 
 
 
D
oe
s 
he
/s
he
 w
an
t t
o 
ac
hi
ev
e 
ac
ad
em
ic
al
ly
? 
 
 
 
 
D
oe
s 
he
/s
he
 h
av
e 
a 
no
-c
ar
e 
at
tit
ud
e 
to
 a
ca
de
m
ic
 a
ch
ie
ve
m
en
ts
? 
 
 
 
 
 
H
as
 h
e/
sh
e 
sh
ow
n 
de
cl
in
e 
or
 n
o 
im
pr
ov
em
en
t i
n 
hi
s/
he
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ADDENDUM H 
CALL FOR PARTICIPANTS 
 
 
 
 
 
 
 
 
 
 
 
Dear Parent(s) 
 
Parenting Workshops 
 
As a psychologist, one of my areas of interest is parenting. Parenting is a complicated task with 
many challenges. One of the tasks of parenting is to raise responsible, well-adjusted, mature 
adults who will be able to face life’s challenges on their own one day. Unfortunately, parents are 
not afforded a manual when they take up this challenge, and we are often left with the question 
“Am I doing it right?” 
 
As part of my Doctoral studies with UNISA, I am compiling parenting workshops on enhancing 
internal locus of control in children. Internal locus of control is a factor, which is found to be 
positively related to academic performance, psychological well-being, behaviour, self-efficacy and 
responsibility. I believe that these are traits parents want to see developed in their children, and 
internal locus of control can contribute to this. 
 
I am looking for research participants to take part in a series of parenting workshops aimed at 
equipping parents to encourage internal locus of control in their children. The workshops will run 
once a week (Tuesday evenings) for 8 weeks, 28 August till 16 October 2012 in Vanderbijlpark. 
Participants are required to have at least one child between the age of 6 and 12 years. The study 
will require parents to commit to attending the full set of workshops, as well as completing 
feedback and self-assessment forms and attending a feedback session later in the year. Further, a 
short questionnaire will be completed with your child/children, before the workshops begin, and 
again later in the year.  
 
Topics covered in the workshops include: 
Understanding middle childhood    Parent-child relationship 
Encouraging development    Emotional Intelligence 
Parenting style and Home environment  Discipline  
 
If you are interested in being a part of these workshops and this research study, please e-mail 
(gdasilva@edupsyc.co.za) or contact me (082 958 0710 c / 0866 94 1297 f) by 20 August 2012 
with the following information:  
Name:      Child/ren’s Age(s): 
Gender:     Child/ren’s Gender(s): 
Marital Status:     School: 
Race: 
Contact details: 
 
 
The number of participants required is limited and the researcher holds the right to select 
participants best suited for the study. These participants will be contacted with the details for the 
workshops. Because this forms part of a research study, no payment is required for these 
workshops. Unfortunately, should baby sitting services be required, it will be at the parent’s own 
cost. 
 
Thank you for your interest and your participation in this study. 
 
Kind Regards 
 
Genevieve da Silva 
Educational Psychologist 
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ADDENDUM I 
DESCRIPTION OF PARTICIPANTS  
 
Participants of Research Cycle 1 
 Family 1 Family 2 Family 3 Family 4 Family 5  
Discontinued 
Family 6  
Discontinued 
Marital 
status 
Married  
(Biological 
parents) 
Married  
(Biological 
parents) 
Married  
(Biological 
parents) 
Divorced  
(Single 
biological 
mother) 
Separated  
(Single 
biological 
father) 
Divorced  
(Single 
biological 
mother) 
Race 
 
RSA – Black 
 
RSA – Black 
 
RSA - Black 
 
RSA – 
White 
 
RSA – Black 
 
RSA – White 
 
Family size 2 children 2 children 2 children  2 children 2 children 
 
3 children  
Participants Mother 
Both 
children  
Male – 12y 
Female – 8y 
Mother 
Older Child 
Male – 7y 
 Mother 
Both 
children 
Male – 11y 
Male – 6y 
Mother 
Both 
children 
Male – 6y 
Male – 10y 
Father 
Older child 
Female – 9y 
 
Mother 
Younger 
child 
Female – 9y 
Attendance 
of sessions 
6 of 8  
Focus 
Group 
6 of 8  5 of 8 
Final Group 
8 of 8 
Focus 
Group 
  
Pseudonyms Mrs. Mal 
Nati 
Buli 
Mrs. Ram 
Offering 
Mrs. Rad 
Tshepo 
Eron 
 
Mrs. Hey 
Cam 
Bryan 
 
 
 
 
Participants of Research Cycle 2 
 
 Family 1 Family 2 Family 3 Family 4 
Discontinued  
Marital 
status 
Married  
(Adopted parents) 
 
Married  
(Biological 
parents) 
Married  
(Biological 
parents) 
Life partners 
(Biological parents) 
Race 
 
RSA – parents 
white, child black 
 
RSA – White 
 
RSA - White 
 
RSA – White 
 
Family size 3 children – 2 
adult, 1 adopted 
2 children 2 children  1 child 
Participants Mother 
Youngest child – 
adopted 
Female – 9y 
Mother 
Older Child 
Female – 6y 
 Mother 
Older child  
Male – 9y 
 
Mother 
Child 
Male – 10y 
Attendance 
of sessions 
4 of 4 
Focus Group 
Final Group 
3 of 4 
Focus Group 
4 of 4 
Focus Group 
Final Group 
4 of 4 
 
Pseudonyms Mrs. Tew 
Tuli 
Mrs. Sil 
Jaz 
Mrs. Har 
Lee 
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Participants of Research Cycle 3 
 Family 1 Family 2 Family 3 
Marital 
status 
Single 
(Biological parent) 
 
Widower 
(Biological parent) 
Married  
(Adopted parents) 
Race 
 
RSA – white 
 
RSA – Black 
 
RSA – White (Parents) 
Black (Children) 
 
Family size 1 child 1 child 2 children - Adopted 
Participants Mother 
Child  
Male – 6y 
Father 
Child 
Male – 6y 
 Mother & Father 
Both children 
Male – 9y 
Male – 8y 
 
Attendance 
of sessions 
7 of 8 
 
Focus group 
6 of 8 
 
7 of 8 (Mother) 
6 of 8 (Father) 
Focus group 
Pseudonyms Ms. Jef 
Nate 
Mr. Sed 
Sihle 
Mr. & Mrs. Bar 
Tabs 
Cris 
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ADDENDUM J 
ETHICS CLEARANCE CERTIFICATE 
 
 
 
 
 
 
 
 
 
Research Ethics Clearance Certificate 
 
 
This is to certify that the application for ethical clearance submitted by 
 
Ms G Da Silva (34624570) 
for a D Ed study entitled 
 
A therapeutical model for parents for enhancing the internal locus of 
control in primary school children 
 
has met the ethical requirements as specified by the University of South Africa 
College of Education Research Ethics Committee. This certificate is valid for two 
years from the date of issue.   
 
 
 
 
Prof CS le Roux                          2 October 2012    1 
CEDU REC (Chairperson) 
lrouxcs@unisa.ac.za  
 
Reference number: 2012 SEPT/ 34624570/CSLR 
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e 
an
d 
af
te
r t
he
 w
or
ks
ho
ps
. T
he
 d
at
a 
w
ill
 in
di
ca
te
 w
he
th
er
 o
r n
ot
 th
e 
w
or
ks
ho
ps
 e
ffe
ct
iv
el
y 
eq
ui
pp
ed
 
pa
re
nt
s 
to
 e
nh
an
ce
 in
te
rn
al
 lo
cu
s 
of
 c
on
tro
l i
n 
th
ei
r c
hi
ld
re
n.
 T
he
 fi
nd
in
gs
 o
f t
he
 s
tu
dy
 w
ill
 b
e 
di
sc
us
se
d 
w
ith
 th
e 
gr
ou
p 
on
ce
 th
e 
st
ud
y 
is
 c
om
pl
et
e.
  
 
To
 a
ss
is
t y
ou
 in
 m
ak
in
g 
an
 in
fo
rm
ed
 d
ec
is
io
n,
 th
e 
fo
llo
w
in
g 
ta
bl
e 
de
sc
rib
es
 th
e 
po
te
nt
ia
l r
is
ks
 a
nd
 b
en
ef
its
 o
f 
th
is
 s
tu
dy
. 
Po
te
nt
ia
l R
is
ks
 
Po
te
nt
ia
l B
en
ef
its
 
P
ar
tic
ip
an
ts
’ 
in
fo
rm
at
io
n 
w
ill
 
be
 
ke
pt
 
co
nf
id
en
tia
l. 
B
ec
au
se
 t
hi
s 
is
 a
 g
ro
up
 s
tu
dy
, 
an
on
ym
ity
 i
s 
lim
ite
d.
 
H
ow
ev
er
, 
al
l 
pa
rti
ci
pa
nt
s 
ar
e 
re
qu
ire
d 
to
 
si
gn
 
a 
co
nf
id
en
tia
lit
y 
ag
re
em
en
t (
be
lo
w
). 
Th
es
e 
w
or
ks
ho
ps
 a
im
 t
o 
en
co
ur
ag
e 
be
tte
r 
fa
m
ily
 
dy
na
m
ic
s 
an
d 
ho
m
e 
en
vi
ro
nm
en
ts
, 
as
 
w
el
l 
as
 
im
pr
ov
e 
pa
re
nt
in
g 
pr
ac
tic
es
 
an
d 
pa
re
nt
-c
hi
ld
 
in
te
ra
ct
io
ns
.  
Th
e 
w
or
ks
ho
ps
 
m
ay
 
ch
al
le
ng
e 
yo
u 
in
 
th
e 
ar
ea
 
of
 
pa
re
nt
in
g,
 w
hi
ch
 m
ay
 c
re
at
e 
so
m
e 
di
sc
om
fo
rt 
an
d/
or
 
di
sa
gr
ee
m
en
t w
ith
in
 o
ne
se
lf 
an
d/
or
 o
ne
’s
 fa
m
ily
. 
In
te
rn
al
 lo
cu
s 
of
 c
on
tro
l i
s 
fo
un
d 
to
 p
ro
du
ce
 p
os
iti
ve
 
re
su
lts
 in
 a
ca
de
m
ic
 a
ch
ie
ve
m
en
t, 
so
ci
al
 in
te
ra
ct
io
ns
 
an
d 
be
ha
vi
ou
r. 
It 
is
 t
he
 a
im
 o
f 
th
es
e 
w
or
ks
ho
ps
 t
o 
as
si
st
 y
ou
 i
n 
en
ha
nc
in
g 
in
te
rn
al
 l
oc
us
 o
f 
co
nt
ro
l 
in
 
yo
ur
 c
hi
ld
. 
A
s 
a 
gr
ou
p 
st
ud
y,
 y
ou
r 
ho
ne
st
y 
an
d 
op
en
ne
ss
 i
s 
a 
va
lu
ab
le
 a
ss
et
 to
 th
e 
gr
ou
p 
dy
na
m
ic
. H
ow
ev
er
, t
hi
s 
m
ay
 
be
 a
cc
om
pa
ni
ed
 b
y 
fe
el
in
gs
 o
f v
ul
ne
ra
bi
lit
y 
an
d 
po
ss
ib
le
 
co
nf
lic
t. 
G
ro
up
 m
em
be
rs
 w
ill
 b
e 
ab
le
 to
 le
ar
n 
fro
m
 a
nd
 a
ss
is
t 
on
e 
an
ot
he
r 
th
ro
ug
h 
sh
ar
in
g 
co
m
m
on
 e
xp
er
ie
nc
es
 
an
d 
th
ou
gh
ts
 o
n 
pa
re
nt
in
g.
 
 P
ar
tic
ip
at
io
n 
is
 v
ol
un
ta
ry
 a
nd
 y
ou
 h
av
e 
th
e 
fre
ed
om
 to
 w
ith
dr
aw
 y
ou
r p
ar
tic
ip
at
io
n 
at
 a
ny
 p
oi
nt
 o
f t
he
 re
se
ar
ch
. 
 If 
yo
u 
ha
ve
 a
ny
 q
ue
rie
s 
pl
ea
se
 c
on
ta
ct
 m
e 
at
 th
e 
nu
m
be
r a
bo
ve
. 
Y
ou
r p
ar
tic
ip
at
io
n 
w
ill
 b
e 
gr
ea
tly
 a
pp
re
ci
at
ed
.  
 S
in
ce
re
ly
  
  M
rs
 G
 d
a 
Si
lv
a 
E
du
ca
tio
na
l P
sy
ch
ol
og
is
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Consent Form for Participation in: 
A Therapeutic Model for Parents for Enhancing the Internal Locus of Control 
 in Primary School Children. 
 
Please complete the form below: 
 
Mother’s Details: 
Name: __________________________  Tel: ___________________  e-mail: _____________________ 
Marital Status:  Married  Divorced     Single     Widow  Remarried         Separated  
If married or remarried, Number of years in current marriage: _______ 
If divorced/separated, Number of years in previous marriage: _____Number of years divorced/separated: ____ 
Occupation:  ____________________ 
 
Father’s Details: 
Name: ____________________________  Tel: ___________________  e-mail: _____________________  
Marital Status:  Married  Divorced     Single     Widow  Remarried         Separated  
If married or remarried, Number of years in current marriage: _______ 
If divorced/separated, Number of years in previous marriage: _____Number of years divorced/separated: ____ 
Occupation:  ____________________ 
 
Children’s Details: 
 
 
 
 
 
 
 
In the case of children from a previous union (divorce/separation/etc) please supply a short letter of 
consent from other biological parent for child to partake in study.  
 
I, ________________________________________ and I, _________________________________________,  
parent(s) of __________________, ____________________ and _____________________ agree to take part 
in the study conducted by Mrs Da Silva, under the auspices of the University of South Africa (UNISA).  
We/I understand and agree to the following terms: 
• Participation is voluntary and can be withdrawn at any time. 
• Participation involves partaking in 8 interactive workshops, completing questionnaires, attending a 
feedback sessions and allowing my children to complete questionnaires. 
• Information collected will be used in developing a therapeutic model for parents, which will be published. 
• The results of the study will be conveyed to the participants at the end of the study. 
• I agree to maintain confidentiality with regards to the group members and sessions throughout the 
duration of the course as well as after its completion. 
 
Please note: As per the laws of South Africa, any abuse of children must be reported to the authorities. 
 
Signed: ______________________    Signed: _______________________ 
 
Date: ________________________    Date: _________________________ 
Name Age Grade Gender Biological 
child of both 
parents  
 
Biological 
child of 1 
parent  
Adopted 
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ADDENDUM L 
ASSENT FORM REGARDING MINORS 
 
 
 !!!!!!!!
Dear Parent 
 
Thank you for your participation in the study “A Therapeutic Model for Parents for Enhancing the 
Internal Locus of Control in Primary School Children”. Although you have already granted consent 
for your child(ren) to participate in this study, your child’s assent will also be requested. Before 
requesting you child’s assent, the following information will be presented to him/her in a manner 
and language that is understandable to him/her.  
 
Purpose of the study: 
The purpose of this study is to develop a therapeutic model for parents to enhance internal locus of 
control in primary school children. Parents will take part in a series of parenting workshops 
whereby they will learn parenting skills, which when applied into the parent-child relationship aims 
to enhance the development of internal control in children.  
Description of procedures: 
The children involved in the study will be required to complete a questionnaire, which measures 
internal-external locus of control. The questionnaire will be completed with the researcher during 
the first week that the parents participate in the workshops. The questionnaire will again be 
completed with the researcher towards the end of the study. Children will be required to give verbal 
responses to the questions and the researcher will note their answers on the questionnaire.  
Confidentiality: 
The children’s particulars will be kept confidential, and where necessary pseudonyms will be used 
to ensure they are not identifiable.  
Risks: 
No risks are expected for children with regards to their participation in completing the 
questionnaire. However, with regards to their parents’ participation it is expected that the 
workshops may challenge parents in the area of parenting, which may create some discomfort 
and/or disagreement within oneself and/or one’s family. Thus, children may experience conflict 
with parents as parenting attitudes and behaviours change. 
Benefits: 
It is the aim of these workshops to assist in enhancing internal locus of control in the child. Internal 
locus of control is found to produce positive results in academic achievement, social interactions 
and behaviour. Thus, children are expected to benefit in these areas if the parent workshops prove 
successful. These workshops aim to encourage better family dynamics and home environments, 
as well as improve parenting practices and parent-child interactions. Thus, children should benefit 
from these changes.  
Optional Participation: 
Participation in this study is voluntary and participants may choose to withdraw their participation at 
any point of the research. 
Parental Consent: 
Parents have already given consent for their child(ren)’s participation in this study.  
Questions and Contact details: 
The children are welcome to ask questions about the participation of the study at any time. Parents 
have already received the researcher’s contact details. 
 
Your participation is greatly appreciated.  
 
Sincerely  
 
Mrs G da Silva 
Educational Psychologist 
